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We are very proud of what we have accomplished after our 
first year as the new Boston University Wheelock College 
of Education & Human Development. We’ve created a new 
faculty and staff structure and proposed important revisions 
to our academic programs. We’ve reenergized our collabora-
tion with the City of Boston and forged partnerships with new 
districts, schools, and community organizations. Additionally, 
we graduated a class of outstanding students, the first to bring 
our college’s name and reputation with them into their new 
professional and academic careers.

Despite all of this work, we have yet to truly address who we 
are as an institution. We must now ask ourselves: What should 
a college of education and human development, one that sits 
within a research-intensive university in a city synonymous 
with education, look like? To which issues should we devote 
our resources, and what signature programs will define us as a 
destination for aspiring professionals?  

As you receive this magazine, we are here on Boston Uni-
versity’s Charles River and Fenway Campuses completing a 
semester-long workshop that will help us create our identity 
and shape our vision. Leaders from higher education, profes-
sional associations, and Boston Public Schools; prominent 
researchers from across the country; and social entrepreneurs 
have visited us throughout the semester, lending their insights 
to our process. We also owe a special thanks to the alumni who 
have contributed their voices and experience.

This issue inaugurates what will be our regular print corre-
spondence with you, our network of alumni and friends. You 
will find stories that reflect the best of what our community has 
done in its first year. And as we take steps toward realizing our 
vision for BU Wheelock, this magazine will document and share 
with you that progress. 

We could not be more pleased to have your support in this 
rare and exciting endeavor.

My best,

David J. Chard
Dean ad interim and professor
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When Raul Fernandez ran for public office in Brookline, Mass., in 
spring 2019, he carried a headline-grabbing endorsement: Alexandria 
Ocasio-Cortez (CAS’11), the freshman congresswoman from New 
York. Fernandez (COM’00, Wheelock’16) worked with Ocasio-Cortez 
when she was a student at BU; she returned to Massachusetts to 
back his campaign for social justice and high-quality education. “This 
is what it’s all about,” said Ocasio-Cortez. “The true American spirit 
of self-governance, where, all the way down from our block to our 
president, we are in charge of our own destiny.” Fernandez won a 
three-year term to the town’s Select Board.

It’s the second position he’s taken on recently: Fernandez has also 
been named BU Wheelock’s first associate dean for equity, diversi-
ty, and inclusion.

“It’s not just about responding to issues when they arise,” says Fer-
nandez of the BU appointment. “It’s responsive, yes, but also forward 
thinking. We need to think about what policies we can implement.

“Organizations that are moving forward are the ones where people 
are not pointing fingers at one another, but actually thinking about 
what kind of work they need to do. The leaders of successful organi-
zations engage with people and help them do their own self-work as 
individuals, but also as units.”

A former staff member at BU’s Howard Thurman Center for Com-
mon Ground—where he met Ocasio-Cortez—Fernandez is a lecturer 
in higher education administration. He teaches classes on diversity 
and justice; he has also codeveloped a course on identity, inclusion, 
and social action and a module on race, ethnicity, and national origin.

Outside of BU, Fernandez is a consultant on diversity and inclusion 
and a member of the Racial Imbalance Advisory Council of the Mas-
sachusetts Department of Elementary and Secondary Education.

CAMPAIGNING FOR CHANGE

BU Wheelock 
names first  
associate dean 
for equity,  
diversity,  
and inclusion

KNOWLEDGE

Standing on stage next to a life-size cutout of Lucy Wheelock 
at BU Wheelock’s first convocation, Dean ad interim David J. 

Chard looked back on the merger of BU’s School of Education 
and Wheelock College, calling it a milestone in higher 
education history.

“Despite all the challenges, the BU-Wheelock merger has been 
a tremendous success,” he said. “As a result, our college today 
has an expanded faculty, a substantially expanded endowment 
to support faculty initiatives and student scholarships, [and] 
we’ve eliminated our debt.”

With a metaphorical nod to the cutout next him, Chard said two 
legacies had been successfully merged, too. “If Lucy Wheelock 
were with us today, I would tell her that your name and your 
cause, supporting families and communities in Boston, lives on,” 
he said, “and through the graduates receiving their diplomas 
today, will impact children and families around the world.”

As well as celebrating both founding schools—many former 
Wheelock College faculty attended to support their students—
the ceremony also saw the beginning of new traditions. One was 
the decision to have two of the graduating students serve as 
Commencement speakers.

Brianna Alves (’19), high school dean of students at Pioneer 
Charter School of Science in Everett, Mass., was the first to 
speak and talked about her journey at BU: of starting her degree 

as a middle school teacher looking for direction, of becoming a 
mother, of the professors and classes that changed her life.

“BU taught me to embrace what made me different,” said 
Alves. “For the first time, I started thinking of myself as a black 
woman. I had never felt entitled to that because of my mixed 
background; now, I embrace this title.”

She encouraged her fellow graduates to take a stand 
whenever they see discrimination or inequity: “At times, it can 
be hard to be a minority and try to do the work to change the 
world around us. My time at BU has made me brave enough to 
take that on. When I first started at BU, I was lost, I was scared 
of change, unwilling to leave my classroom and confront the 
disparities in our world; now, I am brave.

“I ask you—I beg you—to be brave, to look around you and 
when you see something that isn’t right, take a stand for 
yourself, for your peers, and for your students.”

The undergraduate speaker was Dunia Dunner (’19), who 
has returned to BU for a master’s degree. “We came into the 
adventure of college with one goal: to make the world a better 
place, to inspire a world of good,” said Dunner. “And the gain 
that we have made—that will forever impact our lives and the 
lives of those around us—is the ability to make that goal a reality.

“We no longer just want to make the world a better place, we 
are going to make the world a better place.”

5
DISCOVERIES

Five things our research 
taught us

1. Deaf children learn new 
words using a similar process 
to hearing children: it’s not just 
how signs look; their phono-
logical and lexical properties 
are important, too. Assistant 
Professor Naomi Caselli
 
2. To better prepare them 
for working life, all students 
should develop personal 
career and academic plans at 
the end of middle school—and 
then keep updating them. 
Professor V. Scott Solberg
 
3. Incorporating “productive 
uncertainty” into elementary 
school science projects—cut-
ting back on guidelines in favor 
of true experimentation—can 
help better engage students. 
Assistant Professor Eve Manz, 
a National Association of 
Research in Science Teaching 
early career award recipient
 
4. Quality homework is critical 
to forming positive learning 
behaviors and can help close 
the achievement gap for kids 
from low-income families— 
but they need the right sup-
port. Clinical Professor Janine 
Bempechat
 
5. Educators need to help 
racial and ethnic minority 
students during adolescent 
identity formation because 
of discrimination and other 
challenges. Clinical Associate 
Professor Michelle V. Porche

KNOWLEDGE

HISTORY MADE
The BU Wheelock 
College of 
Education & Human 
Development 
convocation 
ceremony in May 
2019 didn’t just 
make history—it 
celebrated it, too.

K
at

h
er

in
e 

Ta
yl

o
r

C
yd

n
ey

 S
co

tt
/B

U
 P

h
o

to

Raul Fernandez



BUWHEELOCK     2019 bu.edu/wheelock4 5

KNOWLEDGE

5
IMPACTS

1. Assistant Professor  
Elizabeth Bettini worked 
with two public schools in 
Boston to provide pro-
fessional development to 
special education teachers 
and help improve academic 
rigor.

2. The Earl Center for 
Learning & Innovation 
hosted the STEM Institute 
to introduce prospective, 
early-career, and veteran 
teachers to innovative STEM 
technologies and teaching 
approaches.

3. BU celebrated the Deaf 
community at Deaf Space, 
“a forum showcasing and 
sharing the various contribu-
tions the Deaf World makes 
to our lives and to human 
development.”

Five uplifting ways 
we helped make a 
difference

DEAN JOAN DEE 
REMEMBERED
Former associate dean spent  
40 years at BU

Longtime associate dean Joan 
Dee passed away on January 21, 
2019. Dee joined BU Wheelock 
in 1971, serving as assistant dean, 
then associate dean. She retired 
in 2011 after four decades of 
service to the University.
During her time with BU, Dee 

(’59,’73) was given an honorary 
BU Scarlet Key award, the Ida M. 
Johnston Alumni Award, and the 
Pi Lambda Theta Excellence in 
Education Award.

“When you were in a meet-
ing with her, you felt she’d do 
whatever it took to do whatever 
was best for the school and the 
students, and it was inspiring,” 
Heather Kohn (’09,’10) told 
@SED in 2011; Kohn worked with 
Dee in student services for five 
years. “I learned from her to be 
as committed as you can be to 
what you’re doing, to put 110 
percent into your job, and to 
show students you care about 
them.”

Dee was formerly a Massachu-
setts public school teacher, in 
Natick, Framingham, and Con-
cord, where she received four 
outstanding service awards.

4. The first BU Wheelock 
Community Symposium  
examined “important ques-
tions of educational research, 
practice, and community 
impact.” The keynote speaker 
was Ramón González, a prin-
cipal honored by President 
Barack Obama.

5. The Earl Center offered 
mentoring and a specialized 
curriculum to young men of 
color at Boston Latin School 
to “provide culturally sus-
taining skills.”

Five stories we don’t want you  
to miss

The Wonder of Learning Boston, a multimedia 
exhibition and professional development series 
presenting the Reggio Emilia approach to early 
childhood education, held a five-month residency 
at BU in late 2018. The event was free and open 
to the public. Among the 5,300 professionals 
and families who visited from 34 states and 22 
countries were teachers from 350 Massachusetts 
schools.
 
Megina Baker, a lecturer in the early childhood 
education program, travelled to Embu, Kenya, 
as part of a project to help plan and implement a 
learning-through-play curriculum at the Blossom-
ing Cherries Learning Centre, an early education 
center. The initiative was supported by the LEGO 
Foundation’s PlayFutures.
 
Shana E. Rochester, an AACTE/Holmes postdoc-
toral associate, was awarded the 2019 Dimond 
Best Dissertation Award from the University of 
Michigan School of Education for her work on 
culture in early childhood family engagement 
initiatives. She was also selected for an American 
Educational Research Association fellowship.
 
The Council for Exceptional Children and the 
Council for Learning Disabilities gave awards to 
postdoctoral researcher Hannah Mathews for her 
studies of special education teacher preparation.
 
Defending the Early Years, a nonprofit cofounded 
by Diane Levin, a clinical professor, stepped up 
its campaign opposing public funding of online 
preschools. With the Campaign for a Commercial- 
Free Childhood, it released a statement in October 
2018 warning that “early learning is not a product.” 
The statement was signed by more than 100 early 
education experts and received national press 
coverage, including in the Washington Post and 
on NPR.

MOST  
POPULAR:  
2019

Jennifer Eliezer (COM’14, Wheelock’18) has been 
awarded a Fulbright US Student Program award.

The award supports students and young pro-
fessionals traveling overseas for study, research, 
or teaching. Eliezer will teach postsecondary 
students in rural Costa Rica.

“This is not a privileged person who could take 
opportunities for granted; she had to fight for 

them. And fight she did,” says Yasuko Kanno, 
an associate professor. “I am very glad that Ful-
bright recognized her for the special person that 
she is, and the amazing educator she will be.”

Patrick Rosenburg (’19) was named the inaugu-
ral recipient of the Ann S. Ferren Research Fund 
in Education Award, given to doctoral students 
working with a faculty mentor to publish a 

scholarly article or present at a conference. 
Rosenburg’s research examines how Deaf stu-
dents learn to read.

“This work is important for theories of reading 
development, but also has very direct implica-
tions for teachers working with Deaf students as 
they learn to read,” says Amy M. Lieberman, an 
assistant professor of Deaf studies.

FIGHTING FOR OPPORTUNITIES

SEEN AT BU WHEELOCK

An early summer day on the 
Fenway Campus, including a 
wayfinding sign celebrating 

the college’s heritage.

KNOWLEDGE

Two students win prestigious awards
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A
s it begins its second full academic year this fall, BU Wheelock 
College of Education & Human Development is fulfilling the 
University’s commitment to bring new attention to all the ways 
educators, counselors, youth advocates, and others can help chil-
dren and their communities in Boston and around the country.

BU Wheelock, the school formed by the 2018 merger of BU’s 
School of Education and Wheelock College’s School of Educa-

tion, Child Life, and Family Studies, has begun investing the $7 million in 
funding BU committed for faculty and research, resources that augment 
Wheelock’s $63 million endowment that was reserved for the school 
post-merger. A nationwide recruiting effort is underway for three new senior 
faculty; hiring junior faculty for teaching and research continues; and BU 
Wheelock has launched new initiatives for research and community service, 
including in the Boston Public Schools. 

“The impetus for our early merger discussions grew out of a courageous 
recognition by the Wheelock College board and senior leadership that the 
college could not go forward alone,” says President Robert A. Brown. “What 
we quickly found is that we shared a common vision and commitment to 
urban public education, that Wheelock had a great tradition, and that we 
could see a path forward. We saw an opportunity to create a new entity that 
could continue the traditions of both institutions to service and outreach 
but, because of our combined institutional scale, could have a much larger 
impact in both education and practice-based research.”

Jean Morrison, University provost and chief academic officer, says the 
initiatives and investment efforts already underway demonstrate a commit-
ment to honor both schools’ legacies while working together to build a new 
institution that is greater than the sum of those parts.

HOW THE WHEELOCK  
MERGER HAS REVITALIZED  
BU’S COMMITMENT  
TO EDUCATION AND  
HUMAN DEVELOPMENT
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BU WHEELOCK INVESTMENTS AND INITIATIVES
The benefits of the BU–Wheelock merger include increased spending, devoted endowments, community-based research 
initiatives, and a campaign to define the college’s future vision.

INVESTMENTS IN BU WHEELOCK. As part of the merger, BU committed $7 million to invest in new faculty and research 
initiatives. BU also agreed to reserve Wheelock College’s $63 million endowment to benefit BU Wheelock programs and 
operations. In addition, BU retained 31 Wheelock faculty members; most joined BU Wheelock, while others joined other 
faculties at the University.

CERES (COMMUNITY-ENGAGED RESEARCH AND EVALUATION SCIENCES) INSTITUTE FOR CHILDREN AND YOUTH 
focuses on applied research and evaluations of programs designed to improve education and life conditions for children 
and youth in historically disadvantaged communities. Among its evaluation projects: 826 Boston, a nonprofit that provides 
writing and literacy support to students in Boston, and the Massachusetts Department of Youth Services, which runs a 
program in partnership with other state agencies to reduce the incidence of incarcerated youth.

THE ASPIRE INSTITUTE is an innovation hub connecting educators, community partners, and families to improve education, 
human development, and community wellness. In one Aspire project, BU Wheelock doctoral students and alumni serve as 
professional development coaches for teachers in Boston Public Schools.

EARL CENTER FOR LEARNING & INNOVATION enables teachers and students to explore technological advances and innova-
tive practices. One project works with the BU School of Medicine and CityLab, a biotechnology learning laboratory for stu-
dents and teachers in grades 7 to 12, to develop STEM (science, technology, engineering, and math) education programs. 
(Read more about the Earl Center on page 16.)

WORKSHOPS TO DEFINE BU WHEELOCK’S FUTURE include meetings with the school community and leaders in a range of 
fields—such as higher education, nonprofits, business, and social innovation—to help identify opportunities to create signa-
ture research and service initiatives at the school.

“Throughout this transition, BU has recognized 
the value, historical importance, and dedication 
to outstanding teaching and human services that 
Wheelock brings to our institution. The invest-
ments we’ve made and the work we’ve done 
together over the last two years have resulted in an 
invigorated new unit—the BU Wheelock College of 
Education & Human Development,” Morrison says. 
“We see it in the talented, energetic new voices 
we’ve welcomed to our teaching and learning 
community; in the bolstering of our existing pro-
grams and the launch of exciting new collaborative 
efforts within the college; and in the potential for 
new programs and areas of growth and outreach 
this merger has made possible.” 

The establishment of a new school presents  
a once-in-a-generation opportunity to reassess  
and redefine what a college focused on both  
education and human development, within a 
major research university, should look like. The 
BU Wheelock community has started a series of 
workshops, discussions with experts in education, 
business, social innovation, and nonprofits, to 
explore these questions. 

These conversations will help determine what 
David J. Chard, dean ad interim, calls the new 
school’s signature programs. The vision, or “guide 
star,” says Chard, will encompass everything that 
the school offers now and should develop in the fu-
ture. For example, BU Wheelock prepares teachers 
to lead classrooms, while also educating students 
who work in a range of other meaningful positions, 
including counselors, child-life professionals, and 
youth advocates. 

“We’re really drawing upon these experts, and 
simultaneously signaling to the country that we 
are building this new college, and that we have all 
these new resources to invest in it,” says Chard, 
who served as Wheelock College president before 
the merger. 

Ziv Feldman (’07,’12), clinical associate professor 
and department chair for teaching and learning at 
BU Wheelock, says that the University’s com-
mitment of resources and the energy devoted to 
developing a new vision will help the school attract 
top talent.  

$7 
million  

Committed by BU 
to faculty and research

$63 million  
Endowment reserved for  

BU Wheelock post-merger

“One of the clear benefits of the merger is that it 
comes with resources that the college can use to help 
us grow,” Feldman says. “That includes identifying 
high-quality faculty to hire. That’s one of the key driv-
ing forces of growing an institution.” 

Feldman, a former high school teacher who earned 
both his doctoral degree in education and master’s in 
mathematics education at BU, says the ongoing work-
shops to consider the school’s future represent a way 
to build on the University’s existing strengths. 

“One thing that alumni should know is that the fu-
ture of BU Wheelock is not being taken lightly. Think-
ing about our future path and our developing identity 
as a single college is really important,” he says. “We 
have excellent faculty, staff, and the resources now 
to help us build on our strengths, including teaching, 
research, and work within the community. 

“Part of it entails our faculty continuing to do the 
work that they are passionate about, that they believe 
will have a profound impact on the field and on our 
surrounding communities. But it’s also thinking stra-
tegically about how we synthesize the work that those 
once separate institutions have done in a way that 
becomes a signature of this new college.” W
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HIDDEN
IN

PLAIN
SIGHT

At the State Department, 
 Jane Sigmon (’72) is fighting  

human trafficking on a global scale

BY LARA EHRLICH / PHOTOS BY JIMELL GREENE



BUWHEELOCK     2019 bu.edu/wheelock12 13

H
arold D’Souza grew up in a 
town in India without running 
water or electricity. A family 
friend who had been living 
in the United States since the 
1960s and owned a restaurant 
in Cincinnati, Ohio, told him 
he could have a better life 
there. D’Souza, who had a 
master’s in marketing man-
agement and a postgraduate 
diploma in human resource 
development, came to the 
US on an H1B visa with the 
promise of a job as a business 
development manager that 
would pay $75,000 a year, plus 
benefits.

“That was like Mega Millions 
money for me,” says D’Souza, who arrived in the US with his 
wife, Dancy, and their two young sons in February 2003. “But my 
American dream transformed into a hell.”

Their friend took their money and documentation, and threat-
ened to have the D’Souzas deported unless they worked in his 
restaurant. D’Souza and his wife (who did not have a visa) toiled 
for 16 hours a day, 7 days a week, without pay.

After 19 months of servitude, Dancy confronted the owner in the kitchen 
and demanded he pay their back wages. He repeated his threat to have 
her family deported. The restaurant’s chef overheard the conversation and 
connected the D’Souzas with the US Department of Labor; with help from 
trafficking assistance programs and their local church and community, the 
family was able to escape their imprisonment. D’Souza is now a senior sup-
ply chain associate for Cincinnati Children’s Hospital Medical Center and an 
advocate for other trafficking survivors. His trafficker was never charged.

As a senior advisor at the US Department of State, Jane Sigmon fights to 
make sure that what happened to the D’Souzas doesn’t happen to others. 
Sigmon (’72) is part of the Office to Monitor and Combat Trafficking in Per-
sons, which leads diplomatic engagement with foreign governments and 
supports antitrafficking organizations in nearly 100 countries.

A LUCRATIVE INDUSTRY
Traffickers use coercive and deceptive practices to exploit their victims for 
compelled labor or commercial sex, but the term “trafficking” can be mis-
leading, says Sigmon, because it implies that a victim is moved from one 
place to another. “A person can be a victim of trafficking in their own neigh-
borhood, in their own town”—in a suburban home, a nail salon, a farm, a 
restaurant. “People use the phrase hidden in plain sight,” Sigmon says. “No 
country is immune.” Victims of human trafficking are held captive by debt 
bondage, violence, and other forms of manipulation, and their servitude 
goes unnoticed in their communities, and unassisted. An estimated 25 
million people worldwide live in trafficking situations; in 2018, only 85,613 
were identified. Of those cases, there were 7,481 convictions, and only 259 
for labor trafficking cases like D’Souza’s.

Combating the crime requires worldwide collaboration. Sigmon’s office 
coordinates an alliance of international organizations like the United 
Nations Office on Drugs and Crime and the International Organization 

for Migration, assists foreign governments in establishing comprehensive 
victim assistance services, and develops training programs on investigat-
ing and prosecuting trafficking crimes. It also facilitates the US Advisory 
Council on Human Trafficking, composed of survivors, including D’Souza, 
who are working to end trafficking on a global scale. For the last five years, 
Sigmon’s focus has been on negotiating and overseeing partnerships 
between the United States and foreign governments aimed at ending child 
sex and labor trafficking.   

It’s a formidable job. Trafficking is estimated to be a $150 billion industry, 
the second most profitable illegal business after the drug trade. Victims are 
often lured into sex or labor servitude by someone they know, commonly 
friends or family members. Recruiters may be acting independently, or con-
nected to organized criminal networks or terrorist groups like ISIS. 

Like D’Souza, victims often borrow money for a passport, visa, or travel 
expenses with the promise of a job or romantic relationship, only to be sold 
into servitude, already in debt. “It’s hard to identify the coercion, and vic-
tims are reluctant to talk to police,” Sigmon says. “They’re told if they come 
forward, they’re going to be deported or prosecuted. So, many traffickers 
operate with impunity.”
 
BECOMING PART OF THE SOLUTION
Sigmon has devoted her life to defending the world’s most vulnerable peo-
ple, beginning in high school, when she volunteered on a Native American 
Indian reservation. “I was raised to always think about how I could contrib-
ute and what I might be able to do,” she says. “I understand that there are 
people who victimize others, and I want to be a helper; I want to be a part 
of the solution.”

She spent her early career helping to diagnose learning disabilities in 
children and designing individualized learning programs. That experience 
led her to become involved in policy at the state and national levels,  

developing protections and advocating for peo-
ple with developmental disabilities.

“My career trajectory really changed when I 
was appointed the associate commissioner for 
the Children’s Bureau in the Department of 
Health and Human Services,” which oversees all 
federal foster care and child abuse and neglect 
programs in the United States, Sigmon says. That 
was in 1984. “I began at that point in my career 
to appreciate how violence affects families.”

As part of this work, she oversaw a national 
center on child abuse and neglect and federal 
child welfare programs, including foster care. 
She built on that experience at the US Depart-
ment of Justice (DOJ), which she joined in 1987. 
As director of the Office for Victims of Crime 
within the DOJ, Sigmon developed programs for 
victims of violent crime, including child abuse 
and domestic violence, on Native American 
Indian reservations. In 1991, she took a nine-
year break from government work to direct the 
nonprofit Victim Assistance Legal Organization, 
where she created a training program for crime 
victim advocates.

Sigmon says her understanding of the inner 
workings of the education, social welfare, and 
criminal justice systems comes into play in her 
work today.

“Combating a crime as complex as human 
trafficking takes a whole-of-government 

approach,” she says. “And it’s especially needed 
working overseas on programs aimed at protect-
ing children.”

PROGRESS REPORT
In 2000, Congress passed the Trafficking Victims 
Protection Act (TVPA) with bipartisan support. 
Sigmon identifies this act as a turning point for 
the awareness and prosecution of human traf-
ficking; for example, until that point, teenagers 
who were exploited in prostitution in New York 
City were criminalized by authorities. Now, 
Sigmon says, “those kids who were being seen 
as juvenile delinquents are considered traffick-
ing victims,” which secures them the right to 
legal assistance and other services. “Today, we 
understand the dynamics of human trafficking 
so much better.”

After TVPA, the State Department established 
the Office to Monitor and Combat Trafficking in 
Persons. While the department’s initial focus was 
sex trafficking, Sigmon says, throughout the last 
two decades, “we’ve learned a great deal about 
forced labor, and how it has received less atten-
tion in most countries than sex trafficking.”

The State Department measures global prog-
ress in its annual Trafficking in Persons Report 
that assesses how effectively 187 countries—
including the United States—are combating 
human trafficking.

The nearly-500-page report summarizes the 
status of the crime in each country and records 
the number of victims its government has 
identified and assisted, as well as the number of 
traffickers they have investigated, prosecuted, 
and convicted.

The report also offers recommendations in 
order of priority; Sigmon’s office collaborates 
with US embassies around the world to dis-
seminate the report’s findings and work with 
individual governments.

Although the United States is ahead of many 
countries in tackling trafficking, it still has work 
to do. Sigmon says the report recommends that 
the US government beefs up the investigation 
and prosecution of labor traffickers and expands 
the resources and access to services for victims.

The latest report also notes the areas in which 
the United States is making progress: it provided 
services to more victims (in 2018, the DOJ gave 
$31.2 million for 45 victim service providers, an 
increase from 18 providers receiving $16.2 mil-
lion in 2017), worked with survivors to improve 
antitrafficking programs, and elevated aware-
ness through effective outreach campaigns, 
which included promoting its national hotline.

“It’s important to mark progress when you 
see it,” Sigmon says. “The very first trafficking 
report had only 82 countries in it. This year, we 
included 187 countries. Most criminalize human 
trafficking now and are developing services for 

victims. They may not be comprehensive, but 
they didn’t exist 20 years ago. We know we’re far 
from solving the problem, but it’s really import-
ant to focus on being in it for the long haul, if 
you really want to see change.” W

To report a suspected case of human 
trafficking, call the 24-hour, toll-free 
National Human Trafficking Hotline 
at 888-373-7888, SMS: 233733 (Text 
“HELP” or “INFO”).

SCALE OF THE PROBLEM
As a senior advisor in the Office to Monitor and Combat Trafficking in Persons, part of the US  
Department of State, Jane Sigmon helps produce the nearly-500-page Trafficking in Persons  
Report. It’s an annual measure of progress in combating trafficking. According to the report, when 
it came to global human trafficking in 2018, there were:

ONE LESSON: The trafficking numbers are just a small part of the story. An estimated 25 million 
people worldwide live in trafficking situations. “People use the phrase hidden in plain sight,” says 
Sigmon. “No country is immune.”

11,096 7,48185,613
PROSECUTIONS CONVICTIONSVICTIMS IDENTIFIED

“I was raised to  
always think 
about how I could 
contribute and 
what I might  
be able to do.  
I understand that 
there are people 
who victimize  
others, and I want 
to be a helper; I 
want to be a part 
of the solution.”
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ENGLISH LEARNERS DON’T GO TO COLLEGE AT THE  
SAME RATES AS THEIR NATIVE-SPEAKING PEERS. 
YASUKO KANNO IS STUDYING HOW TO CHANGE THAT.

SUCCESS
TRANSLATING

English learners account for 9.6 
percent of US public school stu-
dents, and that number is expected 

to grow in coming years. Studies show a 
large achievement gap between English 
learners (ELs)—students categorized 
by their schools as needing support to 
learn English—and native speakers. 
Associate Professor Yasuko Kanno’s 
research reveals that just 19 percent 
of ELs go to four-year colleges after 
high school, compared to 45 percent of 
native speakers. Kanno, coeditor of the 
Journal of Language, Identity, and Ed-
ucation, has published studies on ELs’ 
pathways to postsecondary education. 
She spoke with BU Wheelock about her 
research and what high schools can do 
to help ELs reach higher.

BY CORINNE STEINBRENNER/ PHOTO BY FRANK CURRAN
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BU Wheelock: From 2010 to 2013, you closely followed eight students from a large  
Pennsylvania high school as they made their postsecondary plans. What did you learn?
Kanno: That there are really two things happening in terms of why ELs are not going to college. One 
is that English learners often start out in what are called sheltered subject-matter courses. These are 
subject-matter courses—algebra, US history, biology—that are taught specifically for ELs with embed-
ded language support. When students finish these courses, they are usually placed in the lowest level 
subject-matter courses—often at the remedial level. So by the time students get to 12th grade, they may 
be taking on-grade level courses, but not advanced or honors or AP classes. Essentially, then, they are 
not competitive candidates for even moderately selective institutions.

The other part is a lack of navigational knowledge. Many of these students’ parents are either not  
college educated or went to college abroad. In this country, there is a very intricate process of college- 
going that’s confusing and stress-inducing, even for people who were born here and went through college 
themselves. And so even if ELs have the qualifications, they may not know how to leverage them.

 
You’re working with Clinical Assistant Professor Christine Leider on ethnographic studies 
at several Massachusetts high schools. What more are you learning?
This time, we are focusing on the relationship between ELs’ access to college and their socio- 
economic status—and not just the students’ socioeconomic status, but the socioeconomic status of 
their high schools.

We’re just wrapping up data collection at the first two schools. One is a suburban, fairly wealthy, 
well-resourced school. The other is more working class, more urban. We have a group of students at 
each school who have similar qualifications, and while the students at the suburban school are going 
to four-year colleges, the similarly qualified students at the urban school are either going to community 
colleges or not going to postsecondary education at all.

The difference has to do with the schools’ resource levels and the individualized support they can 
provide. Also, about 90 percent of students at this suburban school go on to four-year colleges. So 
there’s this norm: it is normal to go to a four-year college. Therefore, these ELs’ expectations get higher 
for themselves.

 
You and Associate Professor Marcus Winters received funding from the Spencer  
Foundation to analyze EL data from the Commonwealth of Massachusetts. What do the 
data say about the EL achievement gap?
The assumption has been that there is this achievement gap because of ELs’ language barriers. But if you 
compare ELs with non-ELs who come from very similar backgrounds, and you follow them five years 
or seven years until the end of high school, there is no difference. We are basically asking, does the EL 
achievement gap exist because these students are ELs or because these are low-income students from 
minority families? These statistical analyses certainly seem to indicate that it’s their socioeconomic 
status and racial minority status that lead to their under-education, rather than language barriers.

So now I’m coming to a fairly firm conclusion that to give more postsecondary options to ELs, we need 
to improve access to opportunities to learn. I think we need to disrupt this notion that you first need 
to learn English before you can access academic content. I think it is totally feasible to provide very 
high-level, rigorous academic instruction to ELs while also providing balance with language support.

 
What advice would you give to high school teachers and administrators preparing ELs 
for postsecondary opportunities?
First of all, school districts are legally obligated to provide ELs with the same access to educational pro-
grams as any other student. And yet, often schools seem to think it’s okay not to provide access to honors 
and AP classes to ELs on the grounds that they’re still learning English. I think that’s borderline illegal.

Second, if a student’s goal is to earn a bachelor’s degree, and they are wondering whether they should 
attend a community college or a four-year college after high school, you should really push the student 
to go into a four-year college because they’ll have a much better chance of graduating. Statistically 
that’s the case.

At the same time, I really do not hold this belief that everybody should go to a four-year college, and I 
think CTE, career and technical education, is really underutilized for ELs. There are many great career 
options that do not require a bachelor’s degree. If you want to become a car mechanic, a hairstylist, a 
nursing aid, pursue these careers through CTE at the high-school level and then maybe do one year of 
trade school or a community college certificate program, and then you become career-ready and can 
really start making money. That’s often a lot more realistic option for many ELs, because many of them 
come from low-income families and need to support their family financially. To tell them that going to 
college is the only option, that’s just not helpful. W

“
”

I think we need to 
disrupt this notion 
that you first need 
to learn English 
before you can 
access academic 
content. I think it 
is totally feasible 
to provide very 
high-level, rigorous 
academic instruc-
tion to ELs while 
also providing 
balance with  
language support.
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GREG BENOIT OF BU’S EARL CENTER FOR LEARNING & INNOVATION ON HOW TO TAKE RISKS IN YOUR TEACHING

BY ANDREW THURSTON / PHOTOS BY MICHAEL D. SPENCER
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IT’S AN ESCAPE 
THE ROOM-STYLE 
CHALLENGE: 
TO FIND THE MISSING STUDENT, YOU HAVE TO MAKE IT THROUGH 

A SERIES OF PUZZLES. SOLVE ONE AND YOU CAN OPEN A LOCKBOX 

THAT’LL GIVE YOU A CLUE TO HELP FIGURE OUT THE NEXT MYSTERY. 

CRACK THEM ALL AND YOU’LL FIND THE STUDENT.
You’ll need to stretch your math skills to succeed. Greg Benoit invented the 

lockbox game to teach his students how to apply systems of equations, those 
formulas packed with xs and ys. Students in a classroom are given a set of 
blocks marked with coordinate points, equations, clues to analyze, and a 
set of lockboxes holding more mysteries. It’s one of many creative teaching 
innovations Benoit’s come up with to keep his students engaged in learning.

Benoit helps lead BU Wheelock’s Earl Center for Learning & Innovation, 
which develops, pilots, and supports new approaches to teaching and the 
use of technology in the classroom.

“One of my research interests is gamification in mathematics, and how 
we apply game-based learning principles in our mathematics classrooms,” 
says Benoit, a lecturer in math education and former Boston Public Schools 
math teacher. “There’s something interesting about playing games, right? 
That can be very useful in a math setting.”

At the Earl Center, Benoit provides training and other opportunities for 
students, faculty, and alums to help them experiment and share ideas. 
Recent events for educators have included a STEM institute and an 
assistive technology training session. Current projects include a seed grant 
to support faculty research, including an augmented reality program that 
allows students to tackle real-world scenarios—such as reacting to a racist 
comment in a classroom—in a supervised lab setting. The center is also a 
resource for new classroom materials and technologies, covering kinder-
garten to college. 

“As teachers, we have a habit of creating what we’ve experienced; the 
Earl Center is a place where you can experience something different,” says 
Benoit, who joined BU Wheelock in fall 2018.

BU Wheelock asked Benoit for his tips for educators ready to shake up 
their teaching practice.

 
1 START SMALL
According to resource website busyteacher.org, American teachers spend 
eight hours a day teaching. Then another hour helping kids who need extra 
support. Then another three to five hours planning, grading, and talking 
with parents. When exactly are they supposed to experiment with a new 
activity or technology?

Benoit says innovation doesn’t have to be a burden. For instance, he’s 
started spending 10 minutes a week talking with his students about math, 
not just teaching them about it: What do they think of mathematics? What 

do they like or dislike? The conversation allows him to highlight gaps in 
their knowledge—and their confidence—then figure out ways to fill them.

“Starting small can help build momentum,” says Benoit.
He recommends the Innovators’ Compass (innovatorscompass.org), a 

tool for those who’d like to try something different, but aren’t sure where 
to start. It has five topics wannabee innovators can work through to spark 
new ideas—and find ways to put them into action.

“My thoughts can be boiled down to a simple equation: new variables equals 
new problems equals new solutions,” says Benoit. “The challenges facing 
educators today are significantly different than those educators have faced 
in the past: evolving technology, rapidly expanding research, and developing 
cultural awareness are all facets interacting with the field of education. With 
these new variables comes the need for new, innovative solutions.”

2 TECHNOLOGY ≠ INNOVATION
Kids love video games, and 3-D printers are fun, but groundbreaking edu-
cation doesn’t necessarily happen in the most tricked-out classroom. Even 
a piece of paper can be innovative, says Benoit, offering a demonstration. 
On his office shelf is a two-foot-tall cardboard tower with a platform on top. 
He places a small cardboard truck at the base of the tower and a ping-pong 
ball on the platform. Using only a thin strip of paper, you have to get the 
ball into the truck—without touching the ball, tower, or vehicle.

He recently teamed up with EXPLO, an education innovation nonprofit, 
to lead this critical-thinking engineering problem with his colleagues at 
a faculty meeting. By the end, he says, the successful teams were jazzed: 
middle-aged professors whooping and high-fiving each other as the ball 
flowed down the ramps they’d built using their strip of paper. As a teacher, 
he’d created a memorable experience—not just a lesson—using a few rolls 
of paper.

“My goal as an educator isn’t to dump knowledge into you; you have a 
$1,000 phone, you can Google pretty much anything you want to know,” he 
says. “My job is to turn you into a problem solver.”

The careers of the future won’t be dependent on memorizing the quadrat-
ic formula, he says, but thinking about how the equation can be used. In 
the case of the tower problem, says Benoit, “understanding how the parent 
function can help you create the equation needed to build your system and 
how the domain/range can help you understand the height of each section 
and the distance of each section.”

Of course, you can still build inspiring lessons with technology. Benoit 
once had his own students use geometry—translation, dilation, and reflec-
tion—to design and 3-D print prototype furniture for people with disabili-
ties. But it’s wrong to think technology is the only answer.

“It’s incorrect to think innovation is primarily based on technologies, to 
think that innovation lies within the equipment,” says Benoit. “Innovation 
lies within the person; how do we utilize it?”

 
3 TAKE A FREE ONLINE COURSE
For those who get stuck in a routine or can only think of all the reasons 
an idea won’t work, Benoit suggests taking a free online course in design 
thinking. It’s a problem-solving approach commonly used by engineers. 
They think of who might use a solution and how they might benefit, rather 
than the problem they’re solving or the impediments to success. This 

human-centered approach supposedly sparks more alternative ideas and 
encourages faster prototyping. Design thinking can inspire students, too.

“Design thinking is a tool that shows students thinking is not linear but iter-
ative,” says Benoit. “The job of an educator is to help students become active 
participants in the world, but their world is changing. The majority of jobs 
students of today are going to be competing for have not yet been created.”

BU is a member of the edX platform, which offers free online courses 
on design thinking. You can also access BU’s courses on evidenced-based 
STEM teaching at edx.org/school/bux.

 
4 TAKE RISKS
When Benoit was teaching ninth-grade math in Boston Public Schools, 
his principal invited a respected researcher to his school. The researcher 
suggested an initiative that would include changes to the math curriculum. 
Benoit thought the new guidelines were an insult to his students.

“It was supposed to be remediation and algebra recovery; it assumed they 
didn’t know how to add,” he says. “And I’m like, ‘No, we’re going to show 
them that you can do better.’”

He threw out the new guidelines and came up with his own plan. To 
empower his students, he had them lead the class, while he sat with their 
peers, gently guiding and asking pointed questions.

“I remember so much pressure being on me, because you can’t make a 
bold move like that and not have the spotlight on you.”

When the researcher came back to inspect his class, “the students killed 
it, they were on point.” Benoit, however, got a negative mark for not stick-
ing to the new plan. But it inspired him to pursue a doctoral degree, so he 
could help lead change he believed in.

“Principals are judged on numbers,” says Benoit. When they see his pre-
sentations on an alternative teaching method or technology in Boston, they 
often respond: “This is great, this is cool; how is this going to help my kids on 
their MCAS,” the Massachusetts Comprehensive Assessment System?

He admits it’s hard to test that impact. It’s one reason the Earl Center is 
supporting faculty research and sharing proven solutions with educators. 
But teachers and administrators also need to remember that standards 
aren’t the reason they got into the job, says Benoit. And they need to chan-
nel that into taking the occasional risk.

“When you think about high school or college, do you remember the 
lessons—or the experiences?” he asks of those moments when learning be-
came fun and engaging. “The longer lasting of the two are the experiences.”

 
5 FIND A CHAMPION—AND BE ONE 
One reason schools roll along doing the same thing every day, according to 
Benoit, is because innovation isn’t anyone’s sole job. But there are people 
who can champion new ideas and support their implementation. It’s a role 
Benoit wants the Earl Center to take on, too.

“It’s like a central location for teachers to access innovation,” he says. 
“You might not have a 3-D printer, for example, and you might be con-
fused as to how a 3-D printer actually works or its connection to your 
classroom. So come take a workshop.”

As the center develops more strategies and classroom activities, it will be-
gin to open-source them, allowing teachers across the country to find proven 
innovations. Benoit says that’s something all educators can do, too: if you hit 
on a winning idea, share it and champion other people implementing it.

He hopes such advances encourage educators to stay connected to their 
passion for teaching.

“I think the system does a great job of beating it out of you,” says Benoit. 
“It becomes more of a routine: teachers lose their inspiration for action. I 
want to inspire a more ambitious type of teaching.” W

Get Involved. To partner with the Earl Center or take advan-
tage of its resources, visit bu.edu/wheelock/the-earl-center.

The Earl Center was founded in 2013 with a gift 
from Sylvia (’54) and James Earl to provide faculty and 
students a place to learn new technologies and pedagogies 
that will improve student learning. The Earls also created 
the Sylvia Earl Technology Fund to support the center’s 
ongoing activities, such as the recent STEM institute and 
assistive technology training session. This fall, under the 
direction of Professor Beth Warren and in collaboration 
with new research faculty members Marie Olivares and Eli 
Tucker-Raymond, the center is launching  a series of research 
studies and programs.

EARL CENTER FOR  
LEARNING & INNOVATION
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FROM 
RISK TO 

SURE 
THING

Ho Yin Fong (’92) has 
helped make early 

childhood education 
in Singapore a  

national priority

Si faciam Rommoractus a 
consima iondam furare, sent? 
Deci posum iptiaescrio, ficatil 
huius liis nonihi vitque.

BY ABIGAIL CAIN / PHOTOS BY MARVIN TANG
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O n the evening of August 20, 2017, the Republic of Singapore’s 
prime minister delivered his annual National Day Rally 
speech to a packed auditorium, presenting the government’s 
priorities and goals for the coming year. 

For the first 20 minutes of the hour-long address, Lee Hsien Loong 
spoke about the government’s commitment to early childhood 
education, says Lauren Thorman, who oversaw the former Wheelock 
College’s partnerships and programs in Singapore for 12 years and 
now is assistant director of operations for BU Global Programs. “Imag-
ine a third of a US president’s State of the Union being about the early 
childhood system,” she says.

For Ho Yin Fong (’92), watching from home, the address was a 
measure of how much things had changed since she began working 
in early education in the early 1990s. A graduate of Singapore’s first 
master’s degree program in early childhood education—created in 
collaboration with Wheelock College—Yin Fong has been instrumental 
in the development of the field. Today, she is the dean of the National 
Institute of Early Childhood Development, a training institute found-
ed by the island nation’s Ministry of Education.

To see her organization’s work recognized by the prime minister on 
the national stage, she says, “was a very moving moment for me.”

A RISK
Once a British colony, Singapore was recognized as a sovereign repub-
lic in 1965. Since then, its education system has rapidly developed 
a reputation as one of the world’s best: a recent assessment by the 
intergovernmental Organisation for Economic Co-operation and 
Development placed its 15-year-olds highest in the world in reading, 

math, and science. 
For many years, however, 

early childhood education 
trailed the primary and 
secondary systems. The 
politically dominant People’s 
Action Party funded and ran 
hundreds of affordable kin-
dergartens—Yin Fong herself 
attended one—in an effort to 
improve access to education. 
But the government left early 
childhood education to the 
private sector. As recently as 
the 1980s, there was a dearth 
of childcare centers in Singa-
pore; many children stayed 
home with their families or 
caretakers until kindergar-
ten, says Yin Fong, missing 
out on formal support during 
a fundamental period of 
brain development. And, like 
many countries across the 

world at that time, she says, teaching at a childcare center was not 
a prestigious job. It required only a high school certificate and paid 
a pittance.

Yin Fong’s parents were understandably shocked when, in 1990, 
their daughter announced that she would be giving up her stable 
human resources position in the Air Force to pursue a career in early 
childhood education. She had been teaching Sunday school for al-
most a decade and says “working with children brought me purpose, 
satisfaction, and joy—seeing their growth and development and how 
I can influence and make a small difference in their lives, directly 
and indirectly.” She landed a job with the National Trades Union 
Congress (NTUC) Childcare Services, formed in 1976 to provide 
accessible childcare to women who wanted to rejoin the workforce.

Her timing was serendipitous. Yin Fong’s entry into the field 
coincided with the first serious effort to professionalize the sector in 
Singapore—and the beginning of Wheelock College’s involvement in 
the city state’s early education system.

Yin Fong’s boss at the NTUC, Khoo Kim Choo, had begun collab-
orating with Joan Bergstrom, then a professor at Wheelock College 
and consultant to the Singaporean government, to develop the 
country’s first master’s in child development and early childhood 
education. The degree, a combined effort of Wheelock College and 
the NTUC’s training arm, RTRC Asia, aimed to build a core of pro-
fessionals who were schooled in the methodology and pedagogy of 
early childhood thinking, who could then go on and coach others in 
the field across Singapore. Yin Fong joined the inaugural class. 

“A lot of the folks who are now the leaders in the industry, they’re 
all graduates of that first cohort,” Thorman says.

During her studies, Yin Fong continued to work at an NTUC 
childcare center and remembers racing back and forth from her 
preschool classroom to the master’s program. “I was multitasking, 
managing the center, bathing children, and running everything,” 
she says. The 18-month degree program tackled topics from child 

development to research methods to curriculum design. Yin Fong was 
perpetually worried that she was in the bottom of a class packed with 
students with more early education experience. 

But an end-of-year check-in with her professor, Marjorie Bakken (’81)—
who went on to serve as president of Wheelock College from 1993 to 
2004—gave Yin Fong a new outlook. “I’ll always remember that she said, 
‘You have every potential to be a leader. You just need to get out of your 
comfort zone. Aspire for it, don’t just go through life and think that you’re 
not up to it.’” 

Those words stuck with her. After earning her master’s, Yin Fong spent 
a year in Boston at Wheelock College, where she audited classes on 
infant-toddler development and childhood numeracy. When she returned 
to Singapore, she was offered a position at RTRC Asia, which had been 
established to provide early childhood education courses. Even as she 
rose through the ranks to become the center’s academic director in 2009, 
Bakken’s words continued to resonate. “It was the Wheelock culture that 
impacted many of us,” Yin Fong says. “We aspire to the same culture: to 
really respect adult learners and to build relationships with our students, 
while making sure what we teach is applicable in their classrooms.” 

One of Yin Fong’s early initiatives after earning her degree was to help 
others who wanted to follow in her footsteps. In 1990s Singapore, training 
for early childhood educators was scarce. Teachers could apply to a 
government-run certificate program, but there were far fewer spots than 
applicants.

Just before Yin Fong joined RTRC Asia, the organization had worked 
with Bergstrom to design a Wheelock College–validated diploma program 
(similar to an associate’s degree in the US) to train teachers in a standard-
ized way. It was a challenge from the start, beginning with donated books 
and just five full-time staff members. An added pressure was the steep 
tuition for the diploma program—S$5,000 (around US$3,600)—far above 
a teacher’s salary of S$600 to S$1,000 a month. “So we had that mandate,” 
Yin Fong says. “If our students had to pay such fees and if we are so pas-
sionate about early childhood education, we have to do the best for them.”

“Yin Fong has been able to really 
hold in one hand the Wheelock 
pedagogy, which she knows is 
good for kids and families, and in 
the other an ability to work with 
the government very effectively.”

Beth C. Fredericks, former Wheelock  
College Singapore executive director

By 1996, the program had become so successful the government decided to 
help fund it. Although competing programs run by other training agencies had 
also sprung up, “students seemed to like the hands-on approach,” Yin Fong says. 
“We were told that our faculty were good role models and that they respected 
adult learners. So, it was by word of mouth that the popularity rose.” 

Yin Fong went on to help support a wide range of early childhood education 
initiatives, many in collaboration with Wheelock: as cohorts continued to 
graduate from the masters’ program, she and the RTRC Asia team helped  
develop a bachelor’s degree, trained principals in management skills to miti-
gate burnout, and granted more than 3,700 diplomas.

According to Beth C. Fredericks, former Wheelock College Singapore execu-
tive director, one reason for Yin Fong’s effectiveness is her ability to balance 
shifting political demands with a commitment to the values she learned 
during her master’s program. 

“In Singapore, the government makes a lot of decisions and holds a lot of 
purse strings,” says Fredericks. “Yin Fong has been able to really hold in one 
hand the Wheelock pedagogy, which she knows is good for kids and families, 
and in the other an ability to work with the government very effectively. 

“Yin Fong has devoted her life to walking that tightrope, and she has been 
incredibly successful at it.”

A SURE THING
In 2017, as part of the prime minister’s recognition of the importance of 
childhood education, the Singaporean national government formed the 
National Institute of Early Childhood Development (NIEC) as a subsidiary of 
Nanyang Technological University, which also houses the National Institute 
of Education, Singapore’s only teacher education college. The state identified 
the center Yin Fong worked at—which had been renamed the SEED Institute—
as the country’s early childhood education pioneer and invited the majority of 
the staff, including Yin Fong, to join the new governmental organization.

Yin Fong now serves as dean at NIEC, which trains preschool teachers and 
principals, offering certificate, diploma, and continuing education programs. 
In her new role, she supports the professional development of faculty from 
the institute’s four campuses; she also heads its city campus. 

But even as she looks ahead, Yin Fong treasures the past. She still has the 
receipt from her master’s program, almost 30 years ago. She had to borrow 
money from family members, then scrimped and saved for years to pay back 
her debts. “I never regretted my choice,” she says.

It’s a testament to Yin Fong’s success that if she’d made her “risky” career 
move today, it wouldn’t seem like much of a risk. She points to recent NIEC 
intake figures: two of the institute’s campuses recently attracted more than 
700 students for its diploma programs. And now the nation boasts some 1,400 
childcare centers. W

FEATURE

OUR SINGAPORE FAMILY
BU Wheelock has close to 4,000 alumni in 
Singapore, according to Singapore Lessons, 
a 2018 report charting the former Wheelock 
College’s work in the country. 

Of those alums, 90 percent have worked as 
a teacher—and 30 percent as a principal—
since graduating. The majority earned a 
bachelor’s degree in early education, while 
just over 10 percent—including Ho Yin Fong—
picked up a master’s degree. There are more 
than 200 childcare centers employing BU 
Wheelock’s Singapore alums.

Yin Fong told Singapore Lessons that her 
collaboration with the former Wheelock 
College had “created a cadre of passionate 
and highly skilled early childhood faculty who 
developed a sound and progressive training 
model for early childhood professionals . . .  
[that] uplifted the professional lives of 
educators who went on to raise the bar for 
quality preschool education in Singapore.”

Ho Yin Fong is dean  
of Singapore’s National 
Institute of Early Childhood 
Development.
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MARCUS  
WINTERS  
ANALYZES  
DECADES OF 
DATA TO  
REVEAL WHICH 
EDUCATION 
REFORMS ARE 
WORKING— 
AND WHICH  
ARE NOT

“Four years and $773 million later, Hizzoner announced 
this week that Renewal Schools has come to an end,” 
Winters wrote about the decision to end one of de Blasio’s 
marquee education programs. “More objective observers 
had seen this coming for quite some time.”

In case it wasn’t clear: Winters, a BU Wheelock associ-
ate professor and chair of educational leadership and 
policy studies, counts himself as one of those observ-
ers. As a quantitative researcher, Winters tries to cut 
through the political noise to reveal underlying data 
that tells us what’s working in our school systems—and 
what isn’t. In a 2017 study published by the Manhattan 
Institute for Policy Research, a free-market think tank, 
he found that although Renewal Schools showed a slight 
boost in student test scores, a third of the schools were 
still underperforming. 

The Renewal Schools program, which directed addi-
tional funds and services to underperforming schools, 
also cost more than the previous administration’s policy 
of grading schools’ performances and closing those 
that continued to fail. Long before that contrast had 
developed, Winters had even met with the de Blasio 
team to explain his findings that when Mayor Michael 
Bloomberg’s education department gave schools an “F” 
grade, those schools began performing better the next 
year. “Every time we’ve looked at this, we’ve seen this pos-
itive effect,” he told them. Yet that policy was abandoned.

The intersection of education and politics can be 
messy, fraught with partisan agendas, red tape, and 

budget constraints. Decisions aren’t always made strictly 
by what the numbers say. And Winters knows that 
de Blasio’s team might have seen other consequences to 
the Bloomberg policy—including clashes with the teachers’ 
unions—that they wished to avoid. “No one’s doing exactly 
what researchers say they should do, nor should they,” he 
says. But, he adds, it’s frustrating when data consistently 
points in one direction and policy moves in the other. 
“They moved away from Bloomberg’s policy precisely 
when we were getting evidence that it was working really 
well,” he says.

Though the acceptance and interpretation of quantitative 
education research can vary, Winters has seen its use expand 
greatly during his career. And with ever-increasing amounts 
of data available, there’s growing demand for policy research-
ers across the education spectrum, from local school districts 
to philanthropic and nonprofit organizations.

“How we use evidence to inform existing policies and 
future policies can, hopefully, keep us going in the right 
direction and also can stop us from making mistakes,” 
Winters says. In recognition of this trend, he and a group of 
colleagues have designed a master’s program in education 
policy studies that welcomed its first cohort this fall. 

AN UNORTHODOX PATH
Winters began studying education in 2002, as a research as-
sociate at the Manhattan Institute. “The more I got into edu-
cation, the more I enjoyed it,” he says. “This is an area that’s 
extremely important, so it has a lot of resources attached 
to it—and a lot of emotions.” He saw a field where rigorous 
quantitative research could have a significant impact. 

His timing was fortuitous. Michael Lewis’ book Moneyball, 
published in 2003, revealed how the Oakland Athletics 
were using analytics to make baseball decisions, upending 
an industry that had long relied on observations and gut 
instincts. “Moneyball came about in part because the whole 
world was moving toward a quantitative analysis of things,” 
Winters says. “Education research has definitely had that 
trajectory.”

Still, the idea that analysts who hadn’t played profession-
al baseball could offer new insights on the game wasn’t 
popular with many baseball lifers and the infusion of data 
experts in education was met with similar skepticism. When 
Winters, who has never taught in a K–12 classroom, submit-
ted one of his first studies—on a Florida policy of retaining 
students in third grade based on test scores—to Educational 
Evaluation and Policy Analysis (EEPA), a leading journal, he 
got a terse response. “The letter from the editor was pretty 
nasty,” Winters recalls. “They pushed back on the idea of 
using quantitative methods to study that issue—of doing it 
broadly instead of within a specific context.” 

N FEBRUARY 2019,  
MARCUS WINTERS PUBLISHED 
A SCATHING OP-ED ABOUT NEW 
YORK CITY MAYOR BILL DE BLASIO 
IN THE NEW YORK POST. 

BY MARC CHALUFOUR / PHOTO BY MICHAEL D. SPENCER
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“Moneyball came 
about in part  
because the whole 
world was moving 
towards a quanti-
tative analysis of 
things. Education  
research has  
definitely had  
that trajectory.” 

ONE LESSON
“Quantitative research 
has spread through 
education with more 
states and districts  
using a Moneyball- 
style approach to study 
whether they’re making 
the right policy calls—
or not.”

FEATURE

That was the mind-set in the education policy 
research world at the time, Winters says. And 
though he still sees that sentiment in some areas, 
much has changed. “Today, EEPA is almost an 
economics journal—it’s primarily quantitative 
based,” he says. “I’m on the board of that  
journal now.

“I don’t think it’s especially important to have 
worked in K–12 in order to study it. The more 
context you have helps you develop research 
questions, but doesn’t necessarily help you to 
answer those questions very well.”

So when Winters decided to go back to college to 
further his expertise in the quantitative analysis 
of education, he didn’t consider education pro-
grams. “I looked around and asked, ‘Who’s doing 
what I think is the most interesting, compelling 
work?’ And it was labor economists.”

In 2008, he graduated from the University of 
Arkansas with a PhD in economics. “I didn’t get 
the PhD for a love of microeconomics,” he says. 
“It was really in order to learn how to study 
schools better.”

After a brief return to the Manhattan Institute, 
Winters moved into academia where he could fo-
cus on policy research and publishing in academ-
ic journals. “I want my work to be impactful both 
within the academic literature and also within 
policy conversations,” he says. In 2010, he joined 

the faculty at the University of Colorado–Colorado 
Springs College of Education, before moving to BU 
Wheelock in 2016. 

A NEW FRONTIER OF DATA
“Early in my career, data was really difficult to 
come by,” Winters says. But in today’s data-rich era, 
quantitative researchers have access to more infor-
mation than ever before, allowing for a breadth of 
research that would have been unimaginable two 
decades ago. Standardized test results now span 
several decades and provide a core set of data for 
researchers. Increasingly, that information can be 
matched with attendance and discipline records, 
courses taken, and even survey results to further 
our understanding of education policies. 

As these pools of data grow, researchers can 
analyze students and teachers in new ways and over 
longer periods, strengthening findings or revealing 
new trends along the way. For example, with some 
states considering making personnel decisions 
based on teachers’ valued-added measures—essen-
tially their ability to elevate students’ test scores—
Winters looked at data from Florida to project the 
impact of such a policy. What he and his coauthor 
discovered was that students of teachers who would 
have been dismissed based on their value-added 
score performed worse than other students. Another 
benefit of more data: those same students can be 

followed through high school graduation. Now, 
some states are tracking students beyond school, 
meaning that researchers could, for example, 
connect teachers to the earnings of their students 
years later.  

Winters also focuses on school choice and 
accountability. “There have been a lot of policies 
developed over a long period of time that don’t 
seem to be aligned with high productivity for the 
public school system,” he says. “Some of those 
policies have had reasons underlying them, but 
I think it’s fair to say if we were going to start 
a school system over, you probably wouldn’t 
replicate what we have now.” 

“Ideally we would have a public school system 
that is both flexible and accountable,” Winters 
says. That idea guides much of his research as 
he analyzes the effectiveness of new policies or 
debunks arguments against reforms. 

For a 2018 paper for EEPA, Winters turned to 
teacher pension systems and found that young, 
risk-averse teachers would prefer a retirement 
plan that provided consistent growth across 
their career rather than a more traditional pen-
sion system tied to their final salary. “Teachers 
are the most important components within 
the school system,” Winters says. “I think that 
schools should have flexibility on how they work 
with teachers, how they retain the best ones, and 
remove the least effective ones.”

One data set that Winters has spent more than 
a decade studying comes from Florida’s public 
school system. The state was the first of 19 to 
implement a policy of retaining students in 

third grade if they failed a reading proficiency 
exam. Winters wondered whether that strategy 
helped the students. With access to test results 
and students’ school records in the years after 
third grade, Winters tracked their progress and 
saw that retained students made immediate 
improvements in their reading and math skills. 
He’s revisited this data multiple times since 
first publishing his results in 2007, tracking 
those same students into high school. Those 
third-grade gains helped the students reach 
high school but, as Winters and his coauthors 
found, did not make them any more likely to 
graduate from high school. Those results— 
early gains that taper off—might provide future 
avenues for research, and could help inform 
retention policies.

RISING DEMAND
Just as other baseball teams quickly copied  
the Oakland A’s stat-based approach, quantita- 
tive research has spread through education.  

“States and districts are adopting more of the 
Moneyball-style of using research to understand 
their own school systems,” Winters says. “There’s 
an ever-increasing need for people doing this sort 
of work.”

So Winters and his BU colleagues Stephanie 
Curenton, director of the Ecology of School 
Readiness Lab, and Nate Jones, an associate 
professor of special education, set out to design a 
program that will prepare BU Wheelock students 
for research-intensive careers, whether they’re 
performing their own studies or synthesizing the 
work of others. Students in the program will take 
qualitative and quantitative research methods 
courses, while exploring their interests, such as 
pre-K, STEM, higher education, or other fields. 

“Research can be a really strong tool—if you 
understand how it works, what its limitations are, 
and what its benefits are,” Winters says. “Having 
more of those people working at high levels in 
government and in education-related areas can 
only make the system stronger.” W
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TAKING THE  
POLITICS OUT  
OF EDUCATION  
REFORM

Marcus A. Winters is 
an associate professor 
and chair of educa-
tional leadership and 
policy studies. He’s also 
program director for 
policy, planning, and 
administration. In 2019, 
he helped design and 
launch one of BU Whee-
lock’s newest programs, 
a master’s in education 
policy studies.
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From research to financial aid, programs to professorships, the Cam-
paign for Boston University: Choose to Be Great has had a profound 
impact on BU Wheelock College of Education & Human Develop-

ment. BU’s first-ever comprehensive campaign was launched in 2012 with 
a goal of raising $1 billion—a target the University raised in 2016 to $1.5 
billion (even that goal was surpassed by the time the campaign ended in 
September 2019). The campaign created scores of faculty chairs, hundreds 
of scholarship funds, new schools, and a host of new campus landmarks. 
Here are just a few of the transformative changes that generous donors 
have made possible at BU Wheelock.

FACULTY
Endowed faculty chairs not only reward outstanding work by BU Wheelock 
faculty members, they also invigorate the college’s recruitment of rising 
stars. As professors themselves, Nancy H. Roberts (’61,’75)—who also 
earned a degree in 1959 from BU College of Arts & Sciences, then known as 
the College of Liberal Arts—and her husband, Edward B. Roberts, recognize 
the importance of such support. Nancy Roberts, a professor emerita at Les-
ley University, began teaching there in 1975 and founded Lesley’s graduate 
program in technology in education—long before most of her peers were 
introducing computers to K–12 teachers and students. Edward Roberts is 
the David Sarnoff Professor, Management of Technology, at the MIT Sloan 
School of Management. Together, they have pledged $2.5 million to fund a 
professorship in educational innovation.

FINANCIAL AID
Both undergraduate and graduate students will benefit from the new 
scholarships created during the campaign. For undergrads, several donors 

have opted for a powerful philanthropic tool called the Century Challenge: 
When they endowed a scholarship with $100,000 or more, the University 
pledged to match the income from their fund for 100 years—effectively 
doubling the good that is done in their name:

Plomaritis Family Scholarship
The third of seven children born to Greek immigrants in Lowell, Mass., 
during the Great Depression, Titus Plomaritis (’53) worked on a chicken 
farm at age 12 to help support his family. After serving as a US Army para-
trooper in Japan just after World War II, he played football for BU alongside 
the legendary Harry Agganis (’54), graduating with a bachelor’s degree in 
physical education and coaching. Plomaritis later became a nationally re-
nowned chiropractor based in Pelham, N.H.—and a friend and confidant of 
President Jimmy Carter. All proceeds from his autobiography, Titus, provide 
financial aid for students from either Lowell or Pelham—including the BU 
Wheelock students supported by the Plomaritis Family Scholarship.

Lesley Ryan Miller Scholarship 
BU Trustee Sharon G. Ryan (Sargent’70) and her husband, Robert L. Ryan, 
added to their extraordinary support of the University by endowing a 
scholarship in honor of their daughter, Lesley Ryan Miller (CGS’94, Whee-
lock’96). Miller received her bachelor’s in elementary education at BU 
Wheelock and her master’s at the Harvard Graduate School of Education. 
She then worked in Boston Public Schools—first as a kindergarten and 
first-grade teacher, then as director of teacher development and advance-
ment—and is now the principal of the Pierce School, a K–8 public school in 
Brookline, Mass. Miller says her time at BU “provided a strong foundation 
that launched my career path in education.” Thanks to her family, other 

students, particularly students of color, will have the opportunity to 
gain that foundation, too.

Roberts Family Endowed Scholarship
As graduates of the former Wheelock College, Jane Hertig Roberts (’73) 
and Mark Elliott Roberts (’76, Questrom’85) created a scholarship there 
for graduates of Boston Public Schools. (Jane earned a BS and Mark an 
MSEd from Wheelock; he later earned an MBA from BU.) They founded 
the scholarship, they said at the time, because they believe that every 
student should have access to a quality education, and because they 
were committed to the mission of improving the lives of children and 
families. After the merger brought their fund to BU, the Roberts decided 
to add to it in order to meet BU’s Century Challenge. In addition, they 
have committed to making a planned gift—just one of the many ways, 
along with endowments and annual gifts, to support BU Wheelock.

Not every new scholarship is part of the Century Challenge—but each 
one can be life-changing for the student who receives it. One of the 
newest scholarships established during the campaign comes from a 
recent graduate:

Milton A. & Charlotte R. Kramer Scholarship
With the support of her grandmother’s charitable foundation, Elizabeth 
Kramer (’17) created a scholarship for BU Wheelock graduate students 
earning an MEd with a specialization in health—and named it for her 
grandparents. Kramer earned her MEd in applied human development 
with a concentration in health education, which she’s putting to use by 
teaching health at Somerville High School in Massachusetts. She’s espe-
cially interested in students who, like her, want to provide skills-based 
health education and are passionate about diversity. “We just wanted to 
try to give back,” she says of her family. “I received a merit scholarship, 
and I want to do the same for someone else.” Thanks to Kramer, two 
students will each receive $20,000 for two years. “That can make the 
difference for someone.”

RESEARCH
Support for the University, its faculty and students, and the work they do 
takes many forms. Funding for groundbreaking research is vital, particu-
larly in the ever-evolving field of education and human development:

Dr. Ann S. Ferren Research Fund in Education
Because she attributes her success to having earned her PhD at BU, Ann 
S. Ferren (’71) established a fund that supports research by a doctoral 
student nearing the completion of their dissertation, preferably focused 
on secondary education, with the goal of producing a joint scholarly 
article or presentation under a faculty mentor’s guidance. Ferren had a 
distinguished career in curriculum design and held several leadership 
positions, including as provost of the American University in Bulgar-
ia. She was able to complete her doctoral studies at BU because the 
University enrolled part-time students, and she is especially grateful 
for mentors who pushed her to publish and present while raising a 
young child. The first Ferren Award went to Patrick Rosenburg (’19), an 
EdD candidate in language and literacy whose research explores the 
higher-level comprehension skills of older Deaf children. 

To support BU Wheelock, contact Maureen Mollahan, 
assistant dean for development, at mollahan@bu.edu or 
617-358-2957.

The Campaign for BU Your donations have supported students 
and advanced faculty exploration

By Louise Kennedy
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Pizza 3.142
At Pie R Squared, math and pizza are 
on the menu. Founded by Beth Segers 
(’16), a partner at Empirical Research 
Partners, the Boston-based math work-
shop offers free after-school tutoring 
for inner-city kids, from third graders 
to high school seniors. Students learn 
algebra, geometry, and calculus, and get 
free pizza (and chicken wings, salad, or 
ice cream).

“I’d always dreamed of running a tu-
toring program in a pizza parlor,” Segers 
told the Boston Globe. “It’s the perfect 
setting. You come by with your friends 
after school, you get to hang out, and 
you get your homework done with lots 
of good help.” Find out more and sign up 
to be a tutor at piersquared.org.

A New Show for PBS Kids
Alicia Carroll (’96), director of science, 
technology, and engineering education 
at East Boston Early Education Center, 
is working with PBS Kids Twin Cities 
to pilot a new national science and 
literacy project, Hero Elementary. The 
US Department of Education–funded 
initiative, which targets children in 
preschool to grade two and aims to 
improve educational readiness, will 
include digital resources and games, 
a new PBS Kids television show, and 

an outreach program. Maria Valarezo 
(’11) is working with Carroll on the 
project. In 2018, Carroll was named  
a Boston Public Schools educator of  
the year.

Educating Displaced Children
In 2018, the UN High Commissioner for 
Refugees published Rose Cardarelli’s 
paper “Solving the Education Crisis of 
Displaced Children: A most important 
goal for education diplomacy.” Quoting 
Save the Children figures showing that 
half of the world’s more than 20 million 
refugees are children, Cardarelli (’85) 
urges all countries to “revamp their co-
operative humanitarian response for the 
provision of education in emergencies 
regardless of ethnicity, religion, 
or culture.”

If we act now, she writes, to “make 
high quality learning accessible and 
a priority, and ensure the inclusion of 
improvements on traditional education 
practices, our common future should no 
longer be blighted by a lost generation 
of undereducated youth.” Cardarelli is a 
former US Army officer and education 
representative to the UN. Today, she’s 
executive committee director at the 
United Nations Department of Global 
Communications and CEO and founder 
of the Education for All Coalition.

ALUMNI NEWS

During BU’s Global Days of Ser-
vice 2019, BU alums in Singapore 
volunteered at Project X, an orga-
nization that campaigns on behalf 
of the city-state’s sex workers. On 
May 4, more than a dozen alums, 
led by volunteer cocaptain Julie 
Conceicao (’14), helped clean and 
paint Project X’s offices. Conce-
icao says it was “meaningful to 
embark on a cause that very few 
people understand or support.”
Global Days of Service is an 

annual, month-long BU event. 
Every year, thousands of alums, 
students, faculty, and staff donate 
their time to good causes around 
the globe. In 2019, 2,566 volun-
teers contributed to 289 projects. 
If you’re interested in volunteer-
ing—or hosting volunteers—in 
2020, visit bu.edu/alumni/global.

DAY OF SERVICE

Norman H. Finkelstein (’63,’64,’83) 
The Capture of Black Bart: Gentle-
man Bandit of the Old West (Chica-
go Review Press, 2018). 
 
Eric Arnold (’74) running with slugs 
(Apprentice House, 2018), a YA 
novel and his 17th book.

Ron Furst (’75) Summer Camp: A 
Maine Camp Director Remembers 
(Great Life Press, 2018). 
 
Ai-Ling Louie (’76) Patsy Mink, 
Mother of Title 9 (Dragoneagle 
Press, 2018), a children’s picture 
book about US Rep. Patsy Mink of 
Hawaii, the first woman of color 
elected to Congress. “Rep. Mink is 

also the ‘mother’ of Title 9, which 
gave equality to women in educa-
tion and sports,” Ai-Ling writes. 
 
George Ransom (’79,’83)  
Plimptonville: Celebrating 200 
Years, a walking tour of the Plimp-
tonville area of Walpole, Mass., 
published through the Walpole 
Historical Society.

Dana Elyachar-Stahl (’82) The 
ABCs of Learning Issues (Palmiche 
Press, 2018), “a valuable tool for 
parents to further their understand-
ing of various learning disabilities 
and behaviors that they observe in 
their homes and hear about from 
their children’s teachers.”

Dirk Baker (CGS’89, COM’91,  
Wheelock’93,’98) Baseball and 
Softball Drills: More Than 200 
Games and Activities for Preschool 
to College Players (McFarland, 
2018).
 

Keena Anthony (’17) with Shamfa 
Tittle I’m an American Too! (Arch-
way, 2018), which “teaches children 
to embrace their differences while 
realizing we’re all the same because 
we’re American.”
 

Laurie Katz (’17) Liar Laurie: Break-
ing the Silence on Sexual Assault 
(Trigger, 2019), her debut memoir. 
Brookline Booksmith hosted the 
book’s launch on March 28, 2019. 

PUBLISHED
BU Wheelock alums  
in print

NOTES AND NEWS FROM YOU

KUDOS
Audry McKenna Lynch (’67) received 
the Delta Kappa Gamma California 
Distinguished Service Award for pro-
fessional service. She was selected for 
her scholarly research on John Stein-
beck; she has an extensive collection 
of Steinbeck memorabilia—books, 
posters, photos—which fills her home, 
taking up almost two floors of space. A 
former teacher and counselor, she has 
written three books on the author.

Robin Norman (’73), Title 1 director for 
Newton Public Schools, Mass., received 

the 2018 Celebrate Literacy Award from 
the Greater Boston Council of the Mas-
sachusetts Reading Association.

Patricia Arredondo (’78) was doubly 
honored at the American Psychological 
Association (APA) convention in August 
2018. She was named one of 25 psy-
chologists to be featured on the panel 
Firsts: Women of Color Changemakers, 
part of the APA’s traveling exhibit I Am 
Psyched! Inspiring  Histories, Inspiring 
Lives: Women of Color in Psychology. 
Arredondo also received the 2018 

BU WHEELOCK’S  
STARS
At Alumni Weekend 2019, BU Wheelock 
celebrated outstanding graduates at the 
inaugural Wheelock Alumni Awardees  
ceremony. The winners were:

Toni Crowell-Petrungaro (’97) (right), child 
life services manager at Hasbro Children’s 
Hospital in Providence, RI, was given the 
Global Impact Award

Vicki Milstein (’72), a leader in the  
early education field, was given the Lucy 
Wheelock Award

Takeru Nagayoshi (’16), a New Bedford, 
Mass., high school teacher, won a young 
alumni award

Rebekah Roulier (CAS’06 Wheelock’10), 
COO of nonprofit Doc Wayne Youth  
Services, won a young alumni award; and

Rebecca Shangraw (’05,’13), program  
director for applied human development, 
was recognized with a distinguished contri-
bution to the alma mater and alumni.Ju
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ALUMNI NEWS
WHY I GIVE

AMY RUGEL (’71,’87) HELPS PUBLIC 
SCHOOL PARAPROFESSIONALS 
BECOME TEACHERS

Amy Rugel has been passionate about 
early childhood education ever since she 
started teaching in Boston Public Schools 
(BPS)—something she did for 30 years. 
And still does: although Rugel retired in 
2001, she volunteers in a BPS kindergar-
ten classroom one day a week. What she 
sees there only makes her more commit-
ted to ensuring that children have great 
teachers from the start.

“There are a lot of wonderful parapro-
fessionals in Boston Public Schools who 
would be good teachers, but they can’t af-
ford to go to college,” says Rugel (’71,’87). 
“So many people would go into it if they 
had some money.”

That’s why she recently endowed the 
Amy Rugel Scholarship for graduate 
students at BU Wheelock, with a prefer-
ence for BPS alumni who want to pursue 
careers in early childhood education in 
urban public schools.

“I feel strongly about supporting kids in 
Boston Public Schools,” Rugel says. “They 
have so many disadvantages—I want to 
finally give them an advantage.”

And she’s especially pleased by the 
idea of helping teachers learn at BU 
Wheelock, because her own experience 
was so inspiring.

“I had one exceptional teacher, Florence 
Rossman, who really changed my life. She 
taught me how to think.”

And now, thanks to Rugel, more stu-
dents will benefit from exceptional teach-
ing—and go on to become exceptional 
teachers themselves.—Louise Kennedy

 PHOTO BY JIMELL GREENE

Women’s rights activist and Emmy-winning television journalist and writer Carol Jenkins (’66) (front right) and 
retired four-star general Dennis L. Via (’88) (front left) were awarded a Boston University Distinguished Alumni Award on 
September 21, 2019. The awards are the University’s highest alumni honor. Other alums recognized at the Best of BU event 
were (back row, left to right) Erica V. Mosca (CGS’06, COM’08), Pete Souza (COM’76), and Andy X. Vargas (CAS’15, Pardee’15), 
and (front row, center) Sandra L. Lynch (LAW’71, Hon.’12).

Anthony J. Marsella Award for Peace and Justice from Psychol-
ogy for Social Responsibility. The award is given annually to 
individuals with demonstrated records of peace and justice 
advocacy and activism. She is a faculty fellow at Fielding Grad-
uate University.
 
Victoria Zarozinski (’97) received the 2018 Thomas S. Green 
Public Service Award, which honors the best of municipal gov-
ernment and those who have devoted their careers to public 
service. The award is named in memory of a founder of the 
Worcester Regional Research Bureau, which serves the public 
interest of Greater Worcester, Mass., by conducting 
independent, nonpartisan research and analysis of public 
policy issues.

Rebekah Roulier (CAS’06, Wheelock’13) received the 2018 
Mayor Martin J. Walsh Youth Advocacy Award on December 19, 
2018. Roulier is the chief operating officer at the nonprofit Doc 
Wayne Youth Services.

GOT NEWS TO SHARE?

We’d love to hear from you at 
wheelockalum@bu.edu.

Wheelock Family Theatre’s 2019/2020 Season

wheelockfamilytheatre.org
617-353-3001

January 31 – February 23, 2020

April 8 – May 24, 2020

April 28 – May 23, 2020

Best of BU
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SHARE YOUR NEWS 
Tell us what you’ve been up to at wheelockalum@bu.edu.
JOIN BU WHEELOCK’S ONLINE COMMUNITY 
Post, tweet, network, exchange class activity ideas, and watch videos. 

S TAY  C O N N E C T E D  TO  W H E E LO C K  C O L L E G E  O F  E D U C AT I O N  &  H U M A N  D E V E LO P M E N T
bu.edu/wheelock 
facebook.com/BUWheelock 
instagram.com/BUWheelock
linkedin.com/school/boston-university-wheelock
twitter.com/BUWheelock

E QQC D

in April 2020, with thousands  

of Terriers, by giving back to 

your community. Over the past ten  

years you have volunteered 

 more than 151,000 hours. 

 For more info, visit 

 bu.edu/globaldaysofservice. 

ABOVE THE CLOUDS, NORWOOD, MA

BUDDHASOTHORN HOSPITAL, BANGKOK

CHARLES RIVER CLEANUP, BOSTON

BALTIMORE TEACHER SUPPLY SWAP

SAN JOSÉ, COSTA RICA

SAN DIEGO FOOD BANK
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