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Transforming…

the classroom experience.

the opportunities for your students.

the impact the College can have.

perceptions of who you are on campus.

the way you partner with others.



‘Transformation’ is an incredibly rich territory for defining 
your branding and projecting messages. 

It can speak to impact of every size from incremental changes to 
radical shifts.

It’s a rejection of the status quo without telling everyone they 
must be revolutionaries.

It’s a call-to-action and a bar the College can set for itself – are we 
living up to this? 



People are hungry to commit, nail this down, and start 
taking action to be great.
“I long for the day when we figure out who the fuck we want to be. So we could just be it and then start doing 

things, but we've been in a position for the past two years now since the merger was announced, trying to figure out 
who we are and I cannot wait to get to the other side of this thing so that we can actually be that thing.” – Faculty

“I think the biggest risk right now is not moving quickly enough and not taking action. I think that's our biggest 
risk, losing this window of opportunity where we have a lot of attention on us both internally and nationally.” –
Faculty

“We need to get up to speed and really see ourselves as the elite institution that we are. And really our mission is 
to train future faculty to do the research, so it's not about the size of our program. It's about the impact of what 
we're doing; the impact of what we're teaching and researching.” – Faculty

“I don't know the percentage, but it does seem like some people are really excited with this idea to be innovative 
and disruptive. And I think the Dean has done a good job of bringing in data to say, "This is what the programs 
look like, and we need to do something, we need to change." - Faculty



LET’S GO!!!!!!!



BUT WAIT, SOME CHALLENGES EXIST



This is a big shift for individuals, one that some people 
might struggle with, but people understand the need for it. 

“I think the challenge that I hear from faculty and the department, and I hear across Wheelock is, nobody wants 
to be left behind in that new thing. And there's a sense that people will get left behind. And my understanding in 
what the Dean has said and others is that, it's not like you're not able to be a part of the college if you don't have 
that specific focus. But I understand there's that felt sense of being left behind. So yeah, it seems like if we were 
going to do something disruptive and new, this would sort of be the time.” – Faculty

“We have certain faculty who teach only undergrad and we have certain faculty who teach only grad. So they don't 
want to let go of their 18-year-olds. Their impact is directly on that student not what [that student is] going to do 
later on. So that's a shift for folks.” - Leadership



Transformation is not a muscle that is highly developed 
right now.
“So many [panelists] said, "Education is in danger. Education is in flux. You need to take this time to be 
incredibly forward thinking to break out of the mold, to do things differently, to try things." And I think that is 
not something that in general, educators are great about. We have a tendency to be people that we're very, very 
comfortable in an institution and education. Most educators did well in schools. That's a system that they were 
comfortable in, that they were rewarded in. And here are these leaders saying, "Okay. Get it... that was your comfort 
space. We need to think beyond that comfort space and we need to change it so that more students get what they 
need in education." I think that was super reaffirming.” - Faculty

“The other piece that stood out is that, and I think this is hard for the college to think about, but it's an opportunity to 
do something different. Whatever that is, to redefine, to move away from things that we've been historically 
known for. I don't know what that new and different per se is exactly, but it seems like people said this is really a 
chance for you to just redefine who you are, and let people know about that.” – Faculty

“We don't have a terribly disruptive or innovative team right now so ... but I do think that's the space.” – Faculty



Not everyone is looking to shake things up.

“I would say a third of the people are not at all (interested in driving change for social justice). They're not 
interested, they really wish we'd stop talking about race, and sex, and gender, and sexuality, and all the things. 
They just really don't want to hear it anymore. Or they want to sit back on their laurels and say, "I've done that. I 
marched with King so I'm good to go." They don't want to change anything. I'd say a third of the faculty population 
is learning and is coming to the realization that they don't know, and they're starting to invest time, and they're 
starting to put those resources. And about a third of us have actually been... This is what our career has been. I look 
at it in these thirds. It feels good to have two thirds. The problem is they're not vocal yet. That's what I say, I think 
we're on the precipice. It could go either way.” – Faculty

“But the more I look at our programs, I worry that our leadership is more interested in wrestling systems into 
place, so that we're more organized, or putting a good face on things. That worries me about our leadership.” –
Faculty



SO CHALLENGES EXIST, 
BUT THE POTENTIAL IS INCREDIBLE



There is a range of positive perceptions that people want 
to create coming out of this transformation from the way 
you approach your work and your partnerships…
“If someone wants to know, how do you develop effective schools? How do you construct effective schools? How do 
you develop people's expertise from, whether it's a teaching standpoint or a teacher leadership standpoint? BU 
Wheelock, that's the place you go if you really want to get your hands dirty and really understand what it 
means to do this kind of work in the context that you're seeking out.” – Faculty

“I want people to be able to say that if you're a faculty member and you want to do work in a large urban 
district, you want to create partnerships, you want to do some really embedded work within a large urban 
district, BU's the place you want to go to. If you want to be on the East Coast, BU's the place to go.” – Faculty



… to being at the forefront of research and being known as 
people who care about the community they’re working in. 
“If someone's thinking about BU Wheelock, I'd like them to think, "Oh, this is a place where I can go and I can 

have really productive opportunities to engage in some cutting-edge research around education and human 
development." And it's embedded, right? It's embedded in the field. It's not just like we're sitting in a lab 
somewhere.” – Faculty

“These people really know how to partner with you. They're not here just to use you as a lab or an experiment or 
for their own publications or any of that bullshit. They're here because they care about the problems and the 
challenges that impact you, and they want to work hand in hand with you to actually figure out what the right 
solutions are and to move them forward. I think those are the kinds of things I'd like for them to say about our 
school.” – Faculty



Some of your partners see potential in honing-in on early 
childhood.
“A place like BU has all of the talent and the resources to become a place where a greater focus on the early years of 

children's care and education and all that that entails, they could become a powerhouse in terms of doctorally 
prepared people working in that world in that field. For instance in deaf education, speech and language, the other 
kinds of ancillary school kinds of special teams that are so important that none of us have the wherewithal to be able 
to mount within our schools, BU has.” - Partner

“I do think that they could have an out sized impact on the field of early care and the area of birth through five I 
think from multiple, multiple perspectives including the areas in disability, in early intervention, in speech 
language, hearing and medical issues. I mean they've got it all, right? And if they were able to muster some 
coalition among talented professors across all of their different schools that really were interested in issues of birth 
to five writ large, they could be unique in the nation.” - Partner



For some, they want to see this transformation result in 
one culture and one vision. 
“In three years I would hope it would feel more cohesive as a culture, in where most people are able to buy into a 
common vision. And I would say compared to last year at this time it feels better, but I think it's still really hard to 
bring together again, two groups, and then in this space of... And now that we have the two groups, let's do the 
GuideStar and come up with something that's going to leave some people behind.” – Faculty



People recognize the transformation happening 
around them.
“We have a growing research faculty that is developing a broader reputation amongst researchers. And also, we 
have practitioners who are doing research, but also out in the field, working with schools, working with different 
organizations and really having a pretty big impact on what's going on here locally and regionally. So it's an 
opportunity for folks to come in and start to collaborate and work with folks who are really doing some really 
interesting work. I guess those would be my three things right now.” - Faculty 

“I think that we should be able to say that we are a top research institution. And I think we have the beginning 
bricks of that and the resources to add some more bricks. But there's some more work to be done to get there.” –
Faculty

“In the past ten years, my two predecessors began to hire faculty who were coming in with strong research training. 
So we've sort of got this interesting mix of faculty. Our new hires, moving forward, will be predominantly strong, 
coming from strong research methodological backgrounds.” – Faculty



Research is the most notable shift, but it is not the only 
change happening as things are accelerating and expertise 
in policy is also growing in prominence.
“This was an opportunity, especially on the research end in a way that I don't think everyone has understood. That 
the merger itself brought in a lot of clinical faculty. What it allowed us to do is grow in those ways, do the 
growth that we might've done in the next five years kind of immediately through there. But it also brought in a 
bunch of additional resources and attention from the larger university to allow us to focus our attention now on 
building the research profile of the institution and building us into the private R1A U that we should be.” -
Faculty

“I think our policy program is growing. What Marcus is doing, I think, is pretty substantial to just trying to 
expand that. And I think policy's a really important thing for us to be at the foreground of... at the forefront of, I 
should say. So from a research standpoint, I think it's those kind of bigger questions, questions whose answers can 
really inform national policy, is what I would love to see.” – Faculty



TRANSFORMATIONAL OPPORTUNITIES



CLASSROOM TRANSFORMATION



When it comes to the classroom experience, there is a 
desire to do things differently and adapt to new ways of 
thinking. 
“A huge thing that we don't talk enough about is diversifying, differentiating our curriculum. But doing it in the 
nitty gritty and then doing it in our own damn classrooms. I'll tell you, not enough of us have alternative 
assessments. A few of us do.” - Faculty 

“My syllabi are living, breathing, experiences that my students engage with, that I engage with, with my 
students. I tell them up front, "This is all going to change. If I find an area that you don't have the background 
knowledge, I'm going to add that in. If I find an area that you all seem to have what you need, we're going to take it 
out. If something sparks and we need to go in that direction, I'm going to do that. I'm going to find those resources." 
As we are learning, we are literally learning as a community, together, for what they require.” - Faculty



Transformation means faculty need to ask, ‘What’s 
possible?’ and be willing to learn as much as they teach.

“How do we develop programming for our students that breaks out of our classroom, so that maybe their 
classrooms are out in these different context? And we have some folks who are doing that. But right now it's the 
exception not the rule. And logistically, it is extremely complicated.” - Faculty 

“I have undergrads that are doing podcasts to explain what they've learned instead of an essay. Damn. I would much 
rather. I'm grading them now and I've got pairs and trios talking about the questions that remain and where they got 
them on a podcast versus writing me a 10-page paper. We need to give our students those experiences. And in 
order for us as faculty to give our students those experiences, we need to learn about doing that. We have to be 
learners.” - Faculty



It’s also important to reconsider who you’re bringing into 
the classrooms.
“For instance, we get so few applicants of color right now. You see our undergraduate student body is almost 
exclusively made up of white women. I was pitching for our full-time program just saying like literally all we 
should do with the full time program is have people from underrepresented communities, like that's what we 
should do with it. We only have like nine students anyway in the full time program, so it's not like it's going to 
change the field in a year but that we actually put a stake in the ground and say that's a big problem, like we 
mentioned being problem focused, that's a huge problem for the field.” - Faculty

“There's not enough folks of color even in the field…to be one of the premiere colleges that puts more folks of color 
into the field of higher education - that kind of thing. That's something we could do, and actually, it was met with 
some pretty strong agreement in our program, which I thought was great. Now whether or not we're going to 
actually do that is a different story, but I don't know.” – Faculty

“This is the kind of place where if you're considering what college you want to go to and you're interested in 
somewhere in this universe of fields that we call education and development, but you want to know that you're 
going to be in a place that is expecting you, that is ready for you and for you to bring all of your identities with 
you to this work, and particularly the kind of space that feels like home for people of color, for people with 
various gender and sexual identities and all those kinds of folks that this should be that place.” - Faculty



And you’re transforming what a degree in education can 
help your students do and pursue:
“There other opportunities where someone'll say, "You know what? I enjoy math, but I really would love to have an 
impact on the field of math education somehow"? Well, BU Wheelock's going to give me that opportunity without 
forcing me to be a teacher.” - Faculty 

“I think we can say that our faculty are not just researchers but also practitioners. We've been saying that for years. 
But it's this other piece around working with faculty who are not just embedded in schools and not just doing their 
research, but also really understand practice, and we can really prepare you successfully for an array of different 
opportunities, not just teaching.” - Faculty 

“I think we could train people. We can provide people with training who maybe they don't want to be teachers, 
but maybe they end up leaving out of undergraduate to go work within education more broadly.” – Faculty

“If I talk to a faculty member who says... "Oh, how do I do this interdisciplinary work?" I'll say, "Well, think about 
what kind of students you want to attract, and what kind of professions you want them to go into. And if all you're 
thinking about is teaching, let's think a little bit more broadly about what else is there. Let's think about what 
our competitive advantages are as a collective group of faculty." – Faculty



ON-CAMPUS TRANSFORMATION



There is an opportunity to shift the way people engage and 
collaborate with peers at BU today.
“I think there's points of collaboration that don't exist, that other colleges could benefit from that education 
framework. In terms of educating about education, there may be more pushback about that, but I feel like the points 
around making more connections to other colleges and programs would be helpful in a way that we don't have 
currently.” – Faculty

“You can't talk about health without talking about education. You can't tell about the criminal justice system without 
talking about education and the list goes on. So we're uniquely positioned, I think, within the college itself to be 
able to participate in just about any conversation that's happening.” – Faculty

“I've done a little bit, for example Initiative on Cities and connected to some other faculty through that, through an 
event that we co-hosted and the like. So there are those opportunities and those are things that I think the college 
needs to do more to link up to those other programs.” – Faculty

“There are real opportunities for them to forge some collaborations, so obviously psychological and brain sciences 
is one. And I think that's going to depend a lot on the faculty that they hire. You know, it depends on the nature of the 
work that the faculty want to engage in, where the obvious connections are going to fall.” – BU Leadership



Some faculty felt that BU Wheelock College could be an 
internal resource for teaching excellence across all of BU.
“There is no reason why in five years, we can't be the go-to college within BU for any grad student who wants 

to become an instructor or a teaching assistant. And I have this dream that any graduate student, whether they're 
master's or doctoral student, who are planning on teaching a course in engineering, in math, in whatever, they have 
to take a course with us so that they can develop their teaching skillset with us.” – Faculty

“And so why can't we serve as the college within BU that prepares people to develop [teaching and 
communication] skillsets? And I'm pretty sure the business school does some of that. But certainly we can support 
the entire university in doing that and preparing. What are some of the guiding principles? If you want to 
communicate to people, what do you have to do?” – Faculty

“We have expertise in helping people gain the skill of communicating out information, right? So how do you 
deliver information to people? And we have decades of research and practical experience that supports our 
knowledge around that. If you talk to people in health services, if you talk to people in business or finance, if you 
talk to people in engineering, essentially any... I can't imagine a single type of work or business where that's not an 
integral part of what they have to do.” - Faculty



OFF-CAMPUS COLLABORATION

OFF-CAMPUS TRANSFORMATION



Many saw an opportunity to be an example of what’s 
possible when it comes to being a true community partner.
“To me, I see us as collaborators down in the field, but ones that come with a certain level of expertise so that at a 
certain point, once we're out there and we have real genuine partnerships with folks, that anyone in the country, 
when they think about, who are the institutions out there, who are the colleges of education human development 
that really know what it means to develop high quality teachers? Like, they understand the research of it. They have 
applied it in practice. They know.” – Faculty

“Most of the GuideStars really were sending the same message, which is you have to be bold, you have to act now, 
don't waste this opportunity, and you have to go out into the community and develop these relationships with 
community stakeholders. So I think that was the big thing. I don't know that it was inspirational, but it was on an 
intellectual level, yes, if we want to grow, if we want to strengthen our impact, then we need to start partnering 
with where our students are going to go.” – Faculty



This theme of greater partnership and working hand-in-
hand with communities and BPS was a strong theme. 
“We're not just going to be disrupters. We're not going to go out there and just disrupt whatever spaces we're in, 

because I think we first have to identify what those spaces are and learn about them and immerse ourselves in it, 
and then see. Maybe we do need to disrupt. Maybe we just need to collaborate.”- Faculty

“Everything around what the community needs and the focus should come from the community to the school and 
that that should be how we think about our work. And if community needs change, then our work needs to 
change.” – Faculty

“We had a really great conversation at our department last week around this, and also in our GuideStar creative 
team meetings around, how do we integrate ourselves, really immerse or embed ourselves within the work that 
our partners are doing, so the work that comes out of that is genuinely joint work?” – Faculty

“I think it is that we want to work with you rather than do something to you, as a starting point, and that has to 
assume a shared agenda to my more global point earlier, right? It's like, what's the conversation about what BPS 
wants and needs to do versus what we think we can do for or to a different creation to BPS?” - Partner



Partnership of this kind is an incredibly time intensive 
undertaking.
“To be able to have the time to be able to think about stuff, to be able to partner with other people, to be able to 
build these kinds of collaborations across the campus, never mind in the community, it takes a lot of time, and I 
think that, at least speaking for some faculty that I know that have just been pulled so many different directions 
administratively, I mean there are good things that are happening by the way. Like this GuideStar stuff was 
amazing, but it's been like hours upon hours upon hours.” – Faculty

But there are compelling examples to learn from, be inspired by and to roll 
out in a more uniform manner.
“We have a very strong relationship with a K12 math director for BPS, Linda Davenport. And she's a really well 
known figure, both within BPS and also nationally. So it's like leveraging those kinds of relationships, that's the really 
great opportunity that we have. We already have them, they're just not... We're not doing them systematically, 
because we've been traditionally siloed.” - Faculty



IF YOU’RE CHANGING THE WAY IN WHICH 
YOU’RE WORKING, HOW WILL THAT CHANGE 
THE IMPACT YOU’RE ABLE TO HAVE?



Internally, there is a hunger to take on issues that would 
directly impact the system and the way it deals with 
students who may not have been dealt an equitable hand.

“I really, really, hope we are, is really focusing very deeply on educating for social justice. That means we would 
change what we do as a college, we would change our courses, we would do more professional development so 
that we as a faculty understand what that means. That we would start putting our money, our funds, to dealing 
with the inequities. We would stop acting as if everybody needs the same thing. We don't all need the same thing. 
We would actually be differentiating our curriculum, differentiating our resources, in service of social justice.” -
Faculty

“We have to unlearn the myth of education being a meritocracy, because it isn't. We have to unlearn the idea 
that it's because parents are lazy, or because parents don't care, that's why black and brown students are not doing 
well. We have to unlearn all that, and really look at the systematic ways that education is geared to and 
designed to keep marginalized communities marginalized. And if we don't do that, they don't need to change.”-
Faculty



There is a perception that while the work being done today 
is important and impactful, it is not always taking on the 
larger issues. 
“It seems to me like a lot of the work that we're doing, while really important work, isn't currently tackling some 
of those huge questions.” - Faculty 

“I think that this constant tension between applied research and academic research that exists in the landscape, and 
the value those institutions put on it, I think there's a tremendous amount of opportunity for higher ed institutions 
writ large to be doing applied research that is really meaningful to what's happening on the ground, whether that's a 
partner organization like ours, whether that's a school district or individual schools, my experience has been those 
things are really more driven by the academic needs, in truth, of the faculty, but especially doctoral students.” –
Partner



Partners stated that they wanted to see some of this 
transformation result in learning experiences that reflect 
the classroom teachers will walk into.
“I still think having a model where educators are trained in a way that models the type of improvement cycles 
that we have for teachers right now would go a long way. Because, right now, we have lots of veteran teachers 
who that's not the way that they were trained.”– Alum , Partner

“So if all of that collaboration just creates noise and is not coherent, and then intentionally channeled into what it 
means to prepare a teacher effectively for the reality of their classroom right now, I think that that's really critical. 
And I think this is something that prep programs struggle with, which is thinking about the type of teacher, in theory, 
that they think our workforce and our students need.” – Alum , Partner

“Sending this message, which is pervasive in prep, that the power of the profession and the craft of the 
profession is predicated on your ability to do that lesson design is just false. We're training people to write these 
beautiful lesson plans, these beautiful units of instruction, that do everything they're supposed to. And then they get 
into Boston Public Schools and they're handed a curriculum. And it's says, "Our goal is to be at this point on Monday, 
here's the lesson that you're doing." – Alum , Partner



One partner saw the challenge that Education schools face 
in devoting resources to both near-term and long-term 
thinking.  
“Some of our providers who've found success have been able to anticipate what the profession is going to need 
in five, ten, 20 years and train teachers who are really good for that. But balance that with like but you're going 
to go into a classroom next year and that's, ten years down the road, is not what it looks like right now. So how 
do you navigate that is something that they're going to need to focus on.” – Alum , Partner



There is consistent internal enthusiasm for being able to 
tap into BU’s growing data expertise. 
“This idea of looking at incredibly difficult variables, and looking at special ways of teasing out the kinds of uptake 
that you might see using data, using visual data, using videos and coding videos for non verbal signals. We need big 
data guys for that to be able to say, "Okay, listen. How do we tell if a student is engaged by their physicality? It 
can't be where their eyes are, it's got to be what their body is doing. How do we do that?" That kind of thing 
would be fabulous.” – Faculty

“Everyone still sees things a little bit differently, even within the field, in terms of you can walk into a classroom and 
see a teacher doing x, walk into another classroom, see a teacher doing y. It's not really clear who's doing it better, 
right? A lot of it is like practical experience and some knowledge of research. And to me that's astounding that we 
still don't have very clear, data driven answers to questions like, what makes an excellent math teacher?” –
Faculty



Your partners also see incredible potential in leveraging 
data to address a range of issues and unknowns.
“How can BU be helpful at solving some of the data assembly problems, the data sets development problems 
that are challenging policymakers at the state level, but also others of us that we can't solve because we don't 
have enough resources? So they're looking at big debt, they're are talking about looking at and using their human 
talents and their resources looking at big data solutions that all of us have looked at and said, "If we could only 
understand, for instance, what some of the predictive qualities of high school students are that would say this person 
might end up aiming towards becoming a really effective high school math teacher." - Partner

“And if the school of education folks can ask really important questions in partnership with their data science 
folks. If the practice community can work with BU school of Ed to ask those questions and BU can be of service 
that way, it's both good for them as a university and actually it can be then a private university with a public 
mission.” - Partner



WE’RE LOADED WITH POTENTIAL AND THERE IS 
A VISION TO ENGAGE DIFFERENTLY FROM THE 
CLASSROOM TO ALL CORNERS OF BOSTON.

BUT, THE ROLE OF BU WHEELOCK COLLEGE IS 
NOT ALIGNED WITHIN THE UNIVERISTY.



Many do not see teacher prep as core to the role you 
should be playing.
“People are now understanding that there needs to be some level of stratification of who does what and places 
like BU are no longer going to be pipeline providers of first line educators or whatever, you name the profession.” 
– Partner

“Salem State had to train, still has to train 90% of the teachers on the north shore. That's their job. That's not our 
job. If we stopped teaching or training teachers tomorrow at, I'm trying to do it scale, it would be fine. It's not 
what we've been. Our job is to train future faculty. And I think we need to turn more of our attention to that.” –
Leadership

“If you want to be a K-12 public school teacher BU is an odd choice, right? It's not a job that you're going to 
make a lot of money at. Right? And it's not a job where in order to get that sort of position and be good at it you 
don't necessarily need to go to a place like BU. That's not to say we can't get students to do it. It's just to say that 
we could never get enough students to do it that we would have a dramatic impact even at a place like BPS.” –
Faculty



This theme of being something other than teacher prep 
was one of the strongest themes of the research.
“We can't really influence the world by training kind of rank and file teachers. I think that we're very unlikely to 
do that. – Faculty

“When we think about impact, I think one thing that's been very clear has been that our impact cannot simply 
remain preparing teachers for a traditional K12 classroom. It's limiting. And if we were like a UMass Boston, it 
would be fine, because they have huge classes, and that's their bread and butter. That's what they focus on. We 
don't bring in that kind of volume in terms of number of students. So we can't be complacent, right? We can't just 
say, "Okay, this is what we're going to focus on. We're going to double down on teacher prep." And that's what 
we've been doing for a long time.” - Faculty 



Focusing on something other than teacher prep aligns you 
with other R1s, but also gives you room for differentiation.
“If you look at the other kind of private AAUs that have colleges of education, which there's not that many. 
There's I think it's 12. The vast majority of them do not focus on undergraduate education. Their real focus is on 
policy, is on leveraging information through research, and training leaders within K-12 schools and within higher 
education. Not that we have to be exactly like those other institutions, but I think there's a reason that they 
gravitated that way. And I think those reasons really apply for us as well.” – Faculty

“I really like the idea of them being the place for teacher educators to come learn how to teach other people how 
to teach. And nobody else is doing that. And I think from a combination of their research and admin perspective on 
what it takes to be a good leader, to the fact that they have a pretty strong or seemingly strong core of candidates 
around which this could be like a teaching hospital in some ways. But not a teaching hospital for teachers, but a 
teaching hospital for teacher educators. It's like a level up, nobody's doing that. There's a huge need for it in the field. 
And I think that they've already, like to some extent, done that. Like a lot of their faculty have people that have been 
trained at BU are now faculty at Salem State or are faculty in other institutions. And that is a level of like impact and 
spread that nobody else is engaged in right now.” – Alum , Partner



Getting this role defined can help BU Wheelock College 
vault towards a leadership position through research that 
influences the leaders.

“BU can play a leadership role, if that's the right word, given the gifts that they have now and the talents that 
they would be able to move our educational agendas forward in a way that creates a noncompetitive environment 
for educator preparation, but also education sector writ large.” - Partner

“The way that we can have the biggest impact on the world is by producing research that is then used to inform and 
leverage through policy and leaders within education systems. What we can do is have an influence on that world 
by producing research to understand better the way that education works, and the way that school systems 
work, and how to improve those systems through our research and then disseminating that information to the 
people who can make decisions.” - Faculty



Beyond using research, there is an opportunity to be the 
leadership institution that brings peer schools together.
“What we can do is research on - which of these teacher training programs is the best and how do we share best 
practices? How do we convene? So I think the opportunities are in using convening power, which we do not 
currently use to the point we should. Being a space where all the schools of Ed and human development can come 
together and share best practices, not feeling that pressure of having to train the teachers for a region. That's not 
our job. And so that kind of relieves us of that. We can do that or we can do policy or can do research or we can 
train future faculty. We can do all of these things.” – Leadership



In the eyes of one partner, teacher prep and teacher 
educators and teacher leadership might not be competing 
priorities.
“So this role of teacher educator, and that there is a certain, and definitely, emerging understanding of what it means 
and looks like to teach teachers in a way that's going to well prepare them. And there's nobody doing this really 
skillfully right now. But I think BU has a real opportunity, to not only think about teacher leadership and what 
that means in the Pre-K-12 sector, but then thinking about teacher leadership into the role of teacher educator 
and having that be a really defined thing. It's something that the state is also really thinking very much about 
either incentivizing or, down the road, potentially requiring. So it tracks well with kind of where I think the state 
might head and where they might fit into that as a niche.” – Alum , Partner



At the most senior levels within BU, the vision for BU 
Wheelock College’s role is two-fold and incorporates 
teacher prep at the core.
“I think there are two clear priorities for a school of education. The first, in this moment in time at Boston 
University, is to provide a undergraduate pathway for students who want to become teachers. That's a real 
challenge in today's market, because a BU education is expensive. It's top dollar private research university 
education, and the kinds of jobs that students who prepare to be, K through 12 teachers are not high paying jobs. 
And you can get the preparation and the credentialing you need to become a high school, K through 12 teacher, at a 
whole slew of colleges and universities that cost fractions of what we cost. So it is important, if we have a college of 
education that has an undergraduate program, that they provide a meaningful pathway for undergraduates who 
want to be teachers.” – BU Leadership

“The second one is that they have a robust research portfolio, where the faculty members are receiving 
externally sponsored awards from not only the federal government, but from foundations and industry to 
support scholarly work. And they should be advancing our understanding of the whole array of factors that effect, 
and allow for the quality of education to be improved. So undergraduate education and then you know a research 
portfolio, which includes graduate education obviously, where they're highly competitive nationally.” – BU 
Leadership



DOES THIS DIFFERENCE IN OPINION SHAPE OUR 
THINKING ABOUT THE BRAND?

No. While some might see it as limiting and it might 
feel like a traditional role, if we are transforming the 
teacher prep experience, then it is a fit for the 
GuideStar and the BU Wheelock College brand.



THE IDEA



FROM:
Boston University Wheelock 
College of Education & Human 
Development GuideStar:
“Transforming the systems that impact 
learning and human development for a 
thriving, sustainable, and just future in Boston 
and beyond.”

TO:
A rallying cry, a call-to-action, a 
call-to-come together, the tightest 
articulation possible that everyone 
understands and everyone can use 
in their own way. 

Is it not another idea, it is a bumper 
sticker/coffee mug articulation of 
the GuideStar.



Human potential, reborn.



Human potential, reborn.

Outcome focused, not about lessons, 
about unleashing potential

In the birthplace of public education

Holistic - not students, but all people

Unlimited and untapped

New ideas, new thinking, new possibilities

Through teaching, research, leadership

About your impact and the College itself

Human connection

Freshly relevant

Audience-centric context 

Bold and broad declaration about the role you play



Rationale for ‘Human potential, reborn’
- This is a bold idea, the notion that any one College can do this.

- It’s not a single moment in time, but a process that happens over time and 
requires both vision and execution.

- It signals change and opportunity without identifying what needs to be torn 
down or changed.

- It is deliberate and signals a positive contribution to the world.

- It represents the blank slate that is yours to leave your mark upon.



Messaging Starters

Prospective Faculty
- If our College feels like a 150-year-old startup, that’s because it is. 

- As a faculty member at BU Wheelock College, the only thing you get to 
change is whatever you want to change. 

- The only thing we’re asking you to do is change everything, starting with us.



Messaging Starters

Prospective Undergrad Students
- Teacher prep. Inspiration prep. Real-world prep. Human prep.

- An education that will challenge everything you know about idea of 
education.

-Our focus is on the classroom you’re going into, not the one you came from.



Messaging Starters

Prospective MA Students
- Now accepting applications from Master’s candidates who do not believe in 

the status quo.

- If it feels like our master’s program was tailored to leverage our deep 
research expertise and resources, our community partnerships with the 
oldest public school system in the U.S., and the other 16 schools and 
colleges around us to deliver an advanced education that’s uniquely 
relevant to tackle the challenges of the education system in 2020… well 
yes, yes it was. 



LET’S DISCUSS…


