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Course evaluations are one element of our overall evaluation work at BUSPH, 

and all of the data points working together help us to tell the story of academic 

excellence at SPH.

• Additionally, the pieces come together in our work towards CEPH accreditation 

Within the context of other data points at SPH:

• Post-grad surveys: Graduate Exit Survey, Career Services 6 month post-grad 

survey, Alumni Surveys

• Components of the practicum: Field supervisor survey, student self-evaluation, 

final evaluation from field-supervisor, practicum finale, completion of how-to 

seminars

• Scholarship: publications, presentations, research, APHA abstracts

• Competency Maps: For all core courses and required courses within each 

concentration

• Department specific resources: focus groups, departmental surveys

• Academic progress: Grades, graduation rates
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Course evaluations allow us to gain insight 

into:

 Effectiveness of varied teaching methods

 Course organization

 Course sequencing

 Faculty development needs

 Ways that faculty are succeeding in the classroom
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Structured, Systematic, Centralized

 Easier to compare across courses, regardless of 

course format

 Central management takes the onus off of each faculty 

member or department to develop, organize, manage, 

and review

 Allows SPH the chance to observe trends across the 

educational programs as a whole
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Course evaluations are in service to our 

mission:

To improve the health of local, national 

and international populations, 

particularly the disadvantaged, 

underserved and vulnerable, through 

excellence and innovation in 

education, research and service.
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To improve the health of local, national and international 

populations, particularly the disadvantaged, underserved and 

vulnerable, through 

excellence and innovation in 

education, 

research and service.

In order to determine if we are working in service to our 

mission, we need to evaluate our educational programs.
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Online evaluations
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Assets: 

• Removes any administrative component from faculty workload

• Allows students to complete on their own schedule (reflecting our student 

centered focus on course evaluations)

• Removes identifiable elements (handwriting, turning the evaluation in late in 

person, demographic information)

• Removes resource and time intensive process of calculating individual scores 

by hand (or by using scantron sheets)

Barriers: 

• Faculty appreciated the instantaneous feedback

• Technology (students do not always have access to a computer if the 

evaluation is being administered in the classroom)

• Change in response rate (paper survey response rates between 75 % and 

92.4% and online survey response rate between 78.7% and 61.8%)

Survey tool itself:

• Revised with input from faculty and student senate

• Questions were designed with student learning in mind

• Evaluation of faculty ability to educate the student in the course, not of the 

faculty

• Take 10-15 minutes to complete

• Each section has both quantitative and qualitative questions
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Video from Lisa Sullivan: 

http://www.bu.edu/sph/students/resources/courses/course-evaluations/

Goals of the video clip (filmed in January 2015):

• Increase visibility of the course evaluations

• Have an influential faculty member express the value of the course 

evaluations and discuss ways that evaluations have impacted their 

class

• Provide faculty with a visual to accompany their emails to students 

regarding course evaluations

http://www.bu.edu/sph/students/resources/courses/course-evaluations/
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Administrative elements

 Ongoing collaboration with the Data Coordinating 

Center

 Setting the schedule

 Addressing student and faculty questions

 Reviewing the evaluations
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Schedule accounts for the last day of class and the day when grades are turned into the registrar 

(student evaluations are submitted before students are able to see their grades).

Five dates set:
• Initial invitation (Students receive an email directing them to their personal evaluation dashboard) 

• First, second, and third reminders

• Final reminder (also the close date)

Administrator helps to answer questions from students and faculty:

Student questions:
• I lost the link!

• I never got the email!

Faculty concerns:
• When can I see my evaluations?

• How do I add questions? (We tell faculty that they are unable to add questions to the official course 

evaluation form, but are able to ask supplemental questions through a blackboard survey or 

through a focus group facilitated by an external party such as the Education Office, a curriculum 

coordinator, etc.)

• How can I boost response rate? (direct faculty to BUSPH Teaching and Advising site: 

http://www.bu.edu/sph/faculty-staff/teaching-and-advising/evaluating-teaching/improving-response-

rates/)

http://www.bu.edu/sph/faculty-staff/teaching-and-advising/evaluating-teaching/improving-response-rates/
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Post-review, evaluations:

 Are included as part of Annual Faculty Review (AFR)

 Inform decisions on teaching awards

 Inform changes in curricula
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Review process: 

Once grades are submitted and course evaluations close, DCC conducts the data analysis, summary 

statistics are sent to department chairs .

Timeline is structured in this way to make sure that there is no opportunity for the grades to be influenced 

by course evaluations.

After the close of evaluations to students, one month where faculty are able to view their own evaluations 

and chairs are able to see evaluations for their departments, where evaluations are not public to the whole 

SPH community.

During this review period, the Education Office reviews each qualitative comment and removes any 

comments that use inappropriate language.

• Qualitative comments are placed in context of concentration. Qualitative disciplines such as Social 

and Behavioral Sciences tend to yield comments that are incredibly passionate and descriptive, 

quantitative disciplines such as Epidemiology tend to yield brief and direct comments. 

Move from PowerPoint to online dashboard to show evaluations from Sophie Godley and Mike LaValley

from Fall 2014 to highlight:

• The different kinds of feedback a faculty member could receive based on the nature of the discipline 

(quantitative or qualitative)

• The differences in reviewing evaluations depending on course enrollment.

Link: course evaluation website
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Notes for dashboard conversation from Sophie 

(faculty perspective)

• Identify theme for the semester

• Focus on constructive criticism

• Example of student who was taken aback by conversation about social justice and racial 

equity work in a safer sex class (student couldn’t see the connection) so for the next 

course offering, Sophie included explicit and clear language that stated that the course 

would address racial equity work.

• Example from PH510, students said that they wanted more direct feedback from Sophie 

instead of all graded feedback coming from TAs. Sophie is currently moving to a system 

where she grades at least one assignment from each student throughout the course 

(instead of the TAs grading all of the work) so that each student gets some direct feedback 

from her

• Example from PH510 where students who had never had class with Sophie expressed 

that they felt that they had a harder time forming bonds with her. Sophie implemented a 

breakfast for students who she had never worked with before to get to know them and 

form those bonds and connections earlier.

• Reminder to not “fling the pendulum too far” and respond to every single piece of 

criticism. 
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Brief and broad overview of the BU MPH, draw connections 

between course evaluations and ideas for BU MPH 

• Example: Using an interdisciplinary and cross-departmental lens early in the 

program

• Examples of students who were unable to see the connection between some 

of the core work and their concentration 

• (“I am an SB concentrator, why do I have to know about environmental 

health”)

• Examples of students who told us that they wanted to go deeper into their 

course of study but were getting more of an overview of certain concepts

• (curriculum revisions will emphasize building depth, not just breadth)
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Future directions

 Review course evaluation tool

 Explore technology around course evaluations

 Match faculty in peer-to-peer reviewing processes to 

help digest and make sense of feedback

 Close the loop with students around what we’ve 

learned
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Engineering Accreditation

• ABET (formerly Accreditation Board for 

Engineering and Technology) accredits 

engineering programs

• All engineering undergraduate programs at BU 

are ABET-accredited

• ABET review is every 6 years (if you’re good!)
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ABET Process

• Submission of Self Study Report for every 

program

• Followed by visit by team of evaluators 

(some from academia, some from 

industry)
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COE Assessment Team

• The College of Engineering has a Director of Curricular 

Assessment and Improvement

• Every Department has an Assessment (or ABET) 

Coordinator

• Team reports to the COE Undergraduate Committee

• This team coordinates the Self Study Reports, meeting 

for the year leading up to the visit
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Objectives and Outcomes

• ABET mandates 11 Student Outcomes (SO)  A-

K, which are skills or knowledge that students 

must possess at the time of graduation

• Every program must have their own Program 

Educational Objectives (PEO), and show the 

mapping of the SO’s onto the PEO’s
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Selected SO

• A: Ability to apply knowledge of 

mathematics, science and engineering

• B: Ability to design and conduct 

experiments, as well as to analyze and 

interpret data

• G: Ability to communicate effectively 
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Course-Level Data

• Students:

– Course and Teacher Evaluations

– Attainment of SO A-K within that course

• Faculty:

– Instructor Course Assessment Form which 

includes emphasis levels for SO A-K

– Periodically gather course materials 
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Instructor Course Assessment Form

• Questions on Form:
– What did you change since the last time that you 

taught this course?

– What were particularly successful elements of the 

course?

– What didn’t work as well as you had hoped?

– What would you change the next time you teach this 

course?
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Program-Level Data from Students

• Attainment of SO A-K in program (New: fill 

out every spring semester)

• Feedback in Town Hall Meetings

• Seniors fill out national survey (EBI; 

benchmark with peer institutions)
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Other Program-Level Data

• Input from Departmental Visiting 

Committee and/or Industrial Advisory 

Board

• Feedback from Alumni

• Faculty: involvement depends on the 

department
– Course Review Panels in ME (next presentation)
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Continuous Improvement

• Our policies and procedures are driven by 

the desire to continuously improve our 

undergraduate programs

– It’s not “about ABET”

– We report what we do to ABET

• Important for faculty buy-in
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Assessment Data & Review Structure:

Mechanical Engineering

Caleb Farny

ABET Coordinator, ME Dept

Assessment Workshop, Boston University
4/10/15



Department of Mechanical Engineering

Department Curriculum Oversight

Questions

– What are the students learning?

– Can we identify and address deficiencies?

Faculty assessment structure

• Undergraduate Committee: monthly meeting

• Course Coordinators

– Multi-year service

– Set course goals and targets

• Course Review Panels: multiple meetings every 3 years

Design Engineering Mathematics

Fluid & Thermal Systems Laboratory

Manufacturing Mechanical Systems



Department of Mechanical Engineering



Department of Mechanical Engineering

Review Data: Self-assessment

Self-assessment + Course-level

• Student course evaluations (ABET Student Outcomes)

• Faculty course assessments

• Town Hall feedback

Self-assessment + Program-level

• Educational Benchmarking Inc. (ABET Student Outcomes)

• Faculty program targets

• Senior exit survey

• Concept framework map
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Program-level Assessment Comparison
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Review Data: Direct Evidence

Direct evidence + Course-level

• Targeted course results

Direct evidence + Program-level

• Fundamentals of Engineering exam results

• Senior Capstone Design course assignments
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I: Introduce concept R: Reinforce concept E: Emphasize concept

Only assess student work for “Emphasize” designation

Direct evidence framework



Department of Mechanical Engineering

41

0%

20%

40%

60%

80%

100%

ME310 Oscilloscope
proficiency

ME310 Experiment
design optimization
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Outcome B: Ability to design & conduct experiments

Student average Assignment target

• Results based on 2014 data

• Continue process every 3 years, identify long-term trends
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Structural recommendations

• Current Mech. Eng. structure based on long-term evolution

• Identify program-wide outcomes

– Set goals

– Continuously request student, faculty feedback

• Divide program into thematic areas

– Charge faculty active in these areas with responsibility for 

improvement

• Identify “direct evidence data”: Proficiency of students in 

outcome areas

• Distribute workload across active faculty
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ABA Standards for Approval of Law 
Schools: Standard 302

LEARNING OUTCOMES
A law school shall establish learning outcomes that shall, at a 
minimum, include competency in the following:
a) Knowledge and understanding of substantive and 

procedural law;
b) Legal analysis and reasoning, legal research, problem-

solving, and written and oral communication in the legal 
context;

c) Exercise of proper professional and ethical responsibilities 
to clients and the legal system; and

d) Other professional skills needed for competent and ethical 
participation as a member of the legal profession.



Learning Outcomes for the JD Program

• Students will possess knowledge and understanding of 
substantive and procedural law;

• Students will possess the ability to perform legal 
analysis and reasoning, legal research, problem solving, 
and written and oral communication in the legal 
context;

• Students will understand proper professional and 
ethical responsibilities to clients and the legal system; 
and

• Students will possess professional skills needed for 
competent and ethical participation as a member of 
the legal profession.



Tools to Improve Program

• Modified Course Evaluations. The Outcomes 
Committee developed a supplemental student 
course evaluation form to obtain data on student 
learning that will be piloted in one course in Fall 
2014. 

• Modified Exit Survey (by 2015 graduation)
• Rubric for Certification Papers - The Outcomes 

Committee has developed and reviewed a  draft 
Rubric. This will next be reviewed by the JD 
Committee.

• Mapping the curriculum



Curricular Changes Made as a 
Result of Assessment 

• The librarians teaching the research program met and analyzed the 
library research survey data. They modified the research courses 
based on this information in Fall 2014.

• The evaluations for the externship program have been summarized 
and reviewed by the program director and staff. As a result a new 
evaluation instrument has been developed to obtain student 
information on learning outcomes and this will be administered in 
Fall 2014. 

• The law faculty decided to discontinue a first year Legislation course 
and substitute a course in Administrative Law effective Spring 2016.

• The JD Committee recommended that the Dean establish a new 
committee to investigate and make recommendations on whether 
to institute a new Lawyering Course in the first year that would 
incorporate the current Research and Writing course. 



ABA Standards for Approval of Law 
Schools: Standard 315

EVALUATION OF PROGRAM OF LEGAL EDUCATION, 
LEARNING OUTCOMES, AND ASSESSMENT METHODS

The dean and the faculty of a law school shall 
conduct ongoing evaluation of the law school’s 
program of legal education, learning outcomes, and 
assessment methods; and shall use the results of 
this evaluation to determine the degrees of student 
attainment of competency in the learning outcomes 
and to make appropriate changes to improve the 
curriculum.





















ABA Standards for Approval of Law 
Schools: Standard 314

ASSESSMENT OF STUDENT LEARNING

A law school shall utilize both formative and 
summative assessment methods in its 
curriculum to measure and improve student 
learning and provide meaningful feedback to 
students. 


