Report of the Dean’s Advisory Committee,
College of Arts and Sciences, Boston University

I. The Charge to the Committee

In early Fall 1997, the Dean’s Advisory Committee (DAC) of the College of Arts and
Sciences (CAS) was asked by Dean Berkey to deliberate about a question relating to the CAS
foreign language requirement. The DAC was asked to consider the issue as framed by p. 111 of
the Judgment of the United States District Court of Massachusetts (in E kenberger
Trustees of Boston University et al.). Specifically, the Committee was asked to fulfill Judge
Saris’ order to institute “a deliberative procedure for considering whether modification of [the
CAS] degree requirement in foreign language would fundamentally alter the nature of its liberal
arts program. Such a procedure shall include a faculty committee set up by the College of Arts ‘
and Sciences to examine its degree requirements and to determine whether a course substitution in .
foreign languages would fundamentally alter the nature of the liberal arts program.”

The Committee met and discussed these issues on seven occasions, on September 17,
September 26, October 8, October 15, and October 29. Five students made presentations on
November 14, after which there was more discussion. A final meeting was held on November
20. In the course of its deliberations the Committee reviewed various documents pertaining to the
CAS foreign language requirement which are included as appendices to this report. At no time did
any member of the Committee, including Dean (and Provost) Berkey, discuss any aspect of the

Committee's charge or its work with President Westling or with any member of President
Westling's staff.

The committee carefully discussed the meaning of Judge Saris' precisely phrased and
delimited charge. In summary, our interpretation of the charge included the following points:

First, only undergraduate substitutions for language courses in CAS are at issue, and only
insofar as these are requirements for the liberal arts program (and not, for example, for a

concentration in Modern Foreign Languagés or Classical Studies). The committee noted that the
matter concerns substitutions, not exemptions. : '

Second, the DAC determined that the question was abstract or theoretical in the sense that
it explicitly concerned the question of the importance of the foreign language requirement relative
to the academic program in the liberal arts. It was noted that the argument and conclusion of the
deliberations must be considered as though they might apply to all CAS students.

It was recognized that consideration of any special needs and circumstances of any
particular student(s) was not under discussion by the committee, even though members of the
committee were sensitive to the particular difficulties faced by some students.

It was noted that Judge Saris’ point #9 on p. 5 of her decision (Aug. 15, 1997) to the
effect that “federal law does not require a university to modify degree requirements that it
determines are a fundamental part of its academic program by providing learning disabled students
with course substitutions” illuminates the phrasing of her instructions to Boston University.

Third, and on the same general basis, the committee judged irrelevant to its fulfillment of .
Judge Saris’ charge any arguments to the effect that given the small number of students who had
been granted substitutions, it would not matter overall if course substitutions were allowed. That
is, consequentialist arguments about the extent to which the status quo would or would not be
- altered were not deemed relevant. Any arguments about the “effects” of any substitutions could




only concern effects on the “nature” (Judge Saris’ word) of the liberal arts education CAS seeks to
provide.

Fourth, the DAC discussed the Judge’s word “modification.” Althou gh there is room for
discussion as to what could count as a “modification,” the query obviously envisions the
College’s taking steps that go significantly beyond those it already takes to assist students who are
attempting to fulfill the foreign language requirement. (Fora summary of available options, see
Appendix 1.) The DAC assumed that the query about “modification” must mean something like
providing course substitutions for the foreign language requirement such as those given by CAS
(without formal faculty authorization) in recent years. Thatis, Judge Saris writes of changes that
would “fundamentally alter” the liberal arts program, and the character of any envisioned
“modification” must be evaluated relative to that standard. This is to say that whatever curricular
structure it may have, an envisioned modification must at a minimum amount to a substitution of a g
non-foreign language course for a foreign language course, that is, the replacement of the !
acquisition of a foreign language by a course of study that does not require learning a foreign -~ ;
language. Not surprisingly, then, substitution is the only sort of fundamental alteration mentioned !
by the Judge (though reasons relating to the genesis of the present case, as well as grounded in the !

law the Judge refers to, also underline the issue of course substitutions).

Fifth, given the way the Judge’s directive is stated, and given the logic of the matter, the
fact that CAS had for some years (apparently without faculty authorization) allowed substitutions
for foreign language requirements cannot carry weight in decidin g the matter. No appeal to the
Jact of these earlier substitutions can be made in settling the question as to whether such - or any -
substitutions would “fundamentally alter the nature of the liberal arts program,”

In the DAC’s judgment, it did not follow that no appeal should be made to the fact that
CAS has always, so far as the DAC could determine, required study of a foreign language, even
during the time that the unauthorized substitutions were taking place. For that requirement
represented the settled, and indeed the periodically examined and reaffirmed judgment of
generations of faculty and administrators. The requirement thus embodies the reflective
assessment of our colleagues over time. ,

However, while the fact of the faculty’s long-standing judgment in favor of these
requirements does carry great weight, it is not altogether conclusive, else the present deliberations
would be unnecessary. The DAC judged it important to review carefully and deliberate about the -
reasons for which CAS had always supported the CAS faculty's long-standing judgment in this
matter. The DAC therefore obtained, and carefully reviewed, all of the historical documentation

available relating to the requirement, including records of earlier discussions by the faculty about
the reasons for the requirement.

Thus the committee was inclined to view its charge as in a sense normative and not simply
historical; that is, as a matter of review and deliberation about the rationale for the foreign
language requirement, and not just as a matter of reiterating the historical record. However, it was
also noted that Judge Saris’ question is not about the relationship between the study of a foreign
language and liberal arts education in general. That is, the query is not ahistorical or without
context. Rather, her instructions explicitly concern the requirements at Boston University’s
College of Arts and Sciences in particular. Like earlier faculty reviews of this requirement, our
own had in mind the fundamentals of a liberal arts degree. But we also had in view this College’s

history and mission, including the judgments of earlier generations of Boston University faculty
about this very issue. ‘




II - Deliberation about the Foreign Language Requirement.

The DAC deliberated with care about the rationale of the foreign language requirement for
the CAS liberal arts degree, in order to determine whether or not “a course substitution in foreign
languages would fundamentally alter the nature of the liberal arts program.” The DAC reviewed
the available history of the requirement and the earlier discussions about it. CAS students were
invited to present their views on the matter to the DAC, as is further described below.

The committee began by reviewing the current requirements for the B.A. degree (the only
degree offered by the College of Arts and Sciences) and, in particular, the foreign language
requirement. The Committee also reviewed and discussed the three types of coursework by
which students can satisfy the current foreign language requirement: by completing the traditional
four-skills sequence in one of a long list of foreign languages; by completing certain courses in
one of the regularly offered African languages; by completing the sequence of two-skills courses
(the "reading track") in French or Spanish; or by following the relatively new Foreign Language
Enhancement Program as recommended by the Office of Disability Services for certain students
with learning disabilities. (See Appendix I for a complete description of each of these programs
and a precise statement of the foreign language requirement.)

It was also noted that, on the recommendation of the Office of Disability Services, foreign
language instructors provide a number of substantial accommodations in the testing of learning
disabled students. Those include granting additional time and distraction-free testing

environments, distributing lecture notes in advance, disregarding spelling, and replacing written
with oral examinations.

After reviewing the requirements as well as the steps B.U. already takes to help students
through the foreign language requirement, the Committee turned to what has already been stated in
earlier examinations of, and statements about, the matter in the College. CAS’ current statement
(in the 1981/82 - 97/98 Bulletin inclusive) of the matter reads: “The study of a foreign language is
a significant element in liberal education, providing access to the literature and culture of another

society.”! This reason for the requirement was discussed, and the DAC judged it sound. Itis
true, in our view, that access to the literature and culture of another society is essential to the
liberal arts. It was noted that the reading component of the mastery of a foreign language is the
crucial (but not exclusive) part of the requirement. The ability to read with at least fair competence
the literature of another culture is central to liberal education as we understand it. '

It goes without saying that to ensure that students obtain experience in the fields of
humanities, social sciences, and natural sciences, the Boston University Bachelor of Arts degree
also requires a number of courses in the divisions of science, math (and computer science),
humanities, and social science. In addition, Boston University stipulates levels of competence in
English composition. These too are necessary for a liberally educated person.

One of the essential elements in an education that has intellectual breadth as its goal is the
understanding of foreign cultures, their history, and their literature. As also put in the 1967-1968
Bulletin of the College of Arts and Sciences, the College has long held that “knowledge of a

second language is . . . considered integral to the humanistic tradition and a liberal education.” It
is the essence of liberal learning to understand and engage in that tradition on its own terms, that
is, in its own language. The DAC reflected that even if all peoples everywhere today spoke only
English, it would still be necessary to require a foreign language for a liberal arts degree, for the

' Boston University Undergraduate Program Bulletin 1997-1998, p. 46.
2 College of Liberal Arts Bulletin, 1967-68, p. 265




reason stated. Much of the humanistic tradition is not written in English. While the increasingly
global nature of today’s culture has only intensified the value of an acquaintance with a foreign
culture through its language, that value is not dependent on the phenomenon of globalization.

Differently put, study of a foreign language is the entry to multiculturalism in the true and
best sense of the term. One can be truly multicultural only by understanding another culture
firsthand; and that requires knowing the language. A mind cooped up within a single culture is

not liberally educated, and knowledge of a foreign language is essential to countering parochialism
of outlook and knowledge.

The DAC noted the statement in the 1969/70-1980/81 Bulletins (inclusive) that studying a
foreign language has “intrinsic liberal studies value.” One way this is true is that the intellectual
process of learning another language; that is, a hugely complex symbolic structure that conveys
meaning by itself shapes the mind in a way that contributes to its enlightenment. This process not
only provides discipline that redounds to the benefit of one’s use of one’s native tongue, but also
forces the mind to understand the linguistic building blocks of thought and communication.

Indeed, learning another language teaches one how to learn still further languages, and

- thereby continue the process of lifelong expansion of knowledge. A liberal arts education is
meant to provide the student with some competence in thinking in diverse areas of knowledge,
including the humanities, social sciences, and natural sciences. In no sense a technical or
vocational degree, the liberal arts curriculum aims to provide the student with "the basic
cornerstones of a lifetime of intellectual growth, personal development, and constructive societal
involvement"? as well as with a foundation for more specialized and advanced knowledge in the

student's area of concentration. There are many other degrees students can pursue that do not
require this breadth of knowledge; the liberal arts degree does.

It was also pointed out that learning a foreign language will very often contribute directly

to one’s competence in one’s concentration, whatever it be, and that this is true even in the L
sciences.

The DAC found especially useful the Feb. 1969 document authored by the Department of
Modern Foreign Languages and Literatures. This document was formally adopted at the time by
the College after due discussion. It persuasively articulates much of the rationale for the
requirement. On pp. 2-3, it is stated that a student’s “perspective of this [the student’s] world is
enormously broadened by discovery of his own provinciality created on the one hand by the
limitations of his own tongue and on the other hand by the magnitude of the communications gap
in our towering babel.” And on p. 3: “For the University student, study of a foreign language
must produce not merely an experience with an unknown culture but definite expansion of the
learner’s ability to evaluate and express his own culture including his personality.”

The joys and instruction of great literature are best realized when one can read that
literature in the language in which it was written. The same argument applies equally to the
‘literature’ of history (e.g., Herodotus) and philosophy (e.g., Plato). The great expressions of
the literary imagination turn on the fine use of a language; something of importance is inevitably
lost in translation. A liberally educated person ou ght to have some access, through one foreign
language at least, to the original expression of deep insights into the human condition that marks
great literature. The conceptual scrutiny of a society from the outside, such as through English

translation or through the academic study of history, simply cannot provide the same fundamental
experience. o

AN

* Boston University Bulletin, Undergraduate Programs, 1980-1981, p. 16. : |




Differently stated, it is only through the knowledge of the language of a different culture
that one can obtain a deep understanding of that culture and its ways of thinking and of expressing
those thoughts. A simple example may illuminate the importance of this relation between
language and culture. When an American student learns the difference in French between the uses
of the polite and familiar forms of the pronoun "you," that student begins to appreciate cultural
norms of courtesy and social stratification in French society that do not exist in American society
and that do not translate into English. Literary texts in translation cannot address the sometimes
complicated meanings produced when a character changes from one to another of these
pronominal forms. The student must learn these gradations of meaning, recognize the link
between language and culture in French, and understand communication on those terms. In the
process, the student learns something about American culture and its lack of such mannered
markings. Learning such a difference as this, or the untranslatability of some words, idioms, or
syntactic formulations (and hence thoughts) from a foreign language leads to a greater

understanding of important differences among languages and hence of the nature, character, and
limitations of one’s native language. : : :

The DAC is certainly of the view that a liberally educated person ought to read widely,
even if in translation, over the course of a lifetime. The College encourages students to learn
about foreign cultures in many different ways, e.g., through taking relevant history and

“anthropology courses. But this in no way obviates the central point as to the fundamental
importance to liberal learning of a grasp of at least one foreign language. Indeed, it was noted that
in the past, CAS had required a knowledge of a foreign language for admission to the College.

The May 2, 1975 “Academic Policy Committee Revision of the Foreign Language
Requirement Report” (CAS) was also reviewed and discussed by the DAC. As stated therein,
“the foreign language requirement exists primarily so as to insure that College of Liberal Arts
graduates have a direct, first-hand knowledge of the relationships between language and culture
and between language and thought. Thus the FLR has a primarily intellectual, non-utilitarian
purpose. It aims at expanding the students' consciousness beyond the confines of their own

native culture—as expressed in American English-and giving them perspective on that culture;
even, perhaps, on their own personalities" (p. 1).*

The DAC also judged it relevant to its deliberations to review the debate at Boston
University over the permissibility of American Sign Language as satisfying the foreign language
requirement. As documents relating to that debate indicate, a key point was not just that a student
learn another language but that it be foreign, that is, foreign to us here and now, whether the

language be ancient or modern.’ In studying a foreign language, its cultural as well as literary

* The context of faculty deliberations leading to that 1975 report is as follows: late in academic
year 1973/74, during which a small group of student activists had attempted to mobilize student
opinion against the language requirement, Acting Dean Newman requested that the CLA
Humanities Curriculum Committee prepare a report on the requirement for the Academic Policy
Committee. From the curriculum committee, that report moved through the usual APC channel to
the CLA faculty. Following a majority vote of the faculty to continue foreign language study as a
requirement for the B.A., the APC, serving in that instance as an ad hoc FLR Task Force,
reviewed the then conditions of implementation of the requirement for conformity with the rationale
excerpted above and discussed with philosophical pertinence by the present DAC.

5 See especially Dr. Jeffrey Henderson’s letter to Professor Gary Jacobson, Chairman of the
Academic Policy Committee (APC), of Feb. 11, 1994. Dr. Henderson was at the time and
continues to be Chairman of the Department of Classical Studies at Boston University. It'should
be noted that the upshot of the debate was that, by unanimous vote of the CAS APC (April 6,

1994), the foreign language requirement was reaffirmed and that ASL does not satisfy the foreign
language requirement.




riches become our own. We thereby expand ourselves, liberating ourselves from the boundaries
of our own culture and for the insights offered by another. Insofar as our own culture is itself
formed by texts written in a foreign language, studying such a language contributes directly to
self-understanding. And self-knowledge is at the heart of liberal education.

It was noted that the strong and persuasive reasons for rejecting ASL as satisfying the
foreign language requirement also exclude (as suggested on p. 2 of the April 7, 1994
memorandum from Dean Berkey to Dr. Gary Jacobson on the ASL issue) counting, say, so-called
computer ‘languages’ and the like as satisfying that requirement.

On learning that Judge Saris wished to have student input into the Committee's
deliberations, the Committee sought CAS student participation by placing an ad in the Daily Free
Press (which ran on three occasions) and soliciting student participation via e-mail. When the
Daily Free Press received the ad copy a reporter telephoned Dean Berkey to inquire, and Dean
Berkey granted an interview (which was published on October 24, 1997) on the work of the
Committee and the Committee's interest in hearing student opinion on the question of whether
course substitutions for foreign language would fundamentally alter the nature of the CAS degree.

Five CAS Studcnts responded to the call for student participation. They met with the
Committee on Friday, November 14. Each student was allotted ten minutes for a presentation of

views and follow-up questions by the Committee. All five made presentations, and some used
more than the allotted time.

One additional student, Elizabeth Guckenberger (a plaintiff in the lawsuit), requested to
speak to the Committee. Because she is not a student in the College of Arts and Sciences, and
because the question pertains exclusively to the foreign language requirement of the College of
Arts and Sciences, the Committee asked counsel whether to grant her an appearance, and on
advice of counsel she was not allowed to speak.

Two of the five CAS students identified themselves as having learning disabilities. One
chastised the Committee for not having contacted all of the learning disabled students directly and
in writing concerning the work of the Committee. It was pointed out, in response, that the
question before the Committee concerned the relationship of the foreign language requirement to
the CAS degree and did not affect learning disabled students exclusively. This student described
himself as highly motivated to learn French since his area of concentration is French history. He
went on to testify that he had himself completed all four semesters of the foreign language
requirement (taking the first two semesters at another institution) with grades of B, B, C+ and C
respectively. He concluded, on the basis of this experience, that his learning disability had
prevented him from gaining competence adequate to read primary sources in his field.

A second student, Catherine Hays Miller (whose name appears in the court decision),
reported that she had a learning disability. After struggling with four years of Spanish in high
school, she had taken the first semester of the Spanish sequence, and had earned a grade of B at
great cost to performance in her other courses. She asserted that certain students are
constitutionally unable to attain the expected level of competence in foreign language study. She
concluded her endorsement of course substitutions by noting that other first-rate institutions allow
substitutions for language courses.

A third CAS student who testified is majoring in International Relations with a minor in
Russian and East European Studies. She discussed her experience learning Russian, how
knowledge of Russian helped her appreciate the context for what she was learning about that
region of the world, and how students majoring in International Relations should have even more
experience in foreign language study than what is required. She also believes that her reading




ability in Russian helps her understand Russian texts and literature better because she can read
original text and not lose subtleties through translation.

The fourth student is majoring in Archaeology and minoring in Anthropology. He has
studied French extensively, and believes that this experience has greatly aided his intellectual
development. He had originally intended to pursue the archaeological study of ancient Egypt and
imagined that his command of French would facilitate reading a rich literature in French on that
subject. His archaeological interests have shifted to Central and South America, however, where
Spanish would be more useful to him. Nonetheless, he believes that the experience of having
learned French has given him important insights into the complex relation among language,
thought and culture. Specifically on the question of whether "culture" courses can provide the
same benefits as actual foreign language courses, this student noted that most of the courses he
has taken in archaeology and anthropology could be counted as "culture" courses, and none,
except the most advanced courses that focus on language and culture, provides the same insights

and appreciation of how language interacts with thought and culture as does actual coursework in
foreign language. '

The final student is majoring in psychology, and reported that the study of French had
come easily to her. She had originally thought, on hearing about the issue before the Committee,
that the study of foreign language was fundamental to the liberal arts degree. Later, having
discussed the matter with other students, she changed her opinion to believe that a small number
of students, those with appropriate learning disabilities, could be exempted from the requirement
without significant compromise to this degree standard.

After hearing the presentations from the five students, and engaging each in discussion of
their comments, the Committee discussed what had been heard and concluded that each of the
issues that had been raised by the students had been discussed and considered carefully in
previous discussions of the Committee.

III - Conclusion

The DAC believes, after due deliberation and reflection, that a person holding a liberal arts
degree from Boston University ought to have some experience studying a foreign language and
thus access to the literature and wisdom of the relevant culture. Such access is to be expected
from one educated in the pursuit of self-knowledge, in an understanding of the deepest human
questions and of what some of the answers might look like. Participation in the “conversation of
mankind” (to borrow the famous political philosopher Oakeshott’s phrase) about these issues is
fundamentally furthered by a mastery of a language other than one’s native tongue.

Knowledge of a foreign language is one of the keys to opening the door to the classics and
so to liberal learning. It is not the only key, but we do judge it to be indispensable. The College
of Arts and Sciences at Boston University aspires to educate its students to understand “an image

of large and liberating humane order,” and to this end the foreign language requirement is indeed
fundamental. ’

In reviewing the CAS foreign language requirement in response to J udge Saris'
inquiry into its purpose and importance in the CAS liberal arts degree, the DAC was
mindful of the context of the concern that students with certain types of learning disabilities
might experience varying degrees of difficulty and success in attempting to learn a foreign.
language. The Committee was mindful as well that much the same observation pertains
generally to all students in the College of Arts and Sciences. The foreign language
requirement applies to all, and the degree of difficulty experienced in meeting this




requirement varies greatly among students generally, as does the degree of mastery they
attain in any of our foreign language, and other, programs. Indeed, many students with no
evident learning disabilities demonstrate significant difficulty, despite great effort, in
foreign language courses, and many such students receive low or failing marks in the
course of their study and even as final course grades.

It is thus in the knowledge that solid familiarity with a foreign language is a goal that
some students will surpass and others will struggle to reach that the DAC has arrived at its
conclusion: that no other goal could serve the same purpose within the CAS liberal arts
curriculum. Learning a foreign language does not simply provide a means to the end of gaining
authentic access to other cultures without fear of losing something in translation, although that
benefit of language study is potentially great. Language learning is a particular way of getting to
know other cultures and their thought, from the inside out. Encountering a foreign culture in and
through the complexities of its verbal structures and representations poses a unique challenge to
familiar idioms, settled habits of mind, and securities of knowledge. Demanding of students that
they risk comprehension and communication on someone else's terms, foreign language
instruction aims to enlarge, and to refine, their sense of what is universal, what is locally
particular, and what is possible in human experience and self-expression. Implementation of this
purpose is a constant of language study, whether of ancient or modern languages, from the
earliest moment of learning to decipher alien sounds or symbols on the page. No content course
taught in English can substitute fully for the insider access to other cultures — with its attendant

invitation to thoroughgoing critical self-awareness — that is the hallmark of foreign language
study. "

Although a large majority of the DAC agreed that knowledge of a foreign language is an
indispensable component of the liberal arts degree at Boston University, one member disagreed
with this conclusion. This member joined the committee in endorsing the goals of the foreign
language requirement, but concluded that certain students would be better served by a course of
study established as an alternative to the current requirement. What the alternative would be and
which students might be eligible would be determined through normal university channels. One
example of such a course of study would require a student to designate four courses as a CAS
language requirement alternative. For a chosen language, the student would select courses from a
faculty approved list that focus on the language, culture, history, literature, and art of countries
where the language is spoken. These courses could not also be used to satisfy other graduation
requirements, including concentration or distribution requirements. The dissenting member
concluded that a number of CAS students would more nearly approach the foreign language
requirement’s goals by way of such an alternative path.

The other members of the DAC respectfully accepted this minority view as a legitimate
expression of skepticism concerning the requirement for foreign language study. No other
member shared this belief that the goals of foreign language study could be met by “alternative
paths” outside the foreign languages.

IV - Recommendation /

After extensive review and deliberation, the DAC’s professional and academic judgment is
that the conjunction of the foregoing considerations (which we have merely summarized here)
entails but one conclusion: the foreign language requirement is fundamental to the nature of the
liberal arts degree at Boston University. The DAC therefore recommends against approving
course substitutions for any student as an alternative to fulfilling the foreign language requirement.




Respectfully submitted by the Dean’s Advisory Committee, College of Arts and Sciences, Boston
University




Appendix 1
LANGUAGE REQUIREMENT - CAS
The foreign language requirement may be met by any of the following:

1. A score of 560 or higher (540 or higher if taken before April 1995) on the SAT-II; Foreign
Language Subject Test in French, German, Modern Hebrew, Italian, Latin, or Spanish.

2. A score of 3 or better on an Advanced Placement foreign language test.

3. Satisfactory completion of one of the following courses (at the level of fourth-semester):

Arabic CASLY 212

Chinese CAS LC 212, 216

French CAS LF 212, 222, 223, Grenoble I Program
German CAS LG 212, 232

Greek (Classical) CAS CL 262

Greek (Modern) CAS CG 212

Hebrew CASLH 212 o

Italian CAS LI 212, Padova I Program

Japanese CAS LY 212

Latin CAS CL 212

Portuguese CAS LP 212

Russian CAS LR 212

Spanish CAS LS 212, 222, Madrid I Program
(Most likely, in the future, CAS LN Hindi 212 and CAS LK Korean 212)

4. Any course numbered 212 or above in one of the regularly offered African languages:
Bambara/Mandinka, Hausa, Swahili, or Yoruba.

5. Bilingualism.

TWO LANGUAGE SEQUENCES: EXPLANATION

In most of the language programs, students fulfill their CAS requirement with the course
numbered 212 (fourth-semester course) or its equivalent. These language programs are four-skills
programs (reading, writing, speaking, listening).

In French and Spanish, we have developed the reading sequence courses which emphasize ‘
one skill, reading, above the others. Thus students in French and Spanish have the opportunity to
choose which sequence to pursue depending on their goals and learning strengths.

French Reading Sequence Courses:
LF 121
LF 122
LF 221
LF 222
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Spanish Reading Sequence Courses:

LS 121
LS 122
LS 221
LS 222

Examples of Fourth Semester Courses That Fulfill the CAS Language

Requirement

Four-Skills Sequence Reading Sequence
LF 212 Fourth-Semester French LF 222 Fourth-Semester
Prereq: CAS LF 211 or placement French for Reading
examination results. Continues CAS LF211; Prereq: CAS LF 221 or place-
grammar review, conversations, and composition. ment results. Completes intensive
Selections from contemporary literature; review of grammatical structures.
listening to a dramatized novel in lab with discussions Emphasis on sophisticated sentence
in class. Conducted in French. Lab required. - Structures and the contemporary

idiom. Readings include historical
texts, representative examples of
journalism, and a short novel.
Viewing and discussion of films.
Weekly written translations leading
to a final project. (Students
intending to continue in CAS LF 303
must take CAS LF 212, not CAS
LF 222)

FOREIGN LANGUAGE ENHANCEMENT PROGRAM '

The Office of Disability Services determines that students with certain learning disabilities
“may benefit from extra assistance when learning a foreign language." In order to accommodate
these students, the Foreign Language Enhancement Program has been set up. A student eligible
for this program takes the regular four-skills sequence or reading sequence class (with the choice
of sequence sometimes recommended by the ODS) and meets in addition one-on-one with an
MFLL or CL instructor. This directed study may meet from one to three hours a week depending
on the student's needs. The directed study is a no-grade, no-credit course and appears on the

transcript. A student going through the program in the four-skills sequence in French would have
the following record of courses:

LF 111 1ST SEM FRENCH grade 4 credits
LF 101 DRS: ORAL FRENCH
LF 112 2ND SEM FRENCH grade 4 credits
LF 102 DRS: ORAL FRENCH
LF 211 3RD SEM FRENCH grade 4 credits
LF 201 DRS: ORAL FRENCH
LF 212 4TH SEM FRENCH grade 4 credits
LF 202 DRS: ORAL FRENCH

11




In the French reading sequence:

LF 121 FRENCH READING 1
LF 103 DS READ FRENCH
LF 122 FRENCH READING 2
LF 104 DS READ FRENCH
LF 221 FRENCH READING 3
LF 203 DS READ FRENCH
LF 222 FRENCH READING 4
LF 204 DS READ FRENCH

grade
grade
grade

4 credits
4 credits
4 credits

4 credits

12
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1253/5%- 1968 {61

Foreign Language Requirement

In keeping with the ideals of a liberal education, the Faculty requires that every
student attain proficiency in a language other than his own.

- The requirement in foreign language may be met by one of the following three
_options:

OPTION 1 -

a. Any foreign language at the intermediate level . . o -+ . 6credits
b. One additional language at the elementarylevel .- . . . . 6 credits
OPTION 2

Any foreign language beyond the intermediate level <+« . . 6credits
OPTION 3

Advanced achievement, test

The foregoing options may be satisfied also by passing proficiency tests at the
different levels.

a. The requirements in French, German, Italian, and Spanish may be fulfilled by

attaining a satisfactory score on the placement tests scheduled for Thursday,
September 5, 1968, at 8:30 a.x.

b. The elementary and intermediate proficiency tests in Hebrew, Latin, Greek

(ancient and modern), Russian, and Polish will be given on Friday, September
6, 1968, at 8:30 A.m.

¢. Any student who is prepared to demonstrate competence in virtually any other
language not his own may apply for a proficiency examination. Application
must be made in person to the chairman of the department by the middle of
October. These examinations are scheduled for the first week in November.

d. The Achievement Tests in French, German, Greek, Italian, Latin, and Spanish,
offeged by the College Entrance Exagnination Board, may be used in leu of the
placement and proficiency tests administered by the College of Liberal Arts.
Students who plan to continue the study of languages begun in secondary schools,
or those who wish to satisfy the degree requirement in these languages by means

of the proficiency test, should take the College Board Language Achievement
Test before entering college. :

The Two Approaches to Liberal Education

In fulfilling some basic requirements in liberal education, the student has avail-
able two avenues: a general education program and a program in distribution

groups. Before registration in the freshman year the student chooses the one
which better suits his interests. '
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udents. The language requir
.. .. ment will be waived for students whose native language is.not English or-who
. are bilingual provided they demonstrate proficiency .in that language.and in;
. "+~ ‘English. Students seeking a waiver of the:requirement should consult with th )
. oot - office of the chairman of thq-,Depgrtgﬁgqgigf;Modem.Fo:;eign__Lapgtjéges or the
" Department of Classical Studies. 1} 3 i[5 oyt copmee oo L

i:r.\'_bllanning their work ina foreign language, students should understand both the intrin-
" sic liberal studies value of pursuing a language other than their, own to some depth and
the direct relation their choice of a language may bedr to théir proposed field of conce

* tration. Students also are urged to remember _tha't.cihdidét'eé for graduate degrees often
. - are required ta have a knpwlegge gf.qy}e or, fnore cgmm_c'gnly, two languages, frequently
"‘.:.!'Fnsih‘af,‘.d.‘cqrina.n-. e e T peeie ot T T

s L4
e Me% 3

g S e ;
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<~ C.. Mathematics. It is expected thatall students will denionstrate competence in math-
JF . . ematics by a'score of 500 or above on the CEEB Scholastic Aptitude Test (Quanti
o .-=tive). Successful completion of CLA-MA 105 Introduction to Mathematics for the 55
" Social Sciences or any other CLA mathematics course except CLA MA 119 Intro- &

_duction to Computers and CLA MA 191 Introduction to Computer Science, will ful- 23

fill this requirement. - " .3 wm et

i RS

DIVISIONAL STUDIES T D o
To ensure that his/her entire program has suitable bréadth; each degree candidate is re-
quired to include a certain proportion of colrses in the three divisions of knowledge:
humanities, natural sciences, and social sciences. These'courses, designated as Divi- ’
sional Studies courses, are suitable for nonconcentrators, and introduce the student to :;
the areas considered by the discipline and to various methods whereby new knowledge &
is gained. Certain elementary courses intended for concentrators or for preprofessional %]
students may be acceptable. Wherever possible, Divisional Studies courses will provide "%
direct experience ‘in practicing the basic methods of the disciplines, e.g., laboratory
work where this'is appropriate. ~ - © 7 T T = - e T
The objective of the Divisional Studies requirement is to achieve for the student a -2
functional and creative competence in one or more disciplines in each major division of 23
the curriculum. Therefore, courses chosen should be as closely refated as possible. Stu- = ¢
dents who do not elect a concentration in their first-or second year ordinarily will elect 22
one course each semester from each of the three divisions. Courses required ina con- 3
centration normally will fulfill the requiremient in one of the three groups. Such students
should consult their faculty adviser or the College of Liberal Arts Office of Academic

L

Advising, Room 105, for the selection of the most suitable courses.

Students are required to complete at [east six one-semester Divisional Studies courses

outsida the division of the concentration; with no less than.two courses in each division.
" One or two of the remaining Divisional Studies courses may be replaced by interdiscip-

linary courses.(see. Interdisciplinary Studies). .
.+ “The disciplines are divided as follows: g e - e

HUMANITIES DIVISION © & 5 i tin, oisfrys mus oo o e

Archaeology (CLA AR 100, 310, 330, 331, 10, 530;°531, '532‘only)- :
. Arthistory . R R U Y P ST Pt ; :

* Classics (Greek courses beyond CLA CL,17
- all classical civilization courses)
English (literature courses.only) ..~ , -

* Modern language (literature courses onily)"‘ o

e e ST AN . T
2, Latin-courses beyond. CLA CL 133 or 134,

L

oy

“a48
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ore:than four and one-half courses’,

uires that the'student have completéd his
t freshman semester,;thathe be.in-: RN
¢good academic standing, and that he have,
w10 incomplete grades on his; record.. Under,
:no:circumstances will approval be granted -
or-more:than five-courses (20, credits) in a
i.f‘semester.~-.Com'ses-. taken in;excess of four-

5 will riot:be.granted degree creditaso;s g

2 credits).in any: serester. requires ad- e

tion for part-time. status should consult an .
-adviser in the Office of Academic Advising.”
Residence Requirement., During-the - .
junior and senior years, a candidate for
‘the.B.A. degree is required to take at least
twelve courses while registered as a full-
time student in the College of Liberal
Arts. In.addition, the student must be in
Tesidence ina full-time. program (regis-
tered in the College of Liberal Arts) for Y
the two consecutive semesters preceding
graduation. Neither advanced. placement
‘credit nor credit for work done in absentia
(including in Summer Term-and at- Metro-
- - politan College) counts toward meeting
" . the.residence requirement. Further, a can-
didate must complete at least four princi-
. 'pal courses in the field of concentration at
-~ the College of Liberal Arts; some depart-
. ments may require more.’ . - -

;. . .Reéquirement for Satisfactory- Record. ..
... 'Students may offer for th¢ degree no more
%+ . than four courses with a grade of D. Courses .
offered in satisfaction of concentration re-
quirements must*eceive a grade of C~ or
higher.. - e s

3¢’ Program Requirements e
All candidates for the College of Liberal
Arts degree must satisfy the requirements,
of the College Program, described below.
Of the total thirty-two courses required ,
for the degree, courses used to satisfy .
specific college requirements and concen-
tration requirements must be either taken
within the College of Liberal Arts or com-
pleted at another accredited college or-.
university prior to matriculation at Boston.
-{University and accepted for transfer credit

il .1, s by the College of Liberal Arts. Transfer- -

ring College of Basic Studies students will

t

‘ 18 credits). Such approval ‘minimally re-.:, *

. or college of Boston Uni versity except, i

- College Program for Liberal Arts
d one-half courses without prior approval-

¢Enrollment in fewer than three courses.. .

" natural sciences), and (3) concentration.” -

.~ French, German, Hebrew, Italian: Portu- ;.

oo Tty
b . 1
S A S

be:credited withhaying satisfied-certafn;
CLA requirements; full information s, s -
available from CBS. The femaining. elec-; g
tive.courses may be taken within, the Col-,
lege of Liberal Arts.or in:any. other schéol

3

Mqt;opo!it.an, College. :

Vi

"
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The College Program offersithe.student. ./ -

“ the broad base of knowledgeithat is:ithe: - e
mark of a liberally educated person and: ¢ ..

: ; . 'the in-depth study of an’ dréa:of concentra:
ance approval:. Students wishing to peti-. -

tion suited to the student’s interésts, .abili-
ties, and goals. Degree candidates: must' *:
satisfy requirements in (1) ldnguages (En- -
glish and a foreign language) snd mathe:-:--
matics, (2) divisional studies (introduction’t
to the humanities, social sciences, and : - )

-

These are detailed bélow:s puyin.. =

ST
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Languages and Mathematics -z .. ., -
English Composition. The ability to read.
intelligently and sensitively, and to. write.. .
clearly, logically, and imaginatively, isv:: -,

basic to all study and to continued growth
as an educated person and contributing -
citizen.. Unless exempted, freshmen are .«;
required to complete: CLA EN-104 Ex- : -
pository Composition. to satisfy the college
composition requirement.: Exemption is o,
based on available test scores or, where.
appropriate, special examination. Some-" .
students may be required to take CLLA EN
103 Basic Composition in preparation for .
CLAEN104. . . -1 soo.. ",
Foreign Language. The studyof a-for- N
eign language is a significant elemént in- -."
liberal education, providing access to.the '
literature and culture of another society. -
In planning language work, students should :
consider the particular needs of their pro- . ‘
posed fields of concentration and should -,
remember that graduate degrees frequently ~
require one or, more commonly,.two-lan-.:
guages, often French and German.' Degree: .
candidates-are required to'demonstrate:!'
proficiency at the advanced level in- one i+o.
language other than their-own. This're- :'

described below:-.. . ..

quirement may be met in any of the ways; Lo

AR

guese, Russian, Spanish. The foreign.lan® .-
guage requirement may be.met by eithe I




BOSTON UNIVERSITY
College of Liberal Arts
To: College of Liberal Arts Faculty Date: May 2, 1975

From: Academic Policy Committee

' Subject: Academic Policy Committee’ Revision of the Forei

gn Language Requirement '
Report

I, Introduction - Why have a requirement? 7

Language sets man apart; verbal communicétion, oral or written is unique to

man. As human cultures have arisen and diversifled languages have accompan:.ed

and, indeed, defined t:hem. The fore:.gn language requirement exists primarily so

as to insure that College of Liberal Arts graduates have a direct, first-hand
knowledge of the relationships between language and culture and between language
and thought. Thus the FLR has a primarily intellectual, non~utilitarian purpose.
It aims at 'exp_anding students' conscionsness beyond the confines of~ their own
native culture - as expressed in American English ~ and giving them perspective
on that culture; even, nerhaps, on thelr own personalities.

Secondary benefits which may ’accrue from the FLR include the aoquisition of
useful skills, particularly a reading knowledge of a second language which can
be employed in subsequent scholarshlp. Ability to speak and understand ‘a second

2
language in fore:.gn travel is another, albeit secondary benefit.

By majority vote the CLA faculty has decided that foreign language study (or
previous achievement) ought to continue to be required for the B.A. degree. The

nature and implementation of the requirement were to be defined by an ad hoc'FLR

Task Force and we herewith file our report.

II. Definition of the Requirement

We recommend that students be permitted to satisfy the FLR in any of the

following ways:
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(a) by achieving a score of 570 or better on the CEER
language proficiency test;
or i
(b) by successfully completing L212 or L 222 (and their pre-
requisites if necessary); - LG 237
‘ or
(c) by successfully completing an experimental course in a

modern foreign language whose level of achievement
- approximates L212;

. . or - .
(d) by successfully completing any 200 level course in Greek,
- or any 200-level course in Latin.

' COMMENT: As given above the_FLP. appears virtually unchanged from its present defi-

nitiqn. ‘We endorse the idea of a four-semester, 16-c:;edit requifement as funda-~

mentally sound, and for the present we can find no basis for altering the 570

CEEB cut-off for exemption. Beyond this, however, we have a number of strong

recommendations to make which should considerably alter the implementation of the

FLR. These are detailed in the following sectioms. 1In our view failure to act

on the majority of these recommendations would Justify continued harsh criticism

of the FLR on the part of students.

III. Recommendations to the Modern Foreign Languages and Literatures Departament

(FLL) and the Dean
NOTE: Some of these recommendations may élso apply to the
Classics Depgrtment and Metropolitan College..

In the case of a required component of the curriculum we believe.that it is

extremely important for course offerings to be of the highest quality possible
and for students to be given the maximum number of options for fulfilling the re-

quirement. Furthermore, the actual presentation of courses must conform closely

to the spirit and intent of the requirement. We make the recommendations whic:h
follow with these objectives in mind. By so doing we do not imply that the MFLL
has been performing badly; judging from our survey of student opinion many of the

objectives have been achieved in good measure, especially considering fiscal
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COMMENT: Ideally language~-learning involves development of all four skills: listen~-

-3-

limitations. Our intention is to spell out concrete ways in which foreign lan-

‘guage learning at Boston University can be substantielly enhanced and brought to

‘the point of being an exciting, superior part of our students' educational experf.

ience.

1. Competence in reading original prose works in the foreign language with

mlnlmal Juse of a dlctlonary or grammar ought to receive even more enphasis.

ing, speaking, reading, and writing. In the limited time available in the under-

graduate curriculum, however,‘most students cannot achieve high proficiency in all

four areas. We strongly recommend a continued emphaéis on reading competence be-
cause achievement in'this area will fulfill the intent of the FLR, will be of the
greatest general usefullness in other areas of liberal education, and will provide
students with a sense of accomplishment.‘ Those students who wish to- develop ‘addit—
ional skills more fully can do so through voluntary activities (see below) and by .

taking advanced level conversation/composition courses.

2. L212 (and L222) should, wherever possible, be divided into sections which

xS

emphasize interest areas, e.g., French history, modern drama, social sciences. A

large proportion of the students' time could be spent on reading expository prose

3 -
in the area of interest.

COMMENT: To fulfill the goal of the FLR in fostering understanding of 1anguage as

the medium of culture and thought the language courses must continue to move in

the direction of materials which have cultural significance and substantial intel-

lectual content. )

3. Experimental intensive courses (8 credit hours) should be established in

‘&s many languages as poesible, especially French and Spaniéh.' Completion of two

such courses (16 credits) would constitute fulfillment of the FLR.

COMMENT: Intensive courses will provide an additional option to satisfy the FLR

t
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and may prove especially suited to some students' needs and abilities. ' They may

also prove more effective in that they represent a step towards the ideal lan-
guage-learning eituation of "total immersion." They might alleviate scheduling
pProblems for some studenté (internal and external transfer students, for exampie).
In order to allow for adequate preparation summer salary. support should be pro-
vided to faculty who organize the inten51ve courses to be offered in Semester I

1975-76.

4. Other new eourse formats should be actively considered by faculty of. the

language departments. These might inciude:. a half-semester intensive course to

be given in the first half of each semester, programmed instructional materials .

for individualized learning, and courses based in the language houses. Specific

suggestions should be brought to the Humanities Curriculum Committee no later

‘than November 15, 1975,

COMMENT : Language-learning abilities vary widely and standard, unlform course for- -

mats by mo means meet all students' needs. Greater variety would help optimiZe

FLR learning. Government and/or Foundation support should be sought for develop-

ment. of new methods of language instruction, espec1al y individualized methods,

programmed or otherw1se.

5. Incentives for faculty members in each of the divisions of the MFLL De-
Py :

partment should be provided for the development of improved instructional mater-

ials.

COMMENT : Motivation is crucial to learning, especially in required courses. We

believe that development of improved texts, tapes and other course materials can

increase motivation.

6. Wherever possible sections in language courses should be grouped by

ability, including honors sections.

COMMENT: Students have repeatedly made this suggestion, which accords well with- .
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our general conclusion that language learning needs. to be individualized to- the

maximum extent possible. Achlevement of this goal will require very substantial

efforts at schedulmng and coordlnatzon (see recommendation 11 below).
. 7. Appropriate structures and incentives should be developed to encourage

the avallablllty of optional drill sessions and tutoring services.,

-8. Class size must be reduced to an:upper limit of 15 in the primarily four- |

\3~u, skills sections and 20 in the sections which focus on reading. An adequate number
A N : . : . .
\&?\ j;\ of sections should be made available.

COMMENT: Current section sizes range up to 32 with a median of 20. This means

that the mejority‘of students studying language at Boston University are in over- -

~ "size-classes. Rapid progress in language learning would seem to be possible only

for the most gifted students under such circumstances.

2. 87% of the faculty who teach L1ll through L222 are ot lecture rank or be-

low.

The job status of the regular lecturers should be improved by (a) increased

};/Qr compensation, . (b) term appointments, and (c¢) fringe benefits. o

ijk . 'COMMENT: The best information available to the Task, Force suggests that these lec-

turers who bear the brunt of elementary language teaching, have been exp101ted
Y
Improved status for lecturers ought to improve their morale and effectiveness wlth

consequent benefits to FLR teaching. )
. 10. Present and additional full~time faculty appointments in therﬁanguage de—-
%ygf;ﬁps 'partment.ehould'be comnitted yithin 18 months to contribute to the recommended de-
Qt " crease in class sine; A Qﬁdjf -
\\{ iégkh 11. A special admlnlstrator of elementary lunguace instruction should be ap-
§$§§$ pointed in the MFLL Department, to assist the efforts of language course coordin-

ators. This person should have strong organizational and administrative ability

as well as expertise in the field of modern foreign language instruction. Such




matters as section organization, scheduling, staffing, curriculum development

tutoring, placement, etc. would be the respon31billty of this administrator.

-COMMENT: Because of*the numbers of students involved and the great diversity of

- courses, FLR lnstruction and supervision clearly calls for special coordination

and administration beyond what can be e%pected of a regular faculty member or a

department chairperson. Centralizing these responsibilities in a person whose

role is defined as administration seems most logical to us. Moreover, creation

of a coordinator/administrator position should relieve other faculty of admin-

-istrative burdens, thereby'permitting them to devote more time to course content

and scholarly work.

12, 1Initially, a limited number of speciai sections of LF and LS 111 - 112 -

211 -~ 212 shall be created in which all studgnts will be graded on a pass/fail

basis only. The instructors involved will devise clear and objective procedures

for determining the grading in these sections. These procedures might include

minimum class attendance standards, mandatory written homework assignmenfs; etc.
Students who elect 212 on a pass/fail basis will be required to establish language
proficiency by a grade of 570 or better on the appropriate CEEB examination. Stu-

dents must be adequately informed of the real and potential disadvantages inher-

ent in enrolling in these sections.
P9

reviewed, further recommendations will be made to the Dean by the language .divisions

At the end of ome year, this option will be

. invelves,

COMMENT: The purpose of providing a pass/fail option is to make allowance for

the fact that language-learning ability varies widely and isn't necessarily cor-

. related with other intellectual abilities. Students apprehensive about accumu-

~ ‘\\

lating four low grades in required language courses and thereby jeopardizing

their admission to graduate or professional school could use this option.

13. The MFLL Department should conduct an annual seminar series in language

teaching. Attendance at this seminar will be encouraged for all instructors of
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elementary language courses and will be mandatory for all beginning instructors

teaching language courses regardless of department.

1l4. A comprehensive written document dealing with the FLR and the varied op-

tions for meeting it shall be prepared and revised annually and distributed to:

(a) al1 CLA faculty and administrators, (b) all incomlng students both freshmen

and transferring, and (c) all CBS freshmen. To supplement this document, the

. MFLL Department will make an oral presentation during the new students' orienta-

tion program. The MFLL Department shall prepare, annually revise, and distributeA

a language handbook fully deseribing all the courses offered in language instruc-

tion at Boston University including those taught in the departments of Classics,
English, and Religion, and in Metropolitan College.

15. The MFLL Department will use the CEEB test to examine all students after

they complete the requirement (LL212 or 222) to determine lf their 1evel of

achievenment is azmarable to the 570 exemption score. The purpose is to evaluate

the validity of equating the above score with four semesters of language study at

Boston University.
IV. Recommendations to the faculty of the College of Liberal Arts

1. Ve encourage faculty in other”departments to incof?orate reading matar-

ials in languages other than English into their course syllabi.

2.

All faculty advisors should familiar themselves with the FLR by, using

the written documents prepared by the MFLL Department (See III. 14.).

COMMENT: 83.4%Z of the students polled rated the FLR advising they received as

poor or indifferent. ' ) ) N

V. Exemptions

The exemption process is reviewed and explained in a petitions subcommittec

report to the FLR Task Force. A copy of this report is included in the packet

&




provided for each department.

VI. CCST OF MLEdeDITlNG RECOMMENDATIONS

Quite clearly, an enriched language program will require implementation expen-
diﬁures. Present budgets de'net include the stipends for incentives in which to
-improve 'instruetional materials, ﬁhe 'salaries for an adm_ixlist‘ratoi‘, the generél
upgrading of staff, and so on, Unless enabling funds can be provided to reach and
:maintaln levels of excellence in all major aspects of foreign language programs.

the College should reconsider its requirement of a forelgn language.




Boston University

Department of Classical Studies
745 Commonwealth Avenue
Boston, Massachusetts 02215
617/353-2427, 2428

Professor Gary R. Jacobson, Chairman
Academic Policy Committee
Department of Biology

5 Cummington Street

Boston MA 02215

11 February 1994
Dear Gary, |

Thank you for your letter of 27 January 1994, asking me for input about the proposal to
allow ASL to count toward fulfillment of the CLA foreign language requirement. I have
now had a chance to acquaint my colleagues with this proposal and to discuss it with them
at our Department meeting of 8 February, and am writing to inform you of our consensus
views. Let me say at the outset that our views are in no way colored by fear of a new
language option for students, since we doubt that the adoption of ASL would have any
effect on the number of students who study the languages taught in our Department.

We think that the issue should be discussed solely on its academic merits and in light of the
particular academic mission of CLA. Thus Professor Neidle’s claims that ‘the general
ignorance about ASL’ has done deaf people ‘a great deal of harm’ and that the acceptance
of ASL for the language requirement would have ‘the beneficial effect of improving
communication between Deaf and hearing students at Boston University” are, even if
justified, immaterial, for deliberation about the status of ASL as a foreign language by CLA
standards should not include speculation about its potential utility as a social Iubricant or its
likely impact as a political symbol. We can think of other, more appropriate ways to
enhance social and political sensitivity to the needs of deaf people. Nor is it germane to
appeal to what has been or might be done at other universities, at least before we decide
what is best for us here at our university. We can think of a great many things done at other
universities that we would not like to see adopted here at BU.

We are prepared to concede the point that ASL is an autonomous language and not merely a
form of English, and we are prepared to grant that ASL users enjoy a unique and beautifal
linguistic experience. But we cannot find any justification for classifying ASL either (1) as
a foreign language or (2) as a language that has demonstrated its appeal outside one specific

group (the deaf and people who interact with them through ASLY*and these are the crucial
points at issue.

(1) In the BU Undergraduate Programs Bulletin the foreign language requirement in CLA
is described as ‘a significant element in liberal education, providing access to the literature
and culture of another society’ (my emphasis). Since the use of ASL is confined to the
USA and parts of Canada it is by definition an American language. It is not , however,
comparable, as some of its supporters claim, to other indigenous (e.g. Amerindian)
languages, which are properly classified as foreign, because it is not isolated from the
mainstream of American society either by history, ethnicity or some other factor. Users of
ASL represent all walks of American life and virtually all of its subgroups; aside from use.
of ASL they are fully integrated into, and thus representative of, American culture. Thus -

they should not be defined as constituting ‘another society’ or as being “foreign’ or ‘alien’
elements of this one.




This is not to deny that (in the words of Sherman Wilcox of the Committee on ASL
In Schools) deaf people have a ‘rich cultural life’ of their own that can be shared by
unimpaired people through the use of ASL. But surely the same is true of every subgroup
in our culture. Ours is a nation of many varied habitafs and subcultures, but all the same
each is American except when a given group preserves this or that feature of a foreign (i.e.
non-American) culture, as for example in an ‘Italian neighborhood’. But this cannot be

claimed for the (sub)culture of the deaf: ASL is an American language used only by
Americans.

(2) The choice of a foreign language that can be counted toward satisfying the CLA
requirement has traditionally depended also on its proven value beyond the culture of its
native speakers. For example, non-Germans learn German not merely because they want to
visit Germany or need to do business with Germans, but more often because they enjoy the
German language or want to read its literature or need to read German scholarly,
professional or technical material. Many people know and love German who will never
actually speak it with a native speaker. In the case of classical languages there have been no
native speakers or even, strictly speaking, classical cultures for over 1500 years, yet these
languages have continued to be used and enjoyed for their own sake the world over.

To our knowledge, this is hardly the case with ASL. Except for those few who are
more or less professionally concemed to interact with deaf people, the use of ASL and the
enjoyment of its literature are practically confined to the deaf community. There are no
performances in ASL for primarily, or entirely, hearing audiences, as there are
performances of, say, Italian operas or French plays for English-speaking audiences. Until
and unless ASL shows more appeal, on its own merits as a language, to the non-deaf, it
should not be put on a par with languages that do have such appeal.

I hope that these observations are useful to the APC Committee in its study of this issue.
Please feel free to contact us again if we can be of further help.

Yours sincerely,

Il Hdonn,

Jeffrey Henderson
Chairman
C

cc: Dennis Berkey, Dean CLA
Burton Cooper, Associate Dean CLA
s Katherine O’Connor, Chairman MFLL
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DEPARTMINT OF MODERN FOREIGN LANGUASES AND LITERATURES

Philosophy for the Study of Forelgn Languages

OLA Students Meeting the Foreipn Langusge Requirement in the

Departnent of Modern Forelgn Langusges and Literatures

Cogessa at ths First Four Levels
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I, Pnilosophy for the Study of Forelgn Languages
L, TForeign Languagés and the Humanities,

The field of language study does not comstitute a discrete
discipline such as history, geclogy, or economics, Language is
interdisciplinary: it makes possible the inter- and the intra-

. relationships of all diseiplines. It is clear that verbal
ﬁ‘@gmmunication» oral or written, reflects one of man's essences,
it ir 2 sinen%gg non of his exlstence sccially as distinct
fram other animals, the only efficient and subtle enough means
whereby he may communicate and share refinements arrived st in
the fields of his endeavor inciuding his academic pursuits.
It is no less cobvious that humans, in part perhaps because of
the territorial imperative, have split inte cultural provinces
between which this essenilal communication 1z not immediately
avallable. FEach province has developed independsnt modes of
behavior, different concepts of reality and ideals, The sep-
arate verbal communications systems called langusges, locked
within each cudture, not only serve to reflect reality and the
agpirations of sach such province, but 1o fsed back interminably
that same reality and those ssme aspirations %o The province,
Apart from neologisms, which are not nearly so great in number
as the complexlty of our thinking would infer, all is expressed
by words and combinations of words within surprisingly rigid
patierns, Language becomes then the fixed expression of a
culture, In brief, language is essential and natural to man,
the soclal aniwal; he cannot BE or BECOME what he cammot
COMMUNICATE, In communicating, his Tanguage interprets and,
al the same time, fixes his culture. While copscicunaly par-
tlelpating in a language, therefore, cne iz engaging in the
megt vivid way pessible in the study of a culture,

From a different, but equally impirtant perspective, if
the proper focus of the humanities is on man, his institutions
and his ideals, we must concern curselves not only with sc-called
umniversal man, but also with man in his provincial manifestation,
differentiated man, We may come to know homo ifferens albeit
superficlally through an acquaintance with his gsography, his
economies, his mores etc, But a8 to his modes of thinking w=
and, especially, the shackles placed on his capacity for the
communication of his thoughts by the geverely limiting verbal
tool bequeathed him by acecident of birthplace -- we can know
those aspects of him olly by psrticipating in his language.
Again, we can he or become only what our language permits uy
to cammunicate; our language sets limits on the quality of that
cammunication. It temds to consolidate and to compound oar
provinciality. It may trap the shape of our mind within the
rigid pattern allowed by our province.
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Language, too, is a functionsl and functioning thing., To
"know" language cannot be merely to "know about" it. Knowledge
here implies participation, It is a doi¥§ thing. To have read
and learned the rules for swimming, the formulae for a chemistry
experiment, the position of the hands for playing a wasical
instrument and its notation system the criteria for writing e
sugcessful novel, does not make one a swimmer, a chemist, &
musician, a novelish To experience the fact of man’s cultural
differentiation, one needs %o participate in his bshavior as a
communicating animal within a distinet cultural group. No mere
by~product of this experience 1s the discovery of what language
itself is., All possible criticism depends on twe's. Une mst
know another tongue to understand the possibilities, the limi-
tatiors, the differentness of one's own; in such & comparison
and contrast, the peculiarity of omel!s oun culture mey alsc
become apparent. One 1s awakened to the extraordinary degree
of differentness among cultures; that two languages, even of
the same family, have virtually no lexical equivalents, few
structural similarities and quite surprisingly different aesthetic
pretentions, and that each points to nuances of expression forbidden
in the other by our mere lingulstic conventlonality can bring about
an expsrience in mind-expansion of extraordinary range.

The patterns of thought and; hence, of speech, into widch one
has been forced by the accident of his cultural provineliallty can
thus be broken through a conseious, intelligent experience with
another language, revealing a quite different set of restrictions
and permigsions.

It 1s, therefore, important thav roreign language experience
not be perverted into a means for making man the victim of a kind
of second provincialism, Few if any humans have the capacity for
a completely realized double culture: most seek their identit:
within a single culture, a single language -- at least within the
varioga sub-groups of that culture. The goal of the language
experience cannot be to create a condition of cultural fugue,
the flight from one province into another; contact with another
culture must involve change within one's real cultural idefitity
rather than the exchange of one's real cultural identity., Naturally
the deeper one's conscious incursions in another cultursl province,
the greater breadth of his understanding of himself ard of the
insufficiencies -~ as well as the benefits -- of the culture he
identifies with as his first and natural inheri‘iance provided
this contact with the new modus exprimendi is consciously acquired
and appreciated. '

Contact with a spoken language exposes wne reality of a
culture; with a written language a cultural group’s vision of
itself together with 1Ts aspirations., While cultures are so0
legion the student cannot hope to experience them all through
contact with their languages, his perspective of this world
i8 enormously broadened- by discovery of his own provinciality
created on the one hand by the limitations of his own tongue and




on the other hand by the magnitude of the cammunications gap in
our towering babel, The teacher of foreign languages snd lit-
eratures who fails to identify and to lay direct emphasis on
such experience by the student ie failing in his most important
duty., No swall part of criticism sometimes leveled at forelgn
language education has come from just such a failure to make
that experience an interdisciplinary communicative art rather
than a geparate discipline, a cultural participation in dif-
ferentiation rather than an academic witnessing of spuriouvs en-
likenings, an expansion of the mental facultles in unexpected
directions, rather than the parroted paradigm.

Bo ngeign Lan guages and Education in the Liberal Arts,

In more than one sense, however, it is only at the Unlver-
sity level that a forelgn language c¢an be experienced as it
should be. The student’'s ability to objectiviza (under direc-
tion), to deal in analogues, to react to aesthetic stimulae,
has increased with his physiological and psychological matura-
tion, He bas, moreuver, perfected his native tongue to a
degree where it may serve, hopefully, for subtls comparisons
and contragts, The foreign language experience, properly
formulated, directed and channeled, will be a very different one
indeed at this juncturs from that of the secondary school, where
student maturity permits largely in the main merely skill acqui-
sition with trappings of cultural and literary informatid.on.

More especially, attaching the high school student’s consclous-
ness {9 the significance of the language learning experience 1s
all but impossible.

For the University student, study of az forelgn langusge must
produce not merely an experisnce with an unknown culture bub
definite expansion of the learmerf’s ability to evaluate and ex-
press his own culture including his psrsonality. For this
reason, the quality experience in acquiring foreign language
gkills must be generously interwoven with perceptive dliscusgsion
of the nature of language and languages together with the ime
plications of such study step by step for the growth of the
learner.

This Department believes that the participation in foreign
culture through its language, as here alluded to, is basic %o the
university language learning experience at all levels and that
education in the humanities, save in the most superficial, pro-
vincial and anachronistic way, is incomplete without that experience.
Baslc aspects of the human csnfrontation with reality, sch as the
mystical €lan toward commivmication, cur i-adequately understood
cultural diferentiations, and the imprisonment of our thoughts
within the rigidly conservative laws of our native tongue are
part of that experience, A department of modern languages, on
the other hand, %that might see as its concern language only as
part of some service funcition, as a raw tool of unsubile commu-
nication, or foraign literature as an extension of our own
literature or an exercise in aesthetics should with equanimity
recommend a general requirement in the field of linguistics
ard should teach its literature courses in translation.

Courges in forelgn languagns at all levels will in the College
of Liberal Arts be liberally expilicated according to the broad
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views enunciated here, so that the foreign language experience
will have & basls in the facts of human living as well as in
the prejections of professoriasl speculation, The absence in
the educallen of a university student of such an awakening to
the facts of seclal commumication 1s inadmissible,




77, Cl4 Students Meavins ithe Foreisr Yanguage Reguirement in the
Dopertment ¢ Modern Foreign Lavguapes snd Literatures.

For a complste discussion of the Moreign Language Requiresment, vewm
are invited to consult pp. 16-19 of the GUIDE TO THE REVISED COLLEGE
OF LIBERAL ARTS (‘URRLGUTW published in February 1969,

Seme of the essentials of the new requirement are restated below,

A, Student:z currently evrolled in courses that fulfill the third
step or the present language requirement, whether in 107-108 of
a firht lapguage or in 101-102 of a seeond lznguage, must comple te
thelr lunguage requivement under the existing curriculum (3 years
of cne langusge or Lo years of one language and a single year of
a second lenpusge) prior to September 1, 1969,

B, ALl oth:r students m.y mest the College 1anguage requirement by
succesafnlly completing the 10%.106 course ir the current curri-
cadum {Cerman 103-10%) or the 11} (Advanced) course in the New
Curricuium, {(NoB. Students now enrolled in 102 courses will be
required 40 complete 113 before enrolling in the 11l course).

Co As of Secplember 1969, CEER scores of entering students will be in-
terpret:d acdording Yo the following plan:

{(The Collegs requirement will be met by the successful com-
pletion of a foureipgn lenguage at the 1il level)

CLNB Seore of §7% or above: student has fulfilled the languagse
requlrement and may enroll in 115 or 116 course (or
both)

OEER Ssore of 525-57h: student way slect 1l course to com-
plete language requirement,

CEEB Score of L75-52k: student may elect 113 course.

CESB Score of L7l and Below: student may elect 111 course in
another language. (The 111 course 1s reserved for
students with no previous background in that
language, The Department of Modern Forelgn
Languages and Literatures will receive petitions
of students seeking to emroll in 111 courses who
are not 4rue begirmers and for cther excepticnal
placcmen‘tao)

.
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Courges atb the First Forp Levels: Al) languages,

BEGTUNING EANGURGEb Philosophy, utility and basic learning
techriques of second-lavguage learming, The second language
selectad: {a) its functkan in world culture and communications
(») svecizl problems of the oral language for English speaking
gtudents, Extensive drill of elementery phonological and

shtructural patterns of whe spoken 1anguage through audio-

lingual epyroach, Feae heglnners oply., Four meetings weekly.

()

CONTINUING LANGUAGE, - Prerequisite L 111 or by permission
of the Deparument. Patierns of phonology and grammatical
structure reviewed and cxtended, Dlstinction between aral
and written forms of lauguage and of the language sslected.
Pegctice in reading simole examples of the written lanenace,
Fonr mectinge weekly, (L)

REVIEW AND PROGRESS IN L.ANGUAGE. Intensive recapitulation
and drill of materisl treated in I, 111 and L 112 above,
Resding and discussion of selected short stories, poetry
and plays. May be cmitied b{ students walifying in L 112,
Four meetings weekly. I A

ADVANCED LANGUAGE, Discussions in the language selected on
everyday themes, Development of reading skilla through
analysls of contemporary texts, Analysis of contrastive
modes of expression and thelr influence on separate national
cultures in the selected language and in anlisho Fouy '
nectings weekly. (L) ’ ‘

(L) : Use of the James Geddes Language Laboratory
is required,




