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OXFORD HANDBOOK OF 
DEAF STUDIES, LANGUAGE, 
AND EDUCATION 
Edited by Marc Marschark, Rochester 
Institute of Technology, and Patricia 
Elizabeth Spencer, Gallaudet University 
Written to be accessible to students ond practitioners os well os 
researchers, this is o unique~ ambitious work thot will oher both 
theoretical ond applied landscapes. It surveys a field that has 
grown dramatical~ over the past 40 years, since sign languages 
were first recognized by scientists to be true languages. Bringing 
together historical inlormotion, research, ond strategies far teach­
ing and service provision, Marc Marschark ond Potricia Elizabeth 
Spencer have given us whot is certain to became the benchmark 
reference in the field. 
2003 
0·19-514997-1 

52B pp.; 38 b/w halftones & line illus 
$85.00 

THE CULTURAL NATURE OF 
HUMAN DEVELOPMENT 
Barbara Rogoff, University of California, 
Santa Cruz 
Until recently, traditional understandings of humon development 
held thot o child's development is universal ond thot children 
hove chorocteristics ond skills thot develop independently of cul­
tural processes. Borboro Rogoff argues, however, thot human 
development must be understood os o cuhurol process, not simply 
a biological or psychological one. Individuals develop as members 
of o community, ond their development con only be fully under­
stood by examining the practices ond circumstances of their 
communities. 
2003 
0·19-513133·9 

448 pp.; 73 b/w halftones & line illus 
$25.00 

EARLY CATEGORY AND 
CONCEPT DEVELOPMENT 
Making Sense of the Blooming, Buzzing 
Confusion 
Edited by David H. Rakison, Carnegie 
Mellon University, and Lisa M. Oakes, 
University of Iowa 
This is the first book to address key questions related to 
categorization in early development within o single volume. The 
authors present a diverse set of views representing cutting-edge 
empirical ond theoretical odvonces in the field. The resuh is o 
thorough review of empirical contributions to the literoture, and 
o weohh of fresh theoretical perspectives on early 
cotegorizotion. 
2003 
0·19-514293·4 

464 pp.; 51 halftones & line illus 
$70.00 

THE ESSENTIAL CHILD 
Origins of Essentialism in Everyday Thought 
Susan A. Gelman, University of Michigan 
Numerous fields stake claims about essentiolism, but this book is 
the first to address the issues surrounding essentiolism from o 
psychological perspective. Gelman synthesizes over 15 years of 
empirical research on essentiolism into o unified framework ond 
explores the broader lessons thot the research imparts concern­
ing, among other things, human concepts, children's thinking, 
and the ways in which language influences thought. This volume 
will appeal to developmental, cognitive, ond social psychologists, 
as well os to scholars in cognitive science and philosophy. 
(Oxford Series in Cognitive Development) 
2003 392 pp.; 19 halftones & line illus 
0· 19-515406-1 $49.95 

BECOMING A WORD 
LEARNER 
A Debate on Lexical Acquisition 
Roberta Micknick Golinkoff, University of 
Delaware, Kathryn Hirsh•Pasek, Temple 
University, Lois Bloom, Columbia University, 
Linda B. Smith, Indiana University, Amanda 
L. Woodward, University of Chicago, 
Nameera Akhtar, University of California, 
Santa Cruz, Michael Tomasello, Max Planck 
Institute for Evolutiona,y Anthropology, 
Germany, and George Hollich, Johns 
Hopkins University 
Theories of word acquisition not only deepen our understanding of 
the nature of language, but provide real insight into the workings of 
the developing mind. This book presents competing word acquisition 
theories that hove emerged in the post decade by the pioneering 
researcher. 
(Counterpoints) 
2000 
0-19-513031-6 
0· 19-513032·4 

216 pp.; 21 b/w line illus 
cloth $60.00 
paper $14.95 

THE CRADLE OF THOUGHT 
Exploring the Origins of Thinking 
Peter Hobson, University College, London 
In The Cradle of Thought, Peter Hobson presents o new ond 
provocative theory about the noture and origins of unique~ human 
thinking. In this loscinoting ond thought-provoking book, Peter 
Hobson shows how very early engogewent with others 
fosters the child's growth out of the cradle of infancy and into the 
realm of human thought and cuhure. 
June 2003 304 pp. 
0-19-521954·6 $32.00 

HOW BABIES TALK 
The Magic and Mystery of Language in the 
First Three Years of Life 
Roberta Micknick Golinkoff, University of 
Delaware, Kathryn Hirsh-Pasek, Temple 
University 
This book explains exact~ how babies learn language in their first 
three years of life. This accessible guide for parents outlines the 
milestones babies reach ond how parents can help their babies reach 
them. Few books hove explored the incredible feat of 
learning longuoge in such loscinating detail, and no other authors 
ore as well qualified to explain it. A critical contribution to the 
literature of parenting ond child development, Haw Babies Talkwill 
serve us the premier language locilitotor for generations to come. 
1999 (paper July 2000) 
0·52-594455·9 cloth 
0·45·228173-3 paper 

$25.95 
$14.00 

To order this book direc~y from Penguin Putnam using VISA, 
Mastercard, or American Express, you may Coll 
(800) 788-6262 or Fox your order to (800) 227-9604 or 
(201) 256-0017 

Q XFQ RD Prices ore subject to change and apply only in the US. To order, please call 1-800-451-7556. 
UNIVERSITY PB.1!SS In Canada, call 1-800-387-8020. Order online ot www.oup-uso.org/psychweb and save 25%1 
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Welcome 
Our 28th Year 
We would like to welcome all of you to the Twenty-Eighth Annual Boston University Conference on Language Development. This 
conference was started in 1976 and has been organized by graduate students in Boston University's Program in Applied Linguistics 
ever since. Over the years, various faculty members have generously given their time and energy as advisors to the conference, and 
several generations of graduate students have achieved continuity from one year to the next. The organizers have been honored to host 
participants from around the world, including linguists, psychologists, and other researchers of language acquisition and development. 
We thank them all for the research accomplishments they have shared with us here over the past quarter century. 

Invited Speakers 
At this year's conference, we are honored to have Janet Dean Fodor and Mabel Rice as our featured speakers. Professor Fodor will 
present Friday's Keynote Address, "Evaluating models of parameter setting." Saturday's program will close with Professor Rice's 
Plenary Address, which is entitled "Language growth of children with Specific Language Impairment and unaffected children: Timing 
mechanisms and linguistic distinctions." 

We are pleased to once again host a Symposium during the lunch period on Saturday. The focus of the symposium is "What can 
language development tell us about linguistic relativity?" with presentations from Lila Gleitman, John Lucy, Anna Papafragou and Lera 
Boroditsky. Ray Jackendoff will be moderator for the symposium. 

Paper and Poster Presentations 
The rest of the program is devoted to a wide range of papers chosen from submitted abstracts. This year we received over 300 
submissions, each of which was sent out to five reviewers for anonymous review. Of these, 87 papers were selected for presentation. In 
addition, we have increased our acceptance to include 44 poster presentations this year. We are sorry to have not had space to include 
more of the many excellent submissions we received. We have also included abstracts for those individuals who generously agreed to 
serve as alternates in case of cancellations. 

Proceedings 
Once again this year, we will be publishing the Proceedings of the Conference, including both papers presented and those selected for 
alternate status. Information about ordering copies is available in your registration folders and at the Cascadilla Press table during the 
book exhibit. We will also be starting a new online supplement to the proceedings for papers accepted for poster presentation, which will 
be published on the web by Cascadilla Press. 

New this year 
The year 2003 has seen many changes for the BUCLD, many in response to suggestions made by our attendees from previous years. 
This is our first year with poster sessions, which has enabled us to increase the total number of papers accepted to the conference. We 
will therefore be expanding our proceedings: papers presented as posters at the BUCLD will be published by Cascadilla Press in the new 
online supplement to the proceedings. We have also extended our book exhibit: many publishers will have displays on Friday, as well 
as Saturday and Sunday. Finally, BUCLD 28 has seen a number of technological advances. We have implemented new online electronic 
systems for abstract submissions, review, and pre-registration. Additionally, the review software we used allowed us to collect comments 
from reviewers to pass back to authors of abstracts. We would like to thank all of you who used our new systems for your patience and 
your feedback. 

Enjoy 
We are committed to providing an on-going forum for work in the diverse field oflanguage development here at Boston University. We 
hope you will enjoy the conference! 

The 2003 Conference Committee 
Alejoa Brugos, Linnea Micciulla, and Christine Smith 

Coordinators 
Rossie Clark-Cotton~ Jean Crawford~ Ellen Dormitzer ~ Marj Hogan ~ Michael Kaplan ~ Rebecca Shepardson 

Boston University Conference on Language Development 

96 Cummington Street, Room 244 
Boston, MA 02215 

e-mail: langconf@bu.edu phone: (617) 353-3085 

For general information about the conference, visit our website at: http://www.bu.edu/linguistics/APPLIEDIBUCLD/ 
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The Boston University Conference on Language Development is organized each year by students from the Program in Applied Linguis­
tics. Every year, we depend upon the proceeds generated by registration and exhibition fees to cover the costs of hosting the conference, 
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General Information 

Registration and Session Locations 
All sessions will be held in the George Sherman Union, 775 Commonwealth Avenue. Registration will take place in the 2nd floor lobby. 
You may register on Friday starting at 8:00 AM. On Saturday and Sunday, registration will begin at 8:30 AM. 

Please register before attending the sessions. We rely greatly upon registration fees to cover the costs of the Conference. We appreciate 
your willingness to wear your name badge; you may be asked to present it before entering sessions. 

Plenary events 
The Keynote Address will be delivered by Janet Dean Fodor on Friday at 8:00 PM in Metcalf Large. Poster Session I (attended) with 
desserts will immediately follow in Metcalf Small. 

The Plenary Address will be given by Mabel Rice on Saturday at 5:30 PM in Metcalf Large. Poster Session II (attended) with hors 
d' oeuvres will immediately follow the address in Metcalf Small. 

Poster Sessions 
Poster Session I: 22 posters will be on display throughout the day Friday in Metcalf Small, beginning at 9:00 AM. There will be two 
attended Poster Sessions on Friday: one at 10:30 AM and one at 9:15 PM, in Metcalf Small. Refreshments will be available at both 
sessions. 

Poster Session II: 20 posters will be on display throughout the day Saturday in Metcalf Small, beginning at 9:00 AM. There will be 
two attended Poster Sessions on Saturday: one at 10:30 AM and one at 6:45 PM, in Metcalf Small. Refreshments will be available at 
both sessions. 

Special Sessions 
ABUCLD Business Meeting will be held on Friday at 12:45 PM in the Conference Auditorium. Bagged lunches will be available on a 
first-come first-serve basis in the 2nd floor lobby. 

A Lunchtime Symposium on "What can language development tell us about linguistic relativity?" with presentations from Lila Gleitman, 
John Lucy, Anna Papafragou, and Lera Boroditsky, moderated by Ray Jackendoff, will be held on Saturday at 12:15 PM in Metcalf 
Large. Bagged lunches will be available on a first-come first-served basis in the 2nd floor lobby. 

A special session entitled "Federal funding: What's hot and how to apply" will be facilitated by Peggy McCardle (NIH) and Joan 
Maling (NSF) on Saturday at 8 :00 AM in the Conference Auditorium. Coffee and bagels/muffins will be provided. 

Additional Information 
- Parking is available at: the lot at Granby St. (near Burger King) for $12 on Friday, and $6 on Saturday; the lot at 808 

Commonwealth Avenue for $6, Friday only; the lot at BU Bridge, 1 University Road for $6, Saturday only. No parking lot is 
available on Sunday, but there is free on-street parking. 

- Temporary luggage storage space will be made available next to the registration desk. The area will be staffed during 
conference sessions only. Although a student volunteer will be present in the registration area, participants leave their luggage 
at their own risk. 

- A nursing room will be available for nursing mothers (GSU 310-311 ). 

- Publishers' exhibits will be held in the Ziskind Lounge on Friday and Saturday from 8:30 AM to 5:00 PM, and Sunday from 
8:30 AM to 1 :00 PM. For a list of exhibitors, see page 60. 

- NSF and NIH consultation hours will be held in the Ziskind Lounge. Peggy McCardle (NIH) will have consultation hours on 
Friday from 9 am - 12:30 pm and 2 pm - 5:30 pm, and on Saturday from 9 am - 11 :30 am. Joan Maling (NSF) will have consultation 
hours on Saturday from 9 am-12:00 pm and 2:15 pm-5:15 pm. 

- Refreshments will be served in the Ziskind Lounge during all breaks, and also in Metcalf Small during attended poster sessions. A 
list of local restaurants is provided in your registration packet, and the Food Court on the ground floor of the George Sherman 
Union offers a wide selection. Bagged lunches will be available on Friday and Saturday on a first-come first-served basis in the 
second floor lobby. 

The Registration desk provides the following services: 

ASL Interpreters ~ Message Board ~ Lost and Found ~ Campus Maps ~ MBTA Maps 

The 29th Annual Boston University Conference on Language Development is tentatively scheduled to be held on November 5, 6, and 
7, 2004, at Boston University. 
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8:00 am 

9:00 am -10:30 am 

10:30 am -11:00 am 

11 :00 am - 12:30 pm 

12:45 pm - 2:00 pm 

2:00 pm - 3:30 pm 

3:30 pm - 4:00 pm 

4:00 pm - 5:30 pm 

5:30 pm - 8:00 pm 

8:00pm 

9:15 pm 

8:00 am 

8:30 am 

9:00 am - 10:30 am 

10:30 am - 11 :00 am 

11 :00 am - 12:30 pm 

12:15 pm -2:00 pm 

2:15 pm-3:45 pm 

3:45 pm -4:15 pm 

4:15 pm -5:15 pm 

5:30pm 

6:45pm 

8:30 am 

9:00 am - 10:30 am 

10:30 am- 11:00 am 

11 :00 am -1 pm 

Schedule at-a-glance 

Friday, October 31 

Registration Begins 

Talks 

Poster Session I Attended with refreshments 
and Morning Break with refreshments 

Talks 

BUCLD Business Meeting 

Talks 

Afternoon Break with refreshments 

Talks 

Dinner Break 

Keynote Address 

Poster Session I Attended with refreshments 

Saturday, November 1 

Funding Symposium 

Registration Begins 

Talks 

Poster Session II Attended with refreshments 
and Morning Break with refreshments 

Talks 

Lunch Symposium 

Talks 

Afternoon Break with refreshments 

Talks 

Plenary Address 

Poster Session II Attended with refreshments 

Sunday, November 2 

Registration Begins 

Talks 

Morning Break with refreshments 

Talks 
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FRIDAY, OCTOBER 31 

Time 
Session A Session B Session C 

Metcalf Large Conference Auditorium Terrace Lounge 

9:00 C. FENNELL, J. WERK.ER: Applying speech J. RisPENS, P. BEEN: Morphosyntax and Y. Su: Chinese children's ziji 
perception to word learning at 14 months: literacy in children with developmental 
The effects of word knowledge and dyslexia and SLI 
familiarity 

9:30 H. STORK.EL, J. YoUNG: Homonymy in the C. WILSENACH, F. WUNEN: Perceptual P. COOPMANS, M. KRUL, E. PLANTING, I. 
developing mental lexicon sensitivity to morphosyntactic agreement VLASVELD, A. VAN ZoELEN: Dissolving a 

in language learners: A longitudinal Dutch delay in the acquisition of syntactic 
investigation of Dutch children at risk for and logophoric reflexives 
developing dyslexia 

10:00 C. KIRK, A. SEIDL: Production and S. EBBELS, H. VAN DER LELY, J. DocKRELL: S. ZUCKERMAN, I. VLASVELD: Reference to a 
perception of unstressed initial syllables: Phonological and morphosyntactic 'guise' in child language 
Implications for lexical representations abilities in SLI children: Is there a causal 

relationship? 

10:30 POSTER SESSION I Attended (Metcalf Small) I BREAK (Ziskind Lounge) 

11:00 S. HocKEMA: Word segmentation using C. MARsHALL, H. VAN DER LELY: The status J. BARLow: Variation in cluster production 
phonetic transition probabilities of derivational morphology: Evidence patterns by Spanish-speaking children 

from children with Grammatical-Specific 
Language Impairment 

11:30 S. THOMPSON, E. NEWPORT: Statistical C. JAKuaowicz, L. RoULET: Do French- N. PAN, W. SNYDER: Acquisition of /sf-initial 
learning of syntax: The role of transitional speaking children with SLI present a clusters: A parametric approach 
probability selective deficit on tense ? 

12:00 R. GOMEZ, J. LANY, K. CHAPMAN: V. SHAFER, R. SCHWARTZ, K. KESSLER: ERP M.-H. C6TE, J.-P. CHEVROT: The acquisition 
Dynamically guided learning indices of phonological processing in of the French liaison 

children with SLI 

12:45 LUNCH MEETING: BUCLD Business Meeting (Conference Auditorium) 

2:00 L. BoRODITSKY, M. RAMscAR, W. HAM: How S. BERK: Acquisition of verb agreement J. VAN KAMPEN: The rise of the standard 
learning a language can change the way under delayed first language input EPP in the acquisition of non-pro-drop 
you think: The case of temporal language in languages 
English and Indonesian 

2:30 L. SHAPIRO: Child directed speech and the G. MORGAN, I. BARRIERE, B. WOLL: The T. GoRo: On the distribution of to-infinitives 
enculturation of interpersonal understanding independent acquisition of verb agreement in early child English 
in the United States and Japan and classifiers in British Sign Language 

3:00 E. GoLDVARG-STEINGOLD, K. SHUTis, E. R. MAYBERRY, G. WATERS, C. CHAMBERLAIN, C. ScHliTzE: Why nonfinite be is not omitted 
SPELKE: Young children's extensions of P. HWANG: Word recognition by deaf while finite be is 
novel adjectives across solid objects and children who use sign language: If not 
substances phonological encoding, then what? 

3:30 BREAK (Ziskind Lounge) 

4:00 M. COPPOLA, E. NEWPORT: The emergence S. WRIGHT: Innovations with un- prefixation D. LARDIERE: Knowledge of definiteness 
of the grammatical category of Subject in despite variable article omission in second 
home sign: Evidence from family-based language acquisition: The role of transfer 
gesture systems in Nicaragua 

4:30 S. Oz<;ALISKAN, S. GoLDIN-MEADow: When J. ZAPF: Frequency in the input and J.-H . .KIM, S. MoNrRUL: Binding 
mothers do not lead their children by the children's mastery of the regular English interpretations in Korean heritage speakers 
hand plural 

5:00 A. HAMMOND: Developmental exploration M. RAMscAR: When - and why - might E. ZwANZIGER, S. ALLEN, F. GENESEE: 
of non English sequences found in created children say mice eater? Investigating crosslinguistic influence in 
gesture systems child bilinguals: Sentential subject omission 

in speakers oflnuktitut and English 

5:30 DINNER BREAK 

8:00 KEYNOTE ADDRESS: Janet Dean Fodor (Metcalf Large) 
Evaluating models of parameter setting 

9:15 POSTER SESSION I Attended (Metcalf Small) 
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SATURDAY, NOVEMBER 1 

8:00 
NSF/NIH FUNDING SYMPOSIUM: What's hot and how to apply 

(Conference Auditoriwn) 

Time 
Session A SessionB Session C 

Metcalf Large Conference Auditoriwn Terrace Lounge 

9:00 s. YUAN, P. LI, H. HUANG, J. SNEDEKER: M. Imm, H. CLAHSEN: A-chains in children T. SuZlJI(l, N. YosHINAGA: Linearity or 
Cross-cultural differences in the input with developmental disorders hierarchy in the child grammar: Data from 
to early word learning: Word-to-world quantifier floating in Japanese 
mapping in Mandarin and English 

9:30 R. PULVERMAN, R. GOLINKOFF: Starting T. GRDTER: Teasing apart L2 and SLI: Will A. GuALMINI, S. CRAIN: Operator 
out on the right path: Seven-month-olds' comprehension make the difference? conditioning 
attention to potential verb referents in 
nonlinguistic events 

10:00 s. PRUDEN, K. HlRsH-PASEK, M. MAGUIRE, S. CRONEL-OHAYON, C. HAMANN: The J. GRINSTEAD: Overgeneralization and 
M. MEYER: Foundations of verb learning: elicited production of questions in French expletive negation 
Infants categorize path and manner in children with SLI: Merge not Move! 
motion events 

10:30 POSTER SESSION Il Attended (Metcalf Small) I BREAK (Ziskind Lounge) 

11:00 T. Mwrz: Morphological segmentation in D. COLES-WHITE, J. DEVILLIERS, T.ROEPER: s. SOLT, Y. PUGACH, E. KLEIN, K. ADAMS, 
15-month-old infants Emergence of barriers to wh-movement, T. STOYNESHKA, T. RosE: L2 perception 

negative concord and quantification and production of the English regular past: 
Evidence of phonological effects 

11:30 R. ZANGL, A. FERNALD: Sensitivity to J. LIDz, E. McMAHON, K. SYRETT, J. VIAu, W. BAKER, P. TROFIMOVICH, M. MAcK: 
function morphemes in on-line sentence F. ANGGORO, J. PETERSON-HICKS, E. SNEED, Learning second-language intonation: Are 
processing: Developmental changes from A. BUNGER, T. FLEV ARIS, A. GRAHAM, K. children better than adults? 
18 to 36 months GROHNE, Y. LEE, E. STRID: Quantifier raising 

in 4-year-olds 

12:15 LUNCH SYMPOSIUM: What can language development tell us about linguistic relativity? 
L. GLEITMAN, J. LUCY, A. p APAFRAGOU, L. BORODITSKY, R. JACKENDOFF (moderator) 

(Metcalf Large) 

2:15 B. SARNECKA, V-G. KAMENSKAYA, T. OGURA, R. THORNTON: Why continuity M. COLLINS: The quality of input: ESL 
Y. YAMANA, J.-B. YuooVINA: Language as preschoolers' English vocabulary 
lens: Morphological cues guide children's acquisition from storybook reading 
attention to nwnber 

2:45 P. Lr, M. LE CoRRE, R. SHUI, G. JIA: A cross- C. SoAREs: Computational complexity and Y. UCHIKosm: Narrative development in 
linguistic study of the role of singular-plural the acquisition of the CP domain bilingual kindergarteners 
in nwnber word learning 

3:15 K. STROMSWOLD, E. SHEFFIELD: Third W. SNYDER, T. RoEPER: Learnability and I. ARTEAGOITIA, E. HowARD: The English 
trimester auditory stimulation selectively recursion across categories spelling development of Spanish/English 
enhances language development bilingual children: Cross-linguistic and 

intra-linguistic factors 

3:45 BREAK (Ziskind Lounge) 

4:15 H. CLAHSEN, A. HAHNE, J. MUELLER: Second H. SoNG, C. FrsHER: The development of J. STITES, C. KIRK, K. DEMUTH: Markedness 
language learners' processing of inflected preschoolers' sensitivity to discourse cues vs. frequency effects in coda acquisition 
words: Behavioral and ERP evidence for in on-line pronoun interpretation 
storage and decomposition 

4:45 K. KESSLER, G. MARTOHARDJONO, V. SHAFER: B. SKARABELA, S. ALLEN: The context of M. KEHOE, G. HILAIRE: The structure of 
ERP correlates of age and proficiency non-affixal argwnents in child lnuktitut: branching onsets and rising diphthongs: 
effects on L2 processing of syntactic and The role of joint attention Evidence from acquisition 
inflectional information 

5:30 
PLENARY ADDRESS: Mabel Rice (Metcalf Large) 

Language growth of children with SLI and unaffected children: Timing mechanisms and linguistic distinctions 

6:45 POSTER SESSION Il Attended (Metcalf Small) 
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SUNDAY, NOVEMBER 2 

Time 
Session A Session B Session C 

Metcalf Large Conference Auditorium Terrace Lounge 

9:00 A. KovAcs: Implications of early M. NAKAJIMA, T. SANo: Early acquisition of S. OUTCALT, L. DEKYDTSPOTTER: The 
bilingualism in theory of mind development nominative-genitive conversion in Japanese resolution of scope ambiguity in English-

French sentence interpretation 

9:30 T. MATSUI, Y. MURAKAMI, T. YAMAMOTO, B. ZURER-PEARSON: The role of optional vs. T. loNIN, H. Ko, K. WEXLER: A definite 
P. McCAGG: Japanese preschoolers' early obligatory cues in the acquisition of passive pattern ofL2-English article use: The role 
understanding of (un)certainty: A cultural in two dialects of English and in language of specificity 
perspective on the role oflanguage in impairment 
development of theory of mind 

10:00 P. ScHULz, A. MEISSNER: Understanding B. NARASIMHAN: Agent case-marking in Y. MIYAMOTO, K. OKADA: Topicalization and 
theory of mind and complementation: The Hindi child language wh-movement in the grammar of Japanese 
linguistic determinism hypothesis revisited EFL learners 

10:30 BREAK (10:30-11:00) 

11:00 E. THIESSEN, J. SAFFRAN: Infants' acquisition P. GORDON: The origins of argument E. GA VRUSEV A: On the asymmetry in the 
of stress-based word segmentation structure in infant event representations development of copula and auxiliary be in 
strategies child L2 English 

11:30 S. CuRTIN, J. WERKER: Patterns of new J. LEE, J. NELSON, L. NAIGLES: Syntactic S. UNswoRni: Child Ll, child L2 and adult 
word-object associations bootstrapping: A viable strategy for L2 acquisition: Differences and similarities 

Mandarin verb learners 

12:00 K. CHAMBERS, K. Omsm, C. FISHER: Going A. BUNGER, J. LIDz: Syntactic bootstrapping S. VAN BoxrnL, T. BoNGAERTS, P.-A. CoPPEN: 
beyond the input: Extending newly learned and the internal structure of causative The critical period hypothesis for syntax in 
phonotactic regularities events SLA and the role of the first language 

12:30 M. CHRISTIANSEN, F. REALI, P. MONAGHAN, K. CASSIDY, A. PAPAFRAGOU, L. GLEITMAN: H. GoAD, L. WIDTE: (Non)native-lik:e 
N. CRATER: Language acquisition through Observational and syntactic support for the ultimate attainment: The influence ofLl 
multiple-cue integration: Differential acquisition of mental verbs prosodic structure on L2 morphology 
contributions of phonological and 
distributional cues 

ADDITIONAL SCHEDULING NOTES 

1. Times available for consultation with NSF and NIH program officers will be posted at the conference. 

2. Book exhibits from over 15 publishers will be on display Friday through Sunday. 

3. A nursing room will be available throughout the weekend for nursing mothers. 

4. A limited number of bag lunches will be available for purchase on Friday and Saturday. 

ALTERNATES 

D. CHAMBLESS 
Asymmetries in cluster acquisition in word initial vs. 

medial position 

K. DEEN Object agreement and specificity in Nairobi Swahili 

s. EISENBEISS, A. MATSUO 
External and internal possession: 

A comparative study of German and Japanese child language 

M.ENDO Developmental issues on the interpretation of focus particles by Japanese children 

M. EsPANOL-EcHEvARRiA, P. PREvosT 
The acquisition of morphology does not trigger the acquisition of underlying syntactic proper-

ties in SLA: Evidence from the L2 acquisition of number specification on Spanish quantifiers 

E. OH, M.-L. ZUBIZARRETA 
Do restricted Ll structures emerge in the 

interlanguage grammar? 

M. SCHMITZ, L. SANTELMANN, The acquisition of discontinuous verbal dependencies by German 19-month-olds: Implications 
B.HOHLE for cross-linguistic language processing 
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POSTER SESSION I 

Friday, October 31 
Posters will be on display from 9:00 AM to 10:00 PM 

Authors Title 

M. CABRERA, M.-L. ZUBIZARRETA Top-down vs. bottom-up transfer: 
Overgeneralized causatives in L2 English and L2 Spanish 

D. CHAMBLESS Asymmetries in cluster acquisition in word initial vs. medial position 

C. DYE, C. FOLEY, M. BLUME, B. LUST Syntax first: Mismatches between morphology and syntax in first language acquisition 
elucidate linguistic theory 

A. FUSE, L. McDONOUGH Task pragmatics and the lexicon: 
A re-examination of the role oflanguage in cognition 

J. GIERUT, H. STORKEL, Children's representations: 
M. MORRISETTE What they know and how they know it 

J. Gn..KERSON Perception of natural and unnatural phonemic categories: 
Evidence for innate knowledge 

M.HARA Optionality as 'demarking' in an advanced L2-state 

M.-H. lMMORDINO-YANG A tale of two cases: 
Affective prosody after right and left hemispherectomy 

G.JIA,Y. SHIRAI The acquisition of English tense-aspect morphology by native Mandarin speakers: 
A longitudinal study 

E. KLEIN, I. STOYNESHKA, K. ADAMS The interaction of lexical aspect and phonological salience on regular past tense affixation in L2 
Y. PUGACH, s. SOLT, T. ROSE English 

M. MEYER, s. LEONARD, 
Making a convincing argument: K. HIRSH-PASEK, M. IMAI, E. HARYU, 

R. PULVERMAN, D. ADDY A crosslinguistic comparison of noun and verb learning in Japanese and English 

J. MUSOLINO, A. GUALMINI The scope of partitivity in child language 

T. NICOL, B. LANDAU, P. RESNIK Discovering the invisible: 
Children's acquisition of the implicit object construction . 

K. PENCE, M. WINN More verbs to come: 
The developing focus on verbs in parents' speech to infants 

F. REALI, M. CHRISTIANSEN Reappraising poverty of stimulus argument: 
A corpus analysis approach 

P.RoYLE,E. THORDARDOTTIR The acquisition of the French inflection: 
The influence of age, verb vocabulary size, and MLU 

C. ScHMITI, C. HoLTHEUER, Acquisition of copulas ser and estar in Spanish: 
K. Mn..LER Leaming lexico-semantics, syntax and discourse 

N. SETHURAMAN Influence of parental input on learning argument structure constructions 

L. SINGH, K. WHITE The specificity of early lexical representations: 
Differential encoding of affect, amplitude, and absolute pitch 

J. SNEDEKER, J. GEREN, I. MARTIN I'd do it all again: 
Early language acquisition in internationally-adopted children 

G. TESAN To be or not to be - an affix: 
Inflectional development in child language 

K. THORPE, A. FERNALD How 2-year-olds process prenominal adjectives in continuous speech 
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POSTER SESSION II 

Saturday, November 1 
Posters will be on display from 9:00 AM to 7:30 PM 

Authors Title 

H. DEACON What young children know about more: 
18- to 20-month-old infants' perception of the plural morpheme 

S. EISENBEISS, A. MATSUO External and internal possession: 
A comparative study of German and Japanese child language 

M.ENDO Developmental issues on the interpretation of focus particles by Japanese children 

R. HATTORI Why do children say did you went?: 
The role of do-support 

R. HERMAN, N. GROVE, G. MORGAN, 
The development and use of a narrative skills test in British Sign Language H. SUTHERLAND, B. WOLL 

T. HiiTINER, H. DRENHAUS, The acquisition of the German focus particle auch/too: 
R. VAN DE VINER, J. WEISSENBORN Comprehension does not always precede production 

E.KRIKHAAR Patterns in comprehension of verb morphology in Dutch: 
Evidence from syntactic bootstrapping experiments 

K. MATSUOKA Addressing the syntax-semantics-pragmatics interface: 
The acquisition of the Japanese additive particle mo 

K. MURAsum, T. HASHIMOTO, S. K.uo On the acquisition of causatives in Japanese 

I. MUTSUMI, E. lIARYU, H. OKADA The role of argument structure and object familiarity in Japanese children's verb learning 

E. OH, M.-L. ZUBIZARRETA Do restricted L1 structures emerge in the interlanguage grammar? 

0. OLBISHEVSKA Against the Aspect First Hypothesis 

A. PEREZ-LEROUX, A. MUNN, Leaming definite determiners: 
C. ScHMrIT, M. DEIRISH Genericity and definiteness in English and Spanish 

A. REVITHIADOU, M. TZAKOSTA Alternative grammars in acquisition: Markedness- vs. faithfulness-oriented learning 

E. RUIGENDIJK, s. BAAUW, 
The production of SE and SELF-anaphors in Dutch child language s. AVRUTIN, N. VASIC 

M. SCHMITZ, L. SANTELMANN, The acquisition of discontinuous verbal dependencies by German 19-month-olds: 
B. H0HLE Implications for cross-linguistic language processing 

K. SZENDROI Acquisition evidence for a unified view of focal ambiguity and stress 

J. TRAN, K. DEEN Aspect marking and modality in child Vietnamese 

K. YAMAKOSHI Children's understanding of the universal quantifier wh+ma in Japanese 

N. YusA, K. FUKUCHI Japanese learners of English are easy to confuse/ and r: 
Experiencer-raising in second language acquisition 
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FRIDAY 9:00 AM 

Session A--Metcalf Large 

Applying speech perception to word learning at 14 months: 
The effects of word knowledge and familiarity 

Christopher Fennell and Janet Werker 
University of British Columbia 

We know from previous work that, in a Switch associative word 
learning task, infants of 14 months fail to learn two minimally 
different words (Stager & Werker 1997), but they succeed in 
this same task when tested with minimally different words 
whose meanings they already know (Fennell & Werker 2003). 
Recently, Swingley and Aslin (2002) reported that infants this 
age distinguish a (non-word) mispronunciation from its known 
counterpart in a visual fixation task. Does the infant need to 
know the meaning of the target word prior to testing to access 
its phonetic detail, or is familiarity (without semanticity) with 
the word adequate? Thirty-two infants aged 14 months were 
tested in the Switch task on a common word (doll), 16 who 
knew the meaning and 16 who did not. Both groups succeeded, 
showing that prior familiarity without referential knowledge 
is sufficient to allow access to phonetic detail by novice word 
learners. 

Notes 

Session B--Conference Auditorium 

Morphosyntax and literacy in children with developmental 
dyslexia and SLI 

Judith Rispens and Pieter Been 
University of Groningen 

This study focuses on the relation between subject-verb agree­
ment, phonological (processing) skills, auditory perception, 
and literacy in children with developmental dyslexia, SLI, and 
two groups of children with normal language skills ( one group 
matched on the age of the dyslexic and SLI children and one 
group matched on the reading level of the dyslexic children). 
Different views on the relation between grammatical and read­
ing deficits can be distinguished: (1) differences in reading 
experience cause differences in grammatical performance, (2) 
grammatical deficits are independent of phonological process­
ing problems and impair the development of word decoding 
skills and (3) phonological processing deficits underlie both 
grammatical and word decoding problems. The results of the 
tasks will be discussed in the light of the three hypotheses as 
sketched above. Furthermore, task performances of the dys­
lexic children will be compared to those of the SLI children to 
investigate the proposed overlap between the two syndromes. 

Session C--Terrace Lounge 

Chinese children's ziji 

Yi-chingSu 
National Tsing Hua University 

This study investigated the way Chinese-speaking children 
interpreted the anaphor ziji. Three experiments were conducted 
using a truth value judgment task. In the first experiment, chil­
dren (N=25, mean age 4;10) accepted the long-distance inter­
pretation 4% of the time (vs. adults' 27%, N= 33, z=4.03, p < 
.05) when the local antecedent was considered in the contexts. 
In the second experiment, children (N=23, mean age 5;07) ac­
cepted the long-distance reading 10% of the time (vs. adults' 
30%, N=38, z=3.18, p < .05) when the local antecedent was 
never considered. In the third experiment, children (N=19, 
mean age 5;02) rejected the sentences when ziji referred to the 
matrix object 51 % of the time (vs. adults' 100%, N=40, z=7.42, 
p < .05). The results showed a gradual development of long­
distance interpretation for ziji, and that long-distance binding 
and subject-binding should not be treated as two inseparable 
consequences of a single LF operation. 
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FRIDAY 9:30 AM 

Session A--Metcalf Large 

Homonymy in the developing mental lexicon 

Holly Starke/ and Junko Young 
University of Kansas, Lawrence 

This paper returns to the controversy of the role of homonymy 
in lexical acquisition. Previously, it has been alternatively 
argued that children either avoid learning homonyms due 
to a one-to-one form-referent mapping constraint, or collect 
homonyms as a strategy to promote expansion of the lexicon. 
Results of a word learning study comparing homonym learning 
(i.e., known form - new referent) to novel word learning (i.e., 
new form - new referent) by typically developing preschool 
children are reported. In addition, the influence of form char­
acteristics on both homonym and novel word learning was ex­
plored by manipulating the phonotactic probability of the sound 
sequences to be learned. Results showed that children learned 
homonyms more rapidly than novel words and that phonotactic 
probability influenced both types oflearning. These results may 
have implications for understanding the underlying representa­
tion of homonyms. 

Session C--Terrace Lounge 

Dissolving a Dutch delay in the acquisition of syntactic and 
logophoric reflexives 

Peter Coopmans, Margreet Krul, Esther Planting, Ilse Vlas­
veld, and Albert van Zoe/en 

Utrecht University 

Earlier experimental evidence has been presented for the 
view that comprehension of syntactically bound (anaphoric) 
reflexives is mastered earlier than comprehension of discourse­
dependent (logophoric) reflexives. Evidence comes from an 
English test, comparing children's interpretations of himself 
in complement PPs and locative PPs. However, a similar test 
carried out in Dutch gave surprisingly poor results for both 
anaphoric and logophoric reflexives, calling for a language­
specific (Dutch) morpho-syntactic explanation. We argue that 
the experimental results may have been confounded by the ex­
perimental set-up, and the specific examples used. We present 
the results of a revised test (99 Dutch children between 3;5-7;9 
and 26 adults), which show much improved performance, yet 
a significant contrast between the two PP environments. It is 
a corroboration of the view that comprehension of anaphors 
is mastered earlier than that of logophors, without having to 
invoke a language-specific property of Dutch reflexives to ac­
count for an apparent delay. 

Session B--Conference Auditorium 

Perceptual sensitivity to morphosyntactic agreement in 
language learners: A longitudinal investigation of Dutch 

children at risk for developing dyslexia 

Carien Wilsenach and Frank Wijnen 
Utrecht University 

This study forms part of a Dutch longitudinal survey searching 
for linguistic precursors of dyslexia. We conducted two pref­
erential listening experiments aimed at assessing the ability of 
infants at risk for dyslexia to detect discontinuous morphosyn­
tactic dependencies. 60 at-risk children and 30 control children 
(age 1;6) participated in Experiment 1. Subjects listened to 8 
grammatical passages containing auxiliary heeft (have) in com­
bination with the past participle, and 8 ungrammatical passages 
in which heeft was replaced by modal kan (can). The control 
children listened significantly longer to the grammatical pas­
sages, while the at-risk children showed no such preference. 
This suggests that the ND infants recognize the grammatical 
pattern, while the at-risk children do not. In Experiment 2, we 
re-tested the at-risk children at age 2;0 (using the same stimuli). 
The result of this experiment was similar to that of Experiment 
1: the at-risk children remained indifferent to the auxiliary -
participle dependency. 

Notes 
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FRIDAY 10:00 AM 

Session A--Metcalf Large 

Production and perception of unstressed initial syllables: 
Implications for lexical representations 

Cecilia Kirk, Brown University 
Amanda Seidl, Johns Hopkins University 

We tested 24-month-olds on their production and perception 
of words with initial unstressed syllables. First, we elicited 
spontaneous productions of eight target words to see whether 
children produced initial unstressed syllables. Then, in an 
intermodal-preferential-looking task, we assessed children's 
comprehension of these same words both with and without the 
initial unstressed syllable, e.g., a picture of "bananas" was ac­
companied by two auditory stimuli: do you see bananas? and 
do you see nanas? Children looked longer at the target when 
the question contained the full form than when it contained the 
truncated form. This result held even for children who reliably 
truncated these forms in production. This suggests that children 
who truncate initial unstressed syllables still encode these syl­
lables in their underlying representation. These results support 
the hypothesis that the frequent omission of initial unstressed 
syllables by young children is due to constraints on production 
rather than constraints on perception. 

Notes 

Session B--Conference Auditorium 

Phonological and morphosyntactic abilities in SLI children: 
Is there a causal relationship? 

Susan Ebbels and Heather van der Lely 
University College London 

Julie Dockrell, University of London 

Impaired non-word repetition in SLI children has contributed 
to claims that phonological impairment causes morphosyntactic 
deficits. We investigate phonological and grammatical abilities 
in 15 SLI children (11-15 years), language, and age controls. 
Phonological abilities were assessed by systematically varying 
the syllable and metrical structure of repeated non-words. Half 
the SLI children, despite being impaired on other language 
measures, showed normal phonological abilities compared to 
their age controls. However, half the SLI children scored sig­
nificantly below even their language controls, with no overlap 
in scores. The two SLI groups did not differ on any syntactic 
or other language or literacy tests above the single word level. 
However, they did differ significantly on some tests at the 
single word level (e.g., subject-verb agreement, past tense for­
mation, reading, and spelling). We discuss the possible impact 
of phonological structure on these tasks and the implications for 
theories of SLI and language acquisition. 

Session C--Terrace Lounge 

Reference to a 'guise' in child language 

Shalom Zuckerman and Ilse Vlasveld 
Utrecht University 

We present experimental results from Dutch-speaking children, 
exploring reference to a 'guised' antecedent, specifically in re­
lation to Dutch reflexives zich and zichzelf. Jackendoff ( 1992) 
describes a situation where Ringo Starr goes to a wax museum 
and sees a statue of himself (the guise). The sentence in (1) 
below, is now ambiguous: 

(1) All ofa sudden, Ringo. started undressing himself. 
I ¼ L = Ringo, i = the statue] 

In Dutch the possibility to refer to a guise exists for the reflex­
ive zichzelfbut not for zich: 

(2) Plotseling begon Ringo. zichzelfil. uit te kleden. 
• I J 

[. = Rmgo, . = the statue] 
(3) Plotseling b~gon Ringo; zichil*i uit te kleden. 

The purpose of this study is to evaluate children's understand­
ing of the notion of guise and their ability to detect these subtle 
differences between zich and zichzelf. Results from 3 7 children 
(truth-value judgment task) show that children understand the 
notion of guise and are sensitive to the differences between zich 
and zichzelf. 
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FRIDAY 11:00AM 

Session A--Metcalf Large 

Word segmentation using phonetic transition probabilities 

Stephen Hockema 
Indiana University, Bloomington 

Two computational analyses of phoneme interword and intra­
word transition probabilities are presented for American Eng­
lish. A strong bimodal distribution was found such that for any 
given phoneme pair it is either expected to occur only on a word 
boundary or within a word. This is a type of regularity which 
language learners have been shown to be particularly adept at 
detecting. This result indicates that highly accurate word seg­
mentation of American English speech is possible by a system 
that attends only to the statistics of single phoneme transitions. 

Session C--Terrace Lounge 

Variation in cluster production patterns 
by Spanish-speaking children 

Jessica Barlow 
San Diego State University 

This study characterizes the tauto- and heterosyllabic cluster 
production patterns for four Spanish-speaking children. Each 
child demonstrates a different pattern of production: SD 1 re­
duces both cluster types to the least sonorous segment, referred 
to here as the 'sonority pattern'; SD2 and Fabiola show the so­
nority pattern for most clusters, but both show a unique voicing 
asymmetry for heterosyllabic clusters; and Joaquin also shows 
the sonority pattern for most clusters, but shows an asymmetry 
for nasal+ obstruent clusters. The data support previous claims 
that there is a general preference for the sonority pattern cross­
linguistically; this is explained via an appeal to independently 
motivated syllable structure markedness constraints. Grammar­
specific asymmetries between cluster types are accounted for 
with an appeal to independently motivated segmental marked­
ness and faithfulness constraints. Taken together, the constraint 
interactions make testable predictions for different typologies 
of developing and fully-developed grammars. 

Session B--Conference Auditorium 

The status of derivational morphology: Evidence from 
children with Grammatical (G)-Specific Language Impairment 

Chloe Marshall and Heather van der Lely 
University College London 

Numerous studies of inflectional morphology in children with 
SLI have shown that they omit inflectional suffixes. The study 
of derivational morphology has, however, been relatively ne­
glected. This paper reports results from a group of 10 G-SLI 
children aged 9-16 years and two language-matched control 
groups aged 4-10. We investigate two aspects of derivational 
morphology: 

1. Adjective formation from nouns, using -y, e.g., This skirt 
has lots of frills. This skirt is very_ (frilly). If derivation is 
equivalent to inflection, G-SLI children are predicted to omit 
-y more often than their language-matched peers. 
2. Comparative/superlative adjective formation from one- and 
two-syllable adjectives, e.g., big, happy. Again, if derivation 
and inflection are equivalent, G-SLI children are predicted 
to omit -er and -est more often than their language-matched 
peers. 

G-SLI children omit derivational endings less frequently 
than inflectional endings. These findings support a distinction 
between derivational and inflectional morphology in develop­
ment. 

Notes 
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FRIDAY 11:30AM 

Session A--Metcalf Large 

Statistical learning of syntax: 
The role of transitional probability 

Susan Thompson and Elissa Newport 
University of Rochester 

Previous research has shown that, for learners to acquire a 
miniature phrase-structure language, the language must contain 
cues to the phrases (Morgan, Meier, & Newport 1987). Learn­
ers can use transitional probabilities between syllables to seg­
ment speech into word-like units (Saffran, Aslin, & Newport 
1996). Here we ask whether learners can use transitional prob­
ability between words to segment sentences into phrases and 
acquire the syntax of a miniature language. Adult subjects were 
exposed to sentences from a miniature language. A pattern in 
the transitional probabilities between words - high within 
phrases, low at phrase boundaries - was created by adding 
syntactic properties that are widespread in natural languages: 
optional phrases, repeated phrases, moved phrases, different­
sized form classes, or all 4 properties combined. All conditions 
outperformed controls in learning the language. The best learn­
ing occurred with all properties combined, despite the fact that 
this language was the most complex. These results suggest a 
prominent role for structured statistical learning in the acquisi­
tion of syntax. 

Notes 

Session B--Conference Auditorium 

Do French-speaking children with SLI present a selective 
deficit on Tense? 

Celia Jakubowicz and Leslie Roulet 
LPE, CNRS, UMR.-8581, Universite Paris 5 

This paper presents the results of two elicited production and 
comprehension studies of 3 synthetic (present, imperfect and 
future) and 2 analytic tense forms (Passe Compose and Pluper­
fect) conducted with 36 normal children, aged 3 to 6, and 24 
children with SLI aged 5 to 13. It is shown that in both groups, 
the synthetic tenses give rise to better performances than the an­
alytic ones and among the latter, passe compose to perform bet­
ter than pluperfect. Only the SLI children perform significantly 
better on the present than on the other two synthetic forms and 
show a dissociation between comprehension and production in 
favor of the former. No between group differences are observed 
with respect to the comprehension tasks. It is argued that SLI 
children may suffer from a processing difficulty that, while 
perhaps specific to the domain of language, is not specific to 
particular linguistic constraints or categories such as Tense. 

Session C--Terrace Lounge 

Acquisition of /sf-initial clusters: 
A parametric approach 

Ning Pan, University of Louisiana, Lafayette 
William Snyder, University of Connecticut 

Adopting Kaye's (1992) position that an initial /s/ followed by 
another consonant is a 'coda' preceded by an empty nucleus, 
we propose that the acquisition of /sf-initial clusters requires the 
positive settings of two parameters, [ +/-Branching rhyme (BR)] 
and [ +/-Magic empty nucleus (MEN)]. This predicts that / sf-ini­
tial clusters are never acquired prior to branching rhymes (i.e., 
with an overt nucleus). The prediction is supported by exami­
nation of the Fikkert-Levelt corpora for 12 children acquiring 
Dutch (Fikkert 1994, Levelt 1994, MacWhinney 2000). None 
of the children begin using /sf-initial clusters prior to branch­
ing rhymes. The one child who fails to use branching rhymes 
(Jarmo) also fails to produce any /sf-initial clusters. Early errors 
of schwa insertion before /sf-initial clusters can be explained 
by the non-adult settings [+BR, -MEN]. A further prediction is 
that any language with /sf-initial clusters also allows (medial) 
branching rhymes. We are unaware of any counterexamples. 
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FRIDAY 12:00 PM 

Session A--Metcalf Large 

Dynamically guided learning 

Rebecca Gomez and Jill Lany, University of Arizona 
Katherine Chapman, University of Chicago 

Research on statistical learning has revealed multiple sensitivi­
ties, but with myriad possibilities available, how might learning 
be guided? Perhaps learners are driven by a tendency to reduce 
uncertainty (Gibson 1969), leading them to favor the most 
statistically reliable sources of information. We tested this by 
exposing infant and adult learners to artificial languages with 
multiple sources of structure and asked whether attention to one 
source or another could be determined by the statistical reli­
ability of tokens in strings. Grammatical strings took the form 
aX and Yb. When X- and Y-tokens were drawn from a small 
set, learners focused on aX and Yb phrases. When tokens were 
drawn from a large set, learners focused on a- and b-elements 
as anchor points. In another set of studies we investigated the 
tendency to focus on abstract versus concrete structure. The 
findings are important for showing how learning might be 
guided by statistical structure. 

Session C--Terrace Lounge 

Acquisition of the French liaison 

Marie-Helene Cote, University of Ottawa 
Jean-Pierre Chevrot, University of Stendhal-Grenoble III 

If French liaison is among the most popular topics in phonol­
ogy, its acquisition remains unexplored. We propose a devel­
opmental scenario of French liaison based on data from three 
sources: a compilation of 665 liaison errors in the speech of a 
young girl between the age of 2 and 5, the study of liaison in 
five corpora of spontaneous child speech, and a series of spe­
cifically designed experiments. We focus on the issue of the 
lexical status of liaison consonants (Les), which appear in the 
context Wordl-Le-Word2. While the vast majority of works 
assume that Les are lexically attached to Wordl, the acquisi­
tion data provide evidence that this is not the case. Obligatory 
liaison is acquired by the age of 5. Between the age of 2 to 5, 
two acquisition stages can be identified. Initially, Les are en­
coded as initial consonants of Word2. Then Les detach from 
Word2 and become epenthetic. 

Session B--Conference Auditorium 

ERP indices of phonological processing in children with SLI 

Valerie Shafer, Richard Schwartz, and Kathy Kessler 
City University of New York 

We examined the timecourse of phonological processing of 
words in eight 10-year-old children with typical language 
development (TLD) and specific language impairment (SLI) 
using event-related potentials (ERPs). ERPs were recorded to 
eve spoken words and non-words during a match-to-sample 
task. The words in the target pairs were identical or differed 
in the onset or coda (e.g., gad-bad; mud-mub). A negative ERP 
component was sensitive to the position of the phonological 
difference in both groups: 200 to 300 ms. following the position 
of the phoneme difference. A large posterior positivity was ob­
served for a word that differed for the TLD group. In children 
with SLI, this positivity was observed for words that were the 
same or different. These results are consistent with a limited 
processing capacity account of SLI. 

Notes 
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Session A--Metcalf Large 

How learning a language can change the way you think: 
The case of temporal language in English and Indonesian 

Lera Boroditsky, Massachusetts Institute of Technology 
Michael Ramscar, Stanford University 

Wendy Ham, Massachusetts Institute of Technology 

Does acquiring certain aspects oflanguage change the way you 
attend to and represent the world? Unlike English, Indonesian 
verbs do not change to include tense or aspect, and other ways 
of marking temporal information are optional. Does needing to 
include temporal information in order to speak English gram­
matically change the way English speakers encode and remem­
ber events? One series of studies investigated how English and 
Indonesian speakers encode and represent action events. On 
a range of non-linguistic tasks, we found cross-linguistic dif­
ferences in memory, similarity, and categorization judgments 
between English- and Indonesian-speaking adults, as well as 
between Indonesian-English bilinguals tested in English and 
Indonesian. Another series of studies focused on how (and 
when) these cognitive differences emerge in the course of lan­
guage acquisition in Ll English-acquiring children. It appears 
that learning certain aspects of English changes the way chil­
dren attend to and represent the temporal structure of events. 

Notes 

Session B--Conference Auditorium 

Acquisition of verb agreement under delayed 
first-language input 

Stephanie Berk 
University of Connecticut 

There is now new evidence for sensitive period effects on first 
language acquisition from two unrelated children, MEI and 
CAL. MEI and CAL were not exposed to a first language until 
approximately 6 years of age. There is no history of physical 
abuse - just a misdiagnosis through not testing for deafness. 
MEI and CAL, once exposed to language, were fully immersed 
in ASL. The results of filming MEI and CAL for 3 1/2 years, 
from the beginning of their language acquisition process, sug­
gest that sensitive period effects are seen with at least one 
specific aspect of language - the purely linguistic formal fea­
tures. Formal features are found in many different domains 
of language, including verb agreement. MEI and CAL provide 
evidence that reinforces the classification of three distinct verb 
types in ASL, and for the separation of formal and semantic 
features in language 

Session C--Terrace Lounge 

The rise of the standard EPP in the acquisition of 
non-pro-drop languages 

Jacqueline van Kampen 
Utrecht University 

The standard EPP (Chomsky 1986, 2001) holds that predica­
tions are grammatically marked by I that realizes a subject in 
specifier, I. Hoekstra & Hyams (1995/1998) argue that the 
<+D>-subject and the <+!>-predicate appear simultaneously. 
By stipulation, both would realize a phi-feature 'number', 
where 'number' does not imply an opposition singular-plural, 
but rather represents a semantic operator that singularizes the 
set of the content element into one of its items (Longobardi 
1994). A quantitative study of French, Dutch and English child 
language shows that: 

- The <+!>-marking of the predicate precedes the <+D> mark­
ing of arguments, including the subject. 

- The initial V<+fin> does not yet realize phi-features for 
number/person/tense, but does imply the presence of a subject. 

The early subject has an inherent and situation-bound reference 
only. The stepwise build-up of the EPP characteristics <+!>­
marking--> <+subject>--> <+D>-marking suggests that Spec­
head agreement should not be used to define the EPP. 
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Session A--Metcalf Large 

Child-directed speech and the enculturation of interpersonal 
understanding in the United States and Japan 

Lauren Shapiro 
Williams College 

This study investigated whether the speech of Japanese and 
American mothers communicates culture-specific interpersonal 
understandings to preschool-aged children. Twelve American 
and twelve Japanese mother-child dyads were videotaped in 
free play with two semi-standardized sets of toys. Maternal 
utterances within the first five minutes of play with each toy 
set were coded for linguistic form and conversational func­
tion. Preliminary analyses were conducted solely on Japanese 
utterances, in consultation with Japanese informants, leading 
to the development of several new coding categories not typi­
cally used by American researchers. American mothers tended 
to verbally frame the mother-child relationship as an alliance 
between distinct individuals, whereas Japanese tended to frame 
it in terms of sharing a joint experience. These contrasts parallel 
noted cross-cultural divergences in interpersonal understand­
ing, suggesting that child-directed speech may actively, albeit 
implicitly, communicate understandings prevalent in the sur­
rounding community, thus serving as one concrete mechanism 
of enculturation. 

Session C--Terrace Lounge 

On the distribution of to-infinitives in early child English 

Takuya Goro 
University of Maryland 

This paper investigates to-infinitives in early child English. By 
comparing PRO-subject infinitival complements with overt­
subject infinitival complements, I will show that there is a sharp 
asymmetry in the omission rate of the infinitival marker to. 
Specifically, while children around age 3 do not omit to within 
a majority of PRO-subject complements, they drop to within 
overt-subject complements most of the time. The data suggest 
that early grammar restricts the use of to-infinitives to PRO­
subjects. This result provides an answer to the question why 
English children do not use matrix to-infinitives, as opposed 
to the early use of unambiguous root infinitival forms found in 
European languages. If we assume that children disallow the 
use of PRO in matrix clauses, their avoidance of to-infinitives 
in matrix clauses is straightforwardly explained. 

Session B--Conference Auditorium 

The independent acquisition of verb agreement and classifiers 
in British Sign Language 

Gary Morgan, City University, London 
Isabelle Barriere, Johns Hopkins University 

Bencie Woll, City University, London 

This study investigates early sign combinations in children 
exposed to BSL as a first language. The data consists of spon­
taneous and elicited sign production in one child between the 
ages of 1;10 and 3;0, as well as sentence comprehension data 
from 120 deaf and hearing children. In both sets of data we 
concentrate on BSL classifier verbs. These verbs include infor­
mation about subject or object noun classification, path and/or 
spatial information. In contrast to late development reported in 
early studies, more recent research has argued for their preco­
cious use. This paper will argue that early use of classifiers is 
more characteristic of verbs being initially used as unanalysed 
wholes rather than a productive part of the child's grammar. 

Notes 
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Session A--Metcalf Large 

Young children's extensions of novel adjectives across solid 
objects and substances 

Eugenia Goldvarg-Steingold, Kristin Shutts, 
and Elizabeth Spelke 
Harvard University 

Previous work has shown that children's early extensions of 
novel adjectives are influenced by conceptual information 
about global domains (Goldvarg-Steingold and Spelke 2003). 
Three new experiments investigated whether similar restric­
tions apply to children's early extensions of color adjectives 
across substances and solid objects in the domains of food 
and artifacts. Experiment 1 showed that children readily learn 
color adjectives applied to both edible and inedible substances. 
Experiment 2 showed that children can easily transfer color ad­
jectives across solid foods and edible substances. Experiment 
3 showed that young children experience a cost when transfer­
ring novel color adjectives across the solidity barrier within the 
domain of artifacts. 

Notes 

Session B--Conference Auditorium 

Word recognition by deaf children who use sign language: 
If not phonological coding, then what? 

Rachel Mayberry, McGill University 
Gloria Waters, Boston University 

Charlene Chamberlain, University of North Dakota 
Pauline Hwang, McGill University 

How deaf readers recognize words is a puzzle. Previous re­
search has yielded conflicting findings with respect to the role 
phonological decoding may play for these children. Using 
lexical decision and vocabulary recognition tasks given in print 
and fingerspelling, we investigated the word recognition skills 
of 48 deaf signing children whose reading levels ranged from 
grade 1 to 8 and administered the print experiments to 20 hear­
ing children. These results show that word recognition skills in 
deaf signing children are complex, entail multiple forms, and 
change over time with reading development. Without the bene­
fit of phonological decoding, deaf signing children discover the 
orthographic structure of printed words, how word meanings 
relate in sign and print, and how printed words are expressed 
in sign and fingerspelling. We relate these findings to current 
theories of word recognition development and propose a model 
of word recognition for deaf children who sign. 

Session C--Terrace Lounge 

Why nonfinite be is not omitted while finite be is 

Carson Schutze 
University of California, Los Angeles 

This paper tests two hypotheses for why finite be is omitted 
in child English. The Semantic Vacuity Hypothesis (SVH) is 
based on the fact that be is semantically empty, a prime can­
didate for omission under performance pressures. The Tense 
Omission Hypothesis (TOH) incorporates be omission into 
theories of Root/Optional Infinitives. In nonfinite be contexts, 
SVH predicts be omissions occur, TOH predicts they do not. 
Findings: Five CHILDES children exhibit a stage when (a) 
finite be is frequently omitted; (b) nonfinite be environments 
arise; BUT ( c) there are no omissions in nonfinite contexts. 
Thus, TOH is supported, SVH is not. Analysis: be is a verb that 
satisfies Tense's need to bind an event variable. When Tense is 
omitted, that need disappears and be becomes unnecessary. In 
principle this happens to nonfinite be too, but an environment 
for it can be detected only when a Tensed element ( e.g., modal) 
is overt; then be is obligatory. 
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FRIDAY 4:00 PM 

Session A--Metcalf Large 

The emergence of the grammatical category of subject in 
home sign: Evidence from family-based 

gesture systems in Nicaragua 

Marie Coppola, University of Chicago 
Elissa Newport, University of Rochester 

This work examines the communication systems emerging in 
natural situations of language deprivation and thus explores the 
inherent tendency of humans to build communication systems 
of particular kinds, without any conventional linguistic input. 
We examined the gesture systems of three isolated deaf Ni­
caraguans (ages 9-24) and their mothers, none of whom have 
had contact with a conventional sign language. They have de­
veloped gesture systems within the home referred to as "home 
sign." In previous work, we found that each home signer has 
developed systematic, language-like devices to mark semantic 
role contrasts. The present work shows that each home signer's 
word order patterns differ from those used by his mother. Most 
important, we show that word order is used to mark the abstract 
grammatical category of Subject. These word order patterns 
are not pragmatic devices used to mark discourse topic. Our 
findings indicate that abstract linguistic structure -- particularly 
the grammatical category of Subject -- can emerge in the ges­
tural modality without linguistic input. 

Session C--Terrace Lounge 

Knowledge of definiteness despite variable article omission in 
second language acquisition: The role of transfer 

Donna Lardiere, Georgetown University 

In recent work investigating Ll influence in L2 acquisition, 
White (2002) hypothesized that the suppliance of English 
verbal inflection by SD, a native speaker of Turkish, should be 
higher than for articles, since Turkish has rich verbal inflec­
tion but no articles. In comparison with Patty, a native Chinese 
speaker whose L2 English exhibited a low rate of verbal inflec­
tion (Lardiere 1998), White further hypothesized that SD's rate 
of English verbal inflection should be higher than Patty's, since 
Turkish has rich verbal inflection whereas Chinese does not. 
Both hypotheses were confirmed: SD's production of verbal in­
flection was higher than for articles, and her production of ver­
bal morphology was far higher than Patty's. White concluded 
that the existence of overt morphology in the L1 facilitates its 
acquisition in the L2. This conclusion would suggest that since 
Chinese has neither overt verbal tense and agreement inflection 
nor articles, we might expect Patty to perform rather poorly on 
both. However, this prediction is not confirmed. Patty's suppli­
ance of articles is actually higher than SD's, and far higher than 
her own rate of verbal inflection. The findings suggest that the 
role of L1 morphology in facilitating or hindering the acquisi­
tion of morphological forms in the L2 needs to be more finely 
articulated, perhaps along the lines of prosodic transfer recently 
suggested by Goad et al. (2003). 

Session B--Conference Auditorium 

Innovations with un- prefixation 

Saundra Wright 
California State University, Chico 

Whorf (1956) describes the verbal prefix un- as attaching to a 
"cryptotype" category - a semantic category identifiable nega­
tively in terms of its restrictions. It designates the reversal of 
an event, and its distribution is restricted to verbs with covering 
or surface-attaching meanings. This makes its acquisition dif­
ficult: children must determine its general reversative meaning 
and semantic verb restrictions. Thus, Bowerman (1982) argues 
that un- is acquired in stages, evidenced by many "violations" 
in early child speech (e.g., unshorten). I look more closely at 
the acquisition of un- and conclude that violations in children's 
speech aren't specifically associated with stages of acquiring 
un-, or its cryptotype class, but reflect general error patterns 
common in language development. I present various speech 
samples containing children's innovative uses of un- and 
show that such innovations fall into three general categories: 
(1) use of un- with innovative verbs; (2) double-marking/ 
overgeneralizations; (3) failure to learn exceptions. 

Notes 
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Session A--Metcalf Large 

When mothers do not lead their children by the hand 

Seyda 6z9aliskan and Susan Goldin-Meadow 
University of Chicago 

Children start producing gesture-speech combinations around 
14 months. They first produce combinations in which gesture 
and speech convey complementary information ("mama"+point 
at mother), and only later produce supplementary combinations 
in which gesture conveys additional information not found in 
speech ("mama"+point at glasses). This change in type of ges­
ture-speech combination predicts the onset of 2-word speech 
and thus might reflect a cognitive/communicative transition. 
However, the change could also reflect change in the caregiver's 
gestures. We videotaped 30 children and caregivers at home at 
14 and 18 months. Each gesture was classified according to its 
type ( deictic, conventional, representational) and the relation 
it held to speech (complementary, supplementary). Caregivers 
and children used the same types of gestures, but caregivers 
did not display a shift from complementary to supplementary 
combinations - the children did. The changing relation between 
gesture and speech thus appears to reflect a transition that chil­
dren themselves are undergoing. 

Notes 

Session B--Conference Auditorium 

Frequency in the input and children's mastery of the 
regular English plural 

Jennifer Zapf 
Indiana University, Bloomington 

In this paper, I present evidence for word-by-word acquisi­
tion that is closely linked to the input frequency of particular 
lexical items in their plural and nonplural forms. Two-year-old 
children participated in an experimental study of spontaneous 
plural production. Additionally, input frequencies from adult 
speech of the singular and plural forms of the words used in 
the study were acquired from the CHILDES database. The 
results suggest that the relative input frequency of individual 
lexical items in plural and non plural form strongly predicts the 
frequency of children's correct productions and the nature of 
their errors. Children produce the plural given two instances 
of an object when the plural form is highly frequent in the in­
put (keys) but not when it is infrequent (chairs). These results 
are strongly consistent with the idea that children's use of the 
plural is at least initially tightly tied to their experience with 
individual lexical items. 

Session C--Terrace Lounge 

Binding interpretations in Korean heritage speakers 

Ji-Hye Kim and Silvina Montrul 
University of Illinois at Urbana-Champaign 

This study looks at the potential loss or incomplete acquisi­
tion of binding interpretations in Korean-English bilinguals by 
asking whether and how the majority language (English) influ­
ences the family or heritage language (Korean). If the majority 
language influences the heritage language in a bilingual situa­
tion, the fact that English (the L2) has only one locally bound 
reflexive will affect the interpretation of long-distance Korean 
(Ll) reflexives. English-dominant bilinguals will show less ac­
ceptability of Korean sentences where the reflexives are long­
distance bound, preferring a local interpretation. Ten Korean­
English bilinguals (5 early bilinguals and 5 late bilinguals) and 
10 native speakers of Korean residing in the United States and 
30 Korean speakers residing in Korea were tested with a TVJT. 
Overall results showed that the bilinguals know a lot about the 
Korean binding system, but still showed stronger preferences 
for local vs. long distance binding. 
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Session A--Metcalf Large 

Developmental exploration of non-English sequences found in 
created gesture systems 

Amy Hammond 
University of Chicago 

Research done principally by Goldin-Meadow and colleagues 
found that both young deaf children raised orally and English­
speaking hearing adults asked to gesture without speaking cre­
ate gestural communication systems having a similar gesture 
order: stationary object-moving object-action (SMA). For ex­
ample, in describing a mouse running to a hole, the order would 
be HOLE-MOUSE-RUN. In the present study, English-speaking 
hearing adults and 5-, 8-, and 12-year-old children viewed short 
video scenes and were asked to stack transparent pictures of ob­
jects present in the scene either while talking about the images 
or while silent. Participants of all ages reliably stack pictures in 
an order consistent with the SMA order regardless of their age 
and whether or not they spoke. Additionally, there was an inter­
esting relationship between the participants' speech and their 
stack-order. In some cases the placing of pictures was tightly 
linked to the speech about that picture, but in other cases, there 
was a mismatch between speech and stack-order. This mismatch 
suggests that this task taps into non-linguistic representations of 
these scenes exemplified in the SMA order. 

Session C--Terrace Lounge 

Investigating crosslinguistic influence in child bilinguals: 
Sentiental subject omission in speakers of 

Inuktitut and English 

Elizabeth Zwanziger and Shanley Allen, Boston University 
Fred Genesee, McGill University 

. Previous work in bilingual crosslinguistic influence largely 
considers data from Romance-Germanic, with conflicting 
results. Some studies show no influence (Paradis & Genesee 
1996, Juan Garau & Perez-Vidal 2000), while others claim that 
differences in syntactic structure (Dopke 1997, 2000), differ­
ences specifically at the syntax-pragmatics interface (Hulk & 
Muller 2000), and language input (Paradis & Navarro 2003) 
cause the influence. We investigate sentential subjects in Eng­
lish-Inuktitut - a situation of very different syntactic structure 
at the syntax-pragmatics interface. In data from six bilinguals 
aged 1 ;8 to 3 ;9, both English-only and Inuktitut-only utterances 
display acquisition patterns and subject omission rates compa­
rable to monolinguals. The data present no clear evidence for 
crosslinguistic influence from English to Inuktitut or vice versa 
despite the radical differences in language typology. These 
findings indicate that bilingual children possess significant 
knowledge of the differing target language patterns, and that 
previously identified triggers for crosslinguistic influence do 
not seem to operate universally. 

Session B--Conference Auditorium 

When - and why - might children say mice-eater? 

Michael Ramscar 
Stanford University 

This research re-examines claims that children's preference 
for compounds such as mice-eater in conditions where they 
will not say rats-eater, and their preference for interpreting 
red-rats-eater as a monster that eats red rats rather than a red 
monster that eats rats, reflect a structural constraint on word 
formation that prevents regularly inflected forms from enter­
ing compounds. A series of experiments show that children 
in unprimed elicitation tasks overwhelmingly prefer the form 
mouse-eater, that production of forms such as rats-eater appear 
to be governed by phonological and not structural constraints, 
and that children interpret compounds containing embedded 
irregular plurals in exactly the same way that they interpret 
compounds containing regular plurals. These data suggest that 
in learning compounding conventions, factors such as lexical 
frequency and phonological and semantic similarities deter­
mine children's treatment of both regular and irregular plural 
nouns, and that innate structural constraints are not required to 
explain their behavior. 

Notes 
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KEYNOTE ADDRESS 

Evaluating models of parameter setting 

Janet Dean Fodor 
City University of New York 

Parameter setting has held the promise of sweeping away most of the longstanding problems in language acquisition 
theory. With a rich and suitably structured UG (universal grammar, innate linguistic knowledge), only a limited num­
ber of target language properties need be identified by the learner. However, it has proved extremely difficult to model 
the parameter setting process in any way that doesn't simply reintroduce the classic learning problems (complexity, 
ambiguity) in new guise. As a result, there has been a trend toward probabilistic or statistical models oflearning which 
relinquish the advantages of linguistic parameters except (at most) as a descriptive device to organize the space of 
possible grammars. 

Based on work by Robin Clark, Ted Gibson and Ken Wexler, which pinpointed the difficulties in modeling the trig­
gering of syntactic parameters, I have tried to formulate a psychologically realistic process model ofUG-based syn­
tax learning ( comparable in detail to models of adult sentence parsing), which preserves as much as is possible of 
Chomsky's original parameter setting concept. The instant flipping of parametric switches must be abandoned, but the 
idea that input ('trigger') sentences tell the learner which parameters to re-set can be saved. 

Now it must be asked: Does this work? Does it work as well as models with greater computational power but without 
UG? To test this, our research group at CUNY has programmed several varieties of this Structural Triggers Learner 
(STL) algorithm, ranging from cautious ones which never err, to risk-taking ones which guess when the input is not 
sufficiently informative. We have compared these with other algorithms that have been proposed in the literature, and 
with useful benchmarks (not psychologically realistic) such as purely random grammar guessing. 12 learning algo­
rithms have been programmed to date. They are fed input sentences from each of 3,072 languages in an artificial but 
natural-language-like domain that we have generated. We determine how often they succeed, and how long they take 
when they do (measured by the number of input sentences consumed to attain the target grammar). Our results so far 
indicate that the models which make most use of UG guidance perform most efficiently. We are also able to conduct 
experiments in this simulated learning situation which relate learning efficiency to various properties of the target 
language, such as overt morphological markers of syntactic structure, reliability of semantic bootstrapping, and the 
benefits of 'starting small'. 

This research is the work of a team of faculty and students at CUNY: William Sakas, Virginia Teller, Carrie Crowther, 
Atsu Inoue, Yukiko Koizumi, Iana Melnikova, Eiji Nishimoto, Lisa Reisig-Ferrazzano, Erika Troseth, Tanya Viger. 

NIH/NSF Consultation Hours 

Peggy McCarclle (NIH): Friday: 9:00am-12:30pm, 2:00pm-5:30pm 

Saturday: 9:00am-11:30am 

Joan Maling (NSF): Saturday 9:00am-12:00pm, 2:15pm-5:15pm 
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POSTER SESSION I 

Top-down vs. bottom-up transfer: 
Overgeneralized causatives in L2 English and L2 Spanish 

Monica Cabrera and Maria-Luisa Zubizarreta 
University of Southern California 

This study provides evidence that overgeneralized causatives 
(OC) in L2 English and L2 Spanish are driven by L1 transfer. 
Our data suggest that transfer is selective. Not all aspects of 
the grammar are transferred at once, but piecemeal. Properties 
of the causative construction are transferred first; verb-specific 
properties, later. Beginners and intermediates overgeneralize 
the L1 properties of the causative construction (top-down 
transfer): they prefer OC with verbs encoding change of state/ 
location (unaccusatives and verbs of manner-of-motion+PP). 
Advanced learners focus on properties of specific verb classes: 
they restrict OC to verbs that are allowed in lexical causatives 
in their L1 (bottom-up transfer). L1 English speakers restrict 
OC to verbs of manner-of-motion+PP, whereas Ll Spanish 
speakers do not. Our analysis provides a unified account of OC 
in L2 English and L2 Spanish. 

POSTER SESSION I 

Syntax first: Mismatches between morphology and syntax in 
first language acquisition elucidate linguistic theory 

Cristina Dye, Cornell University 
Claire Foley, Massachusetts Institute of Technology 
Maria Blume and Barbara Lust, Cornell University 

This paper examines several of the critical conceptual and ana­
lytic components of a theory of Distributed Morphology which 
appear to differentiate it from other theories and relates these 
to current studies of the acquisition of the morphosyntax of 
verbal inflection in first language acquisition. It is argued that 
a wide set of results involving both Experiment 1 and natural 
speech analyses based on English, German, and Dutch initial 
child grammars between two and four years of age converge 
with the 'syntax first' properties of the Distributed Morphology 
paradigm. Implications for current linguistic theory and current 
acquisition theory are discussed. 

POSTER SESSION I 

Asymmetries in cluster acquisition in 
word initial vs. medial position 

Della Chambless 
University of Massachusetts, Amherst 

The focus of this study is intermediate stages in the acquisi­
tion of consonant clusters. I investigate whether the position 
(word-initial vs. word-medial) and type (stop-liquid v. s-stop) 
of cluster affect patterns of reduction in child speech. Medial 
position differs from initial position in that clusters can be split 
up across two syllables. If codas are present in the child's 
speech, preservation of both consonants in intervocalic position 
is possible (=VC.CV), even if complex onsets are disallowed. 
Results from the experiment show that in word initial position, 
stop-liquid clusters are reduced less often than s-stop clusters, 
while in medial position, there is a non-significant trend in the 
opposite direction. These results point to a role for Syllable­
Contact. From separate analyses of individual data, a partial 
typology emerges in which rankings of relevant markedness 
constraints with Max produce different developing grammars 
in which cluster production is often non-uniform across type 
and position. 

POSTER SESSION I 

Task pragmatics and the lexicon: 
A re-examination of the role of language in cognition 

Akiko Fuse and Laraine McDonough 
City University of New York 

We examined spatial relational terms in Japanese and English 
in order to investigate how differences in collecting and coding 
data can influence our views on the role of language in cogni­
tion. Monolingual Japanese-speaking two-year-olds and adults 
were shown relations, such as placing a ring on a pole, and were 
asked to describe the activity. Adults produced 28 different spa­
tial verbs and children produced 17. Tests using the same stimuli 
by Choi & Bowerman showed that English-speaking adults and 
children produce 6 and 3 different spatial prepositions respec­
tively. However, verbs contain dynamic information (manner/ 
path of action) whereas prepositions provide static information. 
We tested English speakers and coded for verb plus preposition 
combinations to capture categorization of dynamic and static 
aspects of spatial categories. The results showed no differences 
in the number of spatial categories produced by English and 
Japanese speakers; however, responses were significantly less 
variable among the Japanese speakers. 
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POSTER SESSION I 

Children's representations: 
What they know and how they know it 

Judith Gierut, Indiana University, Bloomington 
Holly Starke/, University of Kansas, Lawrence 

Michele Morrisette, Indiana University, Bloomington 

This paper revisits longstanding debates about the phonological 
specificity of children's lexical representations. Three experi­
ments are reported, involving preschoolers and adults. Using 
oddity tasks, participants were asked to judge the perceptual 
similarity of onsets, with consonant features of manner and 
place being manipulated singly and combinatorily. Across ex­
periments, children's similarity judgments were based on single 
featural dimensions, despite a host of featural differences. 
Adults relied on a strategy that utilized additivity and relativity 
of features, recognizing instead degrees of relationships among 
properties of sounds. This highlights the fundamental difference 
between category structures that are linearly versus nonlinearly 
separable, respectively. Thus, both children and adults may 
have available the same fine-grained featural information about 
manner and place, but their knowledge of the configuration of 
this information may be what differs. This difference then may 
be revealing of the source of the whole-part debate. 

POSTER SESSION I 

Optionality as 'demarking' in L2 advanced state 

Masahiro Hara 
Truman State University 

This poster reports L2 advanced-state optionality in the gram­
maticality judgment of Japanese passives. This optionality is 
discussed as induced by 'demarking' (see Sorace 2000) and 
originating in the lexicon. Data consist of grammaticality 
ratings of 84 sentences on a five-point scale collected from 
81 English and 85 Chinese learners. It was found that highly 
advanced learners of both Lls consistently accepted grammati­
cal ni indirect passive sentences, but optionally rated one of its 
ungrammatical versions as grammatical. It is argued that in rat­
ing the ungrammatical ni indirect sentences, these subjects ana­
lyzed them as the unmarked ni direct passive, smaller and less 
complex in structure than the marked ni indirect passive. The 
difference in structural complexity between these two passives 
derives from the properties of the two different passive verbs 
(Watanabe 1996). Hence, the etiology of optionality is trace­
able to selection of different lexical items in the numeration. 

POSTER SESSION I 

Perception of natural and unnatural phonemic categories: 
Evidence for innate knowledge 

Jill Gilkerson 
University of California, Los Angeles 

The results reported here support the claim that naturally oc­
curring phonemic contrasts are easier to acquire than unnatural 
contrasts. Results are reported from two experiments in which 
English speakers were exposed to non-native phonemic catego­
ries using a bi-modal statistical frequency distribution modeled 
after Maye & Gerken (2000). Half of the participants heard 
a distribution in which the category boundary was that of the 
Jordanian Arabic uvular/pharyngeal contrast, while the other 
half heard a distribution with an unnatural category boundary. 
The exposure session was 4.3 minutes in Experiment 1 and 8.6 
minutes in Experiment 2. Immediately after exposure, partici­
pants completed an A-X delayed comparison task, where they· 
were presented with stimuli that crossed category boundaries. 
Although no significant differences were found in Experiment 
1, results for Experiment 2 indicated that participants in the 
natural training group responded "different" to across-category 
pairs significantly more often than participants in the unnatural 
training group. 

POSTER SESSION I 

A tale of two cases: 
Affective prosody after right and left hemispherectomy 

Mary Helen Immordino-Yang 
Harvard University 

In spoken language, emotion is expressed through sentence­
level prosody, which is the intonational contour, or melody, 
and stress pattern of speech. Many affective prosodic functions 
rely heavily on the right hemisphere of the brain, while the 
other aspects oflanguage, including syntax and the lexicon, are 
localized to the left hemisphere in most people. While there is 
a substantial body of work describing typical verbal language 
profiles after childhood brain damage, prosodic functioning in 
children with extensive brain damage has been largely over­
looked. Therefore, I present a study of affective prosody in two 
exceptional adolescent boys, each of whom suffered the surgi­
cal removal of an entire hemisphere of his brain to control epi­
leptic seizures. While these boys are very different, they appear 
to use affective prosody in interesting complementary ways that 
elucidate their developmental compensatory strategies and shed 
light on the developmental neuropsychological relationship be­
tween affective prosody and emotion. 
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POSTER SESSION I 

The acquisition of English tense aspect morphology by native 
Mandarin speakers: A longitudinal study 

Gisela Jia, City University of New York 
Yasuhiro Shirai, Chinese University of Hong Kong 

This study analyzes longitudinal speech data from 10 Manda­
rin-speaking learners of English with different ages of arrival (5 
to 16 years) in the US. Verb tokens were coded for their mor­
phological forms (past and progressive), and for lexical aspect 
(states, activities, accomplishments, achievements). Similar to 
L1 learners (Shirai & Andersen 1995), L2 learners in this study 
mostly marked past tense on achievement verbs, and progres­
sive on activity verbs. However, L2 learners did not show a 
developmental pattern observed in L1 acquisition, which is that 
the initial restricted use of past and progressive markers to the 
prototypes gradually spreads to other verb types. Age differ­
ences were also observed. In comparison to younger learners, 
the two oldest learners did not restrict past tense marking to 
achievement verbs, and used progressive marking more restric­
tively to activity verbs. Such age differences are discussed in 
relation to differences in the quantity and quality of language 
input existing among these learners. 

POSTER SESSION I 

A crosslinguistic comparison of noun and verb learning in 
Japanese and English 

Meredith Meyer, Shane Leonard, and Kathy Hirsh-Pasek 
Temple University 

Mutsumi Imai, Keio University 
Etsuko Haryu, University of Tokyo 
Rachel Pulverman and Dede Addy 

University of Delaware 

To investigate whether it is universally easier to learn nouns 
than verbs, Study 1 replicated Imai, Haryu, and Okada (in 
press). Three- and five-year-old English-speaking children saw 
a novel object manipulated in a novel manner. Children in the 
Object Condition heard the object labeled, while children in the 
Action Condition heard the action labeled. Children were then 
asked to extend labels to one of two scenes: the same object or 
the same action. All children could extend the novel object la­
bel correctly, but could not extend the novel action label. Study 
2 presented a syntactically richer sentence during training. 
Children heard a novel verb in a sentence specifying an agent 
and an object. Five-year-olds, but not three-year-olds, now 
successfully extended the novel verb. This research suggests 
that cross-linguistically, nouns are easier to learn than verbs. 
Further, verb learning requires attention to the features of a 
language's grammar. 

POSTER SESSION I 

The interaction of lexical aspect and phonological salience on 
regular past tense affixation in L2 English 

Elaine C. Klein, Iglika Stoyneshka, Kent Adams, Yana Pugach, 
Stephanie Solt, and Tamara Rose 

City University of New York 

This study investigates the influence of lexical aspect and 
phonology on variability in the perception and production of 
the past tense -ed morpheme among beginner and intermediate 
learners of L2 English. Under controlled conditions, we tested 
the hypothesis that telic (e.g. achievement) verbs are more 
readily associated with accuracy in regular past tense than are 
atelic (e.g. activity) verbs. To test the effects of phonology, we 
measured the degree to which accuracy depends on the allo­
morphic realization ofa given verb's past tense ending (i.e. -[t] 
as in stopped; v. [ d] as in closed v. [Id] as in started). Results 
show little impact oflexical aspect, but very strong phonologi­
cal effects, regardless of proficiency level. This investigation 
of learner variability suggests a weakening of the Primacy of 
Aspect hypothesis, and a more prominent role played by pho­
nology in past tense affixation of L2 English. 

POSTER SESSION I 

The scope of partitivity in child language 

Julien Musolino, Indiana University, Bloomington 
Andrea Gualmini, University of Maryland 

This paper explores the roots and limits of the 'observation 
of isomorphism' (Musolino 1998; Musolino et al. 2000), i.e. 
preschoolers' tendency to calculate the scope relation between 
negation and quantified NPs on the basis of their surface syn­
tactic position. We begin by replicating the original finding 
w.r. t. sentences like The detective didn i find two guys which 
children (unlike adults) have a strong tendency to interpret as It 
is not the case that the detective found two guys (i.e. not> two). 
Based on an analysis due to Diesing (1992) we then predict and 
verify experimentally that when two guys is replaced by a parti­
tive NP as in The detective didn't find two of the guys, children 
are much more likely to access the wide scope interpretation of 
the object, i.e. There are two guys that the detective didn i find 
(two> not). 
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POSTER SESSION I 

Discovering the invisible: 
Children's acquisition of the implicit object construction 

Tamara Nicol and Barbara Landau, Johns Hopkins University 
Philip Resnik, University of Maryland 

According to syntactic bootstrapping (Landau & Gleitman 
1985), children narrow down the meaning of a novel verb by 
paying attention to the number and properties of the arguments 
used with that verb. However, some verbs allow their argu­
ments to be optionally omitted, e.g., John ate (lunch). In order 
for the learner to identify the argument structure of a novel 
verb, implicit objects must be recoverable. It is often noted 
that implicit objects tend to be typical of the verb, and thus eas­
ily inferable. In this research, we investigated the relationship 
between object typicality and object omission in children's and 
adults' speech. With regard to object typicality, we examined 
a) the similarity of a verb's direct objects, and b) the selectivity 
of verbs with respect to which direct objects they co-occurred 
with. The results suggest that object omissibility is related to 
both similarity and selectivity for children and adults. 

POSTER SESSION I 

Reappraising the poverty of stimulus argument: 
A corpus analysis approach 

Florencia Reali and Morten H Christiansen 
Cornell University 

The poverty of stimulus argument for innateness of grammar 
is based on the assumption that the information in the environ­
ment is not rich enough to allow a human learner to attain adult 
competence. Auxiliary fronting in polar interrogatives has been 
taken as strong support for the poverty of stimulus argument. 
Here we reassess the assumption of absence of evidence for 
aux-fronting through a corpus analysis of child-directed speech. 
We used bigram/trigram models to compare the probability of 
correct (Is the lion that is roaring hungry?) and incorrect (Is the 
lion that roaring is hungry?) hypotheses for auxiliary fronting. 
We found that the probability of correct aux-question sentences 
was about twice as high as the incorrect ones. These results 
show that the statistical information present in the corpus al­
lows to select the correct fronting hypothesis in the 95% (tri­
gram) and 92% (bigram) of the cases. 

POSTER SESSION I 

More verbs to come: 
The developing focus on verbs in parents' speech to infants 

Khara Pence and Matthew Winn 
University of Delaware 

While much is known about the conceptual complexities sur­
rounding verb learning, precious little is known about how 
parents use verbs in input to their infants. Perhaps verbs are so 
difficult to learn because they are not used in a prominent way. 
This study explores how verbs are presented to two groups of 
infants (14 16-month-olds and 21 23-month-olds) in a storytell­
ing context in order to determine how verbs are presented and 
whether input changes as infants develop. Analyses suggest 
that input directed toward the older group is dramatically differ­
ent than input directed toward the younger group. Mothers tend 
to use a significantly greater number of verbs and more repeti­
tion, shifting focus to verbs as children develop. The develop­
ing focus on verbs is critical because this input may positively 
affect verb learning. 

POSTER SESSION I 

The acquisition of French inflection: 
The influence of age, verb vocabulary size, and MLU 

Phaedra Royle and Elin Thordardottir 
McGill University 

In this study, we investigated the use of inflected forms and 
their relation to age, verb vocabulary size and mean length of 
utterance (MLU), in native Quebec French speakers. Research 
on English, Icelandic, and Italian has revealed significant cor­
relations between verb vocabulary size and the acquisition of 
inflection (Marchman & Bates 1994; Caselli et al. 1999; Elin 
Thordardottir et al. 2002). We analyzed spontaneous speech 
in 20 French-speaking normally developing children (27 - 48 
months). A parent report for expressive language was obtained. 
Proportions for correctly inflected stems, correctly inflected 
verbs using an auxiliary, and errors were measured. Results 
indicate that MLU appears to be the best predictor of the emer­
gent ability to inflect verbs in French. Age and vocabulary size 
also correlated significantly with verb inflection. However, verb 
inflection was not more strongly correlated with vocabulary 
size than with age, contrary to what has been reported in previ­
ous studies of other languages. 
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POSTER SESSION I 

Acquisition of copulas ser and estar in Spanish: 
Leaming lexico-semantics, syntax and discourse 

Cristina Schmitt, Michigan State University 
Carolina Holtheuer, University of Canberra 

Karen Miller, Michigan State University 

Two experiments (PMT and Acceptability Task) examine Chil­
ean Spanish-speaking children's knowledge of the be verbs 
ser/estar. It is well-know in the linguistics literature, how­
ever, that the distribution of the be verbs ser/estar in Spanish 
depends on lexical and syntactic properties of the predicates 
they appear with and on discourse conditions. We hypothesize 
that, if discourse conditions are harder to master, then children 
should master first the other constraints and if children default 
to the unspecified form, they should default to ser. PMT ex­
amines children's ability to use the context to make a choice. 
The AT examines children's ability to choose the copula based 
on lexical, syntactic and/or contextual information. Our results 
show that children use the unmarked ser as a default when the 
context is the sole determinant of the copula but not when other 
constraints can be used to guide the choice. 

POSTER SESSION I 

The specificity of early lexical representations: 
Differential encoding of affect, amplitude, and absolute pitch 

Leher Singh, Boston University 
Katherine White, Brown University 

Infants begin to recognize words at 7.5 months. However, their 
abilities at this age are quite fragile and easily disrupted by sur­
face changes across encounters of words. For example, infants 
fail to equate encounters of words that differ in speaker gender 
or vocal affect. This set of studies was designed to investigate 
whether infants indiscriminately encode all surface details, or 
whether they simply encode those that are potentially phone­
mic in a given language. Infant word recognition was tested, 
varying two dimensions of surface detail, amplitude and pitch. 
Whereas pitch may signify lexical changes in certain languag­
es, amplitude is never used contrastively in a language. It was 
hypothesized that changes in pitch would disrupt infant word 
recognition, whereas changes in amplitude would not. Results 
confirmed this hypothesis, suggesting that infants conservative­
ly construct their first lexicon, encoding in memory all surface 
details that may prove to be phonemic in the native language. 

POSTER SESSION I 

Influence of parental input on learning 
argument structure constructions 

Nitya Sethuraman 
Indiana University, Bloomington 

How do cues change in mothers' speech early in development? 
Does changing input help children learn argument structure 
patterns? Mothers' speech to 20- and 28-month-olds was ex­
amined longitudinally (Bates et al. 1988; MacWhinney 1995). 
Specific patterns are used with one single high-frequency verb 
in mothers' speech to 28-month-olds (Goldberg et al. in press). 
Children learn to associate the meaning of the pattern with 
the meaning of that verb, thereby progressing from specific 
knowledge of individual verbs to more general knowledge of 
argument structure (e.g., Bowerman 1982; Tomasello 2003). 
Mothers addressing younger children use one single verb in 
higher frequency in a particular pattern. Using a high-fre­
quency token more often in a certain pattern may help younger 
children, barely starting to use the pattern, lock onto the mean­
ing of that pattern more efficiently; older children already using 
the pattern are then provided with a larger variety of verbs in 
the pattern. 

POSTER SESSION I 

I'd do it all again: 
Early language acquisition in internationally adopted children 

Jesse Snedeker, Joy Geren, and Isabel Martin 
Harvard University 

Language development is characterized by qualitative shifts 
in children's speech. These shifts and their association with 
chronological age have been taken as evidence of the role of 
maturation in acquisition (Lenneberg 1967). But these shifts 
could also reflect the internal structure of the problem to be 
solved. We are exploring these issues by examining language 
development in internationally-adopted preschoolers. Like 
young infants, these children must acquire a new language from 
child-directed speech to communicate, yet they are clearly more 
mature than their infant counterparts. We collected MCDI's and 
speech samples from adopted preschoolers and monolingual 
toddlers matched for vocabulary size. Like the toddlers, adopt­
ees had early vocabularies dominated by nouns. As vocabulary 
size increased, the proportion of verbs and closed-class words 
increased. Vocabulary size was positively correlated with sen­
tence complexity and MLU. Thus our preliminary results sug­
gest that cognitively-advanced learners go through some of the 
same qualitative shifts as infants. 
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To be or not to be - an affix: 
Inflectional development in child language 

Graciela Tesan 
University of Maryland 

To understand the development of inflection, we conducted 
a longitudinal study of four 2-year-old children's utterances. 
Simple present tense contexts with 3rd person singular sub­
jects were targeted using elicited production techniques. Two 
children produced utterances with 'misplaced' morphology 
(1) He's fit, in addition to omissions like (2) He fit and adult 
inflection (3) He.fits. (Examples like (2) and (3) produced by all 
children). Utterances like (I) suggest that children may assume 
morphological properties that are not part of the local language, 
but consistent with other adult languages, as predicted by 
Continuity (e.g., Pietroski and Crain 2001). Following Lasnik 
(1995), we propose that some children initially assume a 'fea­
tural' INFL instead of an affixal INFL for lexical verbs, similar 
to modals and auxiliaries in English. The result of positing a 
featural INFL for lexical verbs yields constructions like He's 
fit, comparable to Polish 'mobile' auxiliaries (Embick 1995; 
Rivero 1996). 

POSTER SESSION I 

How 2-year-olds process prenominal adjectives 
in continuous speech 

Kirsten Thorpe and Anne Fernald 
Stanford University 

Two studies explored the potential indeterminacy of prenomi­
nal adjectives during the incremental interpretation of speech. 
Little distinguishes prenominal adjectives from nouns until the 
following word. For 2-year-olds, already biased to interpret 
novel adjectives as nouns, this could be problematic. We in­
vestigated whether 24-month-olds would mistake prenominal 
adjectives for nouns, and how misinterpretation might interfere 
with subsequent word recognition using a looking-while-lis­
tening procedure. Expt.1 tested whether 24-month-olds were 
slower to identify nouns preceded by familiar or unfamiliar 
adjectives with or without stress, than nouns directly following 
the. Two-year-olds were equally efficient in identifying nouns 
with and without unstressed adjectives, but showed significant 
disruption with stressed adjectives, suggesting that children 
employ prosodic information in resolving ambiguity. Expt.2 
provided a comparison that explored the cost of 'false-alarm­
ing' by replacing prenominal adjectives with familiar nouns. 
The resulting processing disruption supplied a model pattern of 
worst-case misinterpretation. 
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SATURDAY 9:00 AM 

Session A--Metcalf Large 

Crosscultural differences in the input to early word learning: 
Word to world mapping in Mandarin and English 

Sylvia Yuan and Peggy Li, Harvard University 
Hsuan-Hua Huang, University of California, Los Angeles 

Jesse Snedeker, Harvard University 

Infants learning English typically have vocabularies dominated 
by nouns, while infants learning Mandarin acquire more verbs. 
We explored whether differences in the situational contexts of 
word use could account for this pattern. The potency of situ­
ational contexts was assessed with a human simulation proce­
dure: adults attempted to identify nouns and verbs from silent 
videotapes of the contexts in which the words were used in in­
fant-directed speech. We examined the performance of English 
speakers and Mandarin speakers with both English and Manda­
rin input. Adults identified more nouns than verbs in English 
input, but identified as many verbs as nouns in Mandarin input. 
Thus crosslinguistic differences in the information available in 
situational contexts may account for differences in early vo­
cabulary composition. The pattern of performance was similar 
for both groups of adults, demonstrating that the results of the 
human simulations are primarily driven by the input provided 
rather than the population tested. 

Session C--Terrace Lounge 

Linearity or hierarchy in the child grammar: 
Data from quantifier floating in Japanese 

Takaaki Suzuki, Kyoto Sangyo University 
Naoko Yoshinaga, Hirosaki Gakuin University 

This study investigates whether preschool children can make 
reference to the hierarchical phrase structure of language or 
whether they simply depend on surface linearity of a sentence 
for the interpretation of quantifier floating in Japanese. In the 
experiment we have reported elsewhere, preschool children of­
ten made word-order errors, misinterpreting the OSV sentences 
as SOY, but they could correctly understand floating quantifiers 
when they overcame word-order difficulty. The present study 
adopted an experimental design that eliminates word-order dif­
ficulty. The overall results showed that children could select a 
linearly-distant but syntactically-close NP as a referent of the 
floating quantifier. This can be interpreted as strong evidence 
for the access to the hierarchical phrase structure, where the 
syntactic constraint known as the mutual c-command require­
ment (Miyagawa 1989) is manifested for the interpretation of 
Japanese quantifier floating. 

Session B--Conference Auditorium 

A-chains in English-speaking children with 
developmental disorders 

Melanie Ring and Harald Clahsen 
University of Essex 

This study provides evidence from syntactic binding and pas­
sivization experiments that the development of syntax is not 
simply delayed in children with Down's syndrome (DS), but 
instead yields endstates that are qualitatively different from 
normal. For comparison we also present results from a group 
of children with Williams syndrome (WS) with whom the same 
experimental tasks were conducted, to show that the atypical 
patterns found in children with DS cannot be attributed to their 
general cognitive impairment, but are likely to be syndrome­
specific. We studied 8 children with DS, 12 children with WS 
matched with the DS children for mental age, and three groups 
of unimpaired children each with chronological ages matched 
with the mental ages of the DS and WS participants. The 
experimental results indicate that children with DS (but not 
those with WS) have difficulty establishing local dependen­
cies between two elements in argument positions, a mechanism 
required for the interpretation of both reflexive elements and 
reversible passives. 

Notes 
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SATURDAY 9:30 AM 

Session A--Metcalf Large 

Starting out on the right path: 
Seven-month-olds' attention to potential verb referents in 

nonlinguistic events 

Rachel Pulverman and Roberta Michnick Golinkoff 
University of Delaware 

Is it possible that preverbal infants naturally perceive events 
in ways that may later facilitate verb learning? This experi­
ment explored whether preverbal infants' processing of mo­
tion events without language includes attending to two of the 
semantic components most commonly encoded in verbs - path 
and manner. English-learning 7- to 8-month-old infants were 
habituated to a computer-animated event in which a figure 
moved in one of three manners along one of three paths. They 
were then tested on 4 types of events (as compared to the ha­
bituation event): same path, same manner; same path, different 
manner; different path, same manner; and different path, dif­
ferent manner. Results indicate that 7- to 8-month-olds notice 
when elements of motion events change. However, manner 
and path do not appear to be independent elements for these 
infants. These findings will be compared to results from 14- to 
17-month-olds, and implications for early verb learning will be 
discussed. 

Notes 

Session B--Conference Auditorium 

Teasing apart L2 and SLI: 
Will comprehension make the difference? 

Theres Griiter 
McGill University 

This study compares child L2 learners of French (n=7) and 
French children with SLI (n=6) on both production and compre­
hension in order to investigate whether their surprisingly simi­
lar errors observed in spontaneous production can be explained 
under similar developmental theories. Evidence is presented 
from an elicited production and a sentence picture-matching 
task targeting object clitics. While both groups showed a low 
rate of clitic suppliance in production, they performed well on 
the comprehension task, clearly distinguishing (la) from (lb). 

(la) Marc la bouge. 
'Marc moves it.' 

(lb) Marc bouge. 
'Marc moves (himself).' 

The results suggest that the problem for both groups lies in 
performance limitations in production rather than underlying 
grammatical impairment. Group results did not yield sig­
nificantly different error profiles for the two types of learners. 
Differences emerge only in individual results, where we find a 
consistent correspondence between production and comprehen­
sion in L2, but not in SLI. 

Session C--Terrace Lounge 

Operator conditioning 

Andrea Gualmini and Stephen Crain 
University of Maryland 

This paper investigates the interaction between downward 
entailment and c-command in child language. A Truth Value 
Judgment task employing the Prediction Mode was conducted 
to investigate whether children assign a conjunctive interpreta­
tion to the disjunction operator or when it is preceded and c­
commanded by negation, as in (1 ), but not when negation (more 
closely) precedes or but does not c-command it, as in (2). 

(1) I predict that Pooh will not let Eeyore eat the cookie 
or the potato chip. 

(2) I predict that Tigger will give the Troll he can not 
jump over the hairbrush or the skateboard. 

The findings show that young children know that negation and 
disjunction occur in different structural configurations in ( 1) 
and (2). This finding is not anticipated by models of develop­
ment that do not postulate abstract structural relations like c­
command ( e.g. Tomasello 2000; Pullum & Scholz 2002). 
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SATURDAY 10:00 AM 

Session A--Metcalf Large 

Foundations of verb learning: 
Infants categorize path and manner in motion events 

Shannon Pruden, Kathy Hirsh-Pasek, Mandy Maguire, 
and Meredith Meyer 

Temple University 

To learn motion verbs, children must detect and form categories 
of the action components labeled in the world's languages (e.g., 
path and manner). Research suggests that infants discriminate 
components of actions (Casasola et al. 2003; Pulverman et al. 
2003), but virtually no data exist on when infants form catego­
ries of these actions. Using the Preferential Looking Paradigm, 
two studies examined infants' ability to categorize path and 
manner in a non-linguistic task. Results indicate that by 11 
months infants form categories of path across multiple exem­
plars of manner, but it is not until 14 months that infants form 
categories of manner across multiple exemplars of path. These 
data indicate that infants categorize path before manner when 
constructing the conceptual foundation for verb learning, sug­
gesting that some features of early verb learning might be more 
accessible than others. The ability to form these categories is 
essential for early verb learning. 

Session C--Terrace Lounge 

Overgeneralization and expletive negation 

John Grinstead 
University of Iowa 

In adult Spanish, negation in until clauses does not change the 
truth conditions of the proposition with which it occurs - illus­
trated in (2), an interpretation of (1 ). 

(1) El cerdito se estuvo comiendo el helado hasta que 
Pooh no le ofreci6 la galleta. 

(2) The little pig was eating the ice cream only until Pooh 
offered him the cookie. 

In this study, we examine children's interpretations of these un­
til clauses to see whether they are willing to impose a standard 
negative interpretation on them, as in (3). 

(3) The little pig was eating the ice cream until Pooh did not 
offer him the cookie. 

Using a truth value judgment task (Crain & McKee 1985), we 
found that younger monolingual child speakers of Mexican 
Spanish (n=77, ages 4; 1 - 9;3) were more likely than adults and 
older children to choose a standard negative interpretation, as 
in (3). 

Session B--Conference Auditorium 

The elicited production of questions in French children with 
SLI: Merge, not Move! 

Stephany Cronel-Ohayon, University Hospital of Lausanne 
Cornelia Hamann, University of Geneva 

This paper examines the elicited production of questions in 
11 French children with SLI (age range 5;4-9;7) and a control 
group of 11 language-matched normally-developing children 
(age range 4;0-6;0). French has 3 types of constituent questions 
(wh-in-situ, initial wh-word without inversion, and initial wh­
word with inversion) graded in syntactic complexity, allowing 
detailed investigation of syntactic competence. Wh-questions 
and yes/no questions were elicited by various techniques includ­
ing a repetition task. The results indicate that question forma­
tion is problematic for French children with SLLin constituent 
questions these children avoid inversion (37.2% correct repeti­
tions) and show a greater tendency than the controls to use wh­
in-situ (40.4% vs. 24.2%). Even in yes/no questions inversion 
is not mastered. Other tests indicate that some of these children 
at best merge question markers - and possibly also wh-words 
- to the declarative structure. It emerges that SLI children have 
difficulty in deriving constituent questions by movement. 

Notes 
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SATURDAY 11 :00 AM 

Session A--Metcalf Large 

Morphological segmentation in 15-month-old infants 

Tohen Mintz 
University of Southern California 

Although evidence shows that 18-month-old (but not 15-
month-old) infants are sensitive to the co-occurrence of -ing 
and is (Santlemann & Jusczyk 1998), it is unknown when in­
fants begin to process stems and bound morphemes as separa­
ble units. Sixty-eight 15-month-old English-reared infants were 
familiarized to speech consisting of English sentences in which 
the last word of each sentence was a nonsense word; half of the 
nonsense words ended in the morpheme -ing (Morph words), 
half ended in the syllable /dut/ (NonMorph words), e.g., Can 
you see me femming? vs. Can you see Sally rizdut? Infants were 
tested with isolated stems taken from each of the familiarized 
nonsense words, stripped of -ing or /dut/ (e.g., fem, riz). The 
results suggest that during familiarization, infants segmented 
-ing but not /dut/ from nonsense words, resulting in Morph 
stems being listened to longer than NonMorph stems. Thus, 
by 15-months, English-reared infants have started to identify 
bound morphemes in speech and process novel words based on 
this knowledge. 

Notes 

Session B--Conference Auditorium 

Barrier emergence across wh-movement, 
negation, and quantification 

D 'jaris Coles-White, Wayne State University 
Jill de Villiers, Smith College 

Tom Roeper, University of Massachusetts, Amherst 

With African-American English children aged 62-99 months, 
we experimentally contrasted three islands: 

(1) Why did the boy that had a cold buy the juice? (Strong wh) 
(* why-cold "because he went swimming in cold water") 

(2) There is a basket that got every egg. (QR) 
(* distributive: each basket has an egg) 

(3) This boy don't want the ice cream that got no nuts. (Neg.Con) 
(*Neg-con interpretation: "because he hate nuts") 

Results replicated earlier work : 1) barriers to wh-movement are 
evident early (3 yrs), 2) QR barriers are not clearly in place until 
after 8yrs., 3) Negative Concord occurs in between: 6yrs. Mod­
em theory (Chomsky 2001, Fox 2000) cannot capture barriers 
with one constraint. Fox (2000) suggests that a scope-island 
principle captures QR. We argue that copying is another kind 
of covert movement. It marks negative-raising (and wh- scope 
marking) visible triggers (n't,what). Three step acquisition fits 
this 3-way distinction. 

Session C--Terrace Lounge 

L2 perception and production of the English regular past: 
Evidence of phonological effects 

Stephanie Solt, Yana Pugach, Elaine C. Klein, Kent Adams, 
Iglika Stoyneshka, and Tamara Rose 

City University of New York 

This research investigates the role of phonology in explain­
ing variable regular past tense marking in L2 English. In a 
controlled study, we investigated whether the phonetic realiza­
tion of the past tense -ed morpheme - [t], [ d] or [Id] - impacts 
learners' ability to perceive and produce it. Results show that 
L2 learners readily perceive the syllabic allomorph [Id] but are 
significantly less able to perceive the nonsyllabic allomorphs 
[ t ]/[ d]. Little improvement in perception is seen with increased 
proficiency level, though results of a contextualized perception/ 
production task suggest that more advanced learners are able 
to overcome perceptual limitations by drawing on grammatical 
and lexical cues. Thus learners' inability to perceive the regular 
past morpheme consistently across its allomorphs appears to be 
a barrier to producing it in a target-like manner, especially for 
beginning learners. These findings suggest that an apparent gap 
in L2 morphosyntactic competence can partially be attributed 
to phonology. 

Page 35 



SATURDAY 11 :30 AM 

Session A--Metcalf Large 

Sensitivity to function morphemes in on-line sentence 
processing: Developmental changes from 18 to 36 months 

Renate Zangl and Anne Fernald 
Stanford University 

In this study we examined the time course of comprehension 
by tracking infants' eye movements as they looked at pictures 
in response to familiar spoken words presented in three differ­
ent grammatical contexts: (1) grammatical functor (e.g. Look 
at the shoe), (2) ungrammatical/missing functor (e.g. Look 
at shoe), (3) ungrammatical/nonce functor (e.g. Look at loo 
shoe). Responses compared speed and accuracy and speed of 
orienting to the correct target picture were assessed in 18- and 
24-month-olds (Experiment 1) and 36-month-olds (Experi­
ment 2). Overall, target recognition was best for target words 
preceded by grammatical functors, a little lower in the missing 
functors and significantly lower in the nonce functor condition. 
The magnitude of the disruption was greatest in 18-month-olds, 
less severe in 24-month-olds, and absent in 36-month-olds, 
however varied with age and varying with language abilities 
as well as with age. It was most pronounced in 18-month-olds, 
less severe in 24-month-olds and absent in 36-month-olds. The 
results suggest that children (1) rapidly attend to the grammati­
cal context of the noun as speech unfolds and (2) develop more 
robust comprehension strategies with age between 18 and 36 
months. 

Session C--Terrace Lounge 

Leaming second-language intonation: 
Are children better than adults? 

Wendy Baker, Brigham Young University 
Pavel Trofimovich, Concordia University 

Molly Mack, University of Illinois at Urbana-Champaign 

This study investigated how two factors----<:ross-language 
similarity and learners' age-affect learning second-language 
(L2) intonation. To determine the influence of these two fac­
tors, rhythmic timing (i.e., temporal differences in stressed/ 
unstressed syllables) and the location of pitch accent (i.e., 
highest value of fundamental frequency) were examined in 12 
English sentences produced by inexperienced and experienced 
Korean child and adult learners of English. Acoustic measure­
ments and monolingual English speakers' judgments were used 
to determine whether children and adults were more likely to 
accurately produce aspects of English intonation that are rela­
tively dissimilar (rhythmic timing) than similar (pitch accent) to 
Korean intonation and whether inexperienced and experienced 
children were more successful than adults at accurately produc­
ing these aspects of English intonation. Results suggested that 
children may differ from adults in their acquisition of aspects 
of second-language intonation that are similar and dissimilar 
across their two languages. 

Session B--Conference Auditorium 

Quantifier raising in 4-year-olds 

Jeffrey Lidz, Erin McMahon, Kristen Syrett, Joshua Viau, 
Florencia Anggoro, Jessica Peterson-Hicks, Elisa Sneed, 
Ann Bunger, Taki Flevaris, Anne Graham, Kristy Grohne, 

Yongeun Lee, and Evar Strid 
Northwestern University 

Several studies have shown that, whereas adults can assign 
either scopal interpretation to the quantificational NP (QNP) in 
sentences containing QNPs and negation, 4-year-olds system­
atically reject inverse scope readings in favor of surface scope 
readings (Musolino, Crain, & Thornton 2000, Lidz & Musolino 
2001 ). This preference for surface scope could be due either 
to competence factors-the absence of grammatical operations 
inverting the scope of quantificational elements, e.g. quantifier 
raising (QR), or to pragmatic/processing factors associated with 
interpreting negation (Gualmini 2003). To evaluate these pos­
sibilities, we examined children's interpretations of sentences 
requiring QR but lacking negation: 
(1) a. Bullseye visited every castle that Woody did. 

b. Kermit kissed every girl before she sang. 
Children and adults were equally able to interpret QNPs out­

side of their surface positions in such sentences. Consequently, 
the previously-observed isomorphism effect must be due to 
performance factors and not to children lacking the relevant 
grammatical structures. 

Notes 
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SATURDAY 12:15 PM 

LUNCH SYMPOSIUM 

Cautionary notes to the claim that we think "in" language 

Lila Gleitman 
University of Pennsylvania 

In several ways and to several degrees, commentators have ar­
gued that the language you speak becomes the ( or "a", take your 
pick) format for your thought. To their credit, these commenta­
tors have accepted a major entailment of this position, namely 
that people who speak different languages think differently to the 
extent that these languages differ in their (necessary or "habitu­
al") expressive means. I will offer a few problems that have to 
be faced to make good on such positions. These have to do with 
the fact that, at least on the surface, language and thought don't 
exactly seem to be the same things. Specifically, one problem 
is the sketchiness (underspecification) oflanguage compared to 
thought; another is that languages are sporadically ambiguous 
in ways that seem to mismatch thought. And there are others. 

LUNCH SYMPOSIUM 

Thought before language 

Anna Papafragou 
University of Pennsylvania 

What is the relation between linguistic and conceptual repre­
sentations during language learning? According to the tradi­
tional view, language acquisition presupposes (and builds on) 
antecedently available concepts. More recent views hold that 
language learning itself can shape and guide cognitive devel­
opment in distinctly Whorfian ways. Here I consider several 
possible effects (and non-effects) of language learning on the 
learner's mental life. I conclude that linguistic resources can­
not transform cognition by introducing truly novel concepts. 

LUNCH SYMPOSIUM 

Linguistic relativity and developmental research 

John A. Lucy 
University of Chicago 

Humans speak many different languages. Research on linguis­
tic relativity addresses the question of whether the particular 
language one speaks affects our patterns of thinking more gen­
erally. After many years of contentious speculation, a body of 
serious empirical research has emerged over the past decade. 
This research shows that certain aspects of the cognitive perfor­
mance of adults do indeed correlate with features of their na­
tive languages. Developmental research provides one means of 
untangling the nature and direction of the causal relationships 
underlying these correlations by revealing the temporal priority 
of the relevant verbal and intellectual patterns. Inversely, find­
ings of relativity among adults provide a new tool for exploring 
when and how language and thought interact during develop­
ment. More broadly, this research area provides a paradigm 
case of how to build a psychology capable of encompassing 
multiple endpoints of development without falling into the pit­
falls of regarding "difference as deficit." 

LUNCH SYMPOSIUM 

Developing time: A role for language? 

Lera Boroditsky 
Massachusetts Institute of Technology 

Does the language you speak shape the way you think about the 
world? Does learning particular aspects oflanguage (either as 
part of Ll acquisition in childhood, or L2 learning later in life) 
shape the way people represent and reason about their experi­
ences? I will focus on the domain of time, and ask whether ba­
sic cognitive functions like perceiving duration, ordering points 
in time, and encoding the temporal structure of events is shaped 
by particular aspects of the languages we speak (e.g., by what 
are the most commonly available spatiotemporal metaphors 
in a language, or the structural features of language such as 
obligatory tense and aspectual markers). I will discuss how lan­
guage might shape thought in these cases by forcing attention, 
creating new analogies, encouraging comparisons, and so on. 
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SATURDAY 2:15 PM 

Session A--Metcalf Large 

Language as lens: 
Morphological cues guide children's attention to number 

Barbara Sarnecka, University of Michigan 
V.G. Kamenskaya, Hertzen Pedagogical Institute 

Tamiko Ogura, Kobe University 
Yuko Yamana, Kobe Gakuin University 
JB. Yudovina, Kobe Gakuin University 

Does the grammar of a language act like a lens, focusing speak­
ers' attention in particular ways? Or is language mere clothing 
for (preexisting) ideas? In this study, participants from Kobe, 
Japan (48 children, mean age 3-2), Ann Arbor, Michigan (70 
children, mean age 3-2), and St. Petersburg, Russia (44 chil­
dren, mean age 3-2) performed the Give-a-Number task. It was 
found that 96% of English speakers, and 98% of Russian speak­
ers (whose languages obligatorily distinguish singular from 
plural) distinguished 1 from other numerosities, whereas only 
59% of Japanese speakers did so. Similarly, children speaking 
Russian (where the words for 2, 3 and 4 assign genitive sin­
gular, whereas 5-10 assign genitive plural) gave significantly 
fewer objects when asked for two or three than when asked 
for five or six. English and Japanese speakers made no such 
distinction. These data support the hypothesis that grammatical 
structure can affect speakers' perception of reality. 

Session C--Terrace Lounge 

The quality of input: ESL preschoolers' English vocabulary 
acquisition from storybook reading 

Molly Collins 
Boston University 

Seventy Portuguese-speaking preschoolers who are second 
language learners of English were pretested in Ll (Portuguese) 
receptive vocabulary, L2 (English) receptive vocabulary, and 
L2 expressive vocabulary. Matched according to pretest L2 re­
ceptive vocabulary scores, subjects were assigned to control or 
experimental groups. Subjects in the experimental group heard 
8 stories read with explanations of target vocabulary. Subjects 
in the control group heard 8 stories read without explanations 
of target vocabulary. Results show that treatment (i.e., expla­
nations of vocabulary) effected significant gains in ESL pre­
schoolers' new vocabulary acquisition from storybook reading. 
Significant predictors of vocabulary gain were treatment, initial 
L2 receptive skill, and home reading frequency. Initial L 1 re­
ceptive skill was not a significant predictor of L2 vocabulary 
acquisition. Children with high initial L2 levels gained more 
vocabulary than children with low initial L2 levels. Notwith­
standing differential gains, however, explanation of new words 
is helpful, regardless of how little L2 is known. 

Session B--Conference Auditorium 

Why continuity 

Rosalind Thornton 
University of Maryland 

Recent accounts of children's use of subject-aux inversion have 
failed to explain the observation that long after English-speak­
ing children are inverting with other question words, they fail to 
'invert' or use do-support in questions with why ( e.g., Rowland 
& Pine 2000, 2002; van Valin 2002). The present VG account 
proposes that, in line with Continuity, children adopt an option 
that is found cross-linguistically, but is not compatible with the 
local language (cf. Crain & Pietroski 2001). The claim is that 
children adopt a representation of why-questions that is correct 
for Italian (Rizzi 2000). The parallel is illustrated using over 
450 why-questions from a diary study of one child, A.L., from 
age 2;1 to 5;3. InA.L.'s data, for example, as in Italian, inver­
sion is obligatory in long-distance questions but not in matrix 
questions. This is unexpected on R & P's data-driven account, 
since long-distance questions represent more exotic data. 

Notes 
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SATURDAY 2:45 PM 

Session A--Metcalf Large 

A crosslinguistic study of the role of singular and plural 
in number word learning 

Peggy Li and Mathieu LeCorre, Harvard University 
Rende Shui, Zhehing University 

Gisela Jia, City University of New York 

When children first learn the exact meaning of one, the other 
number words in their lexicon refer to pluralities. This could 
be due to the fact that one co-occurs with singular nouns while 
other numbers co-occur with plural nouns. We tested this by 
studying number word learning in Mandarin, a language with­
out any plural syntax. If plural caused the English pattern, it 
should not occur in Mandarin-speaking children. Also, English 
could provide better syntax-to-semantic cues than Mandarin. 
Thus, English-speaking children might figure out number word 
meanings earlier. Testing 29 44-month-old Mandarin- or Eng­
lish-speaking children on production and comprehension tasks, 
we found the acquisition sequence for Mandarin is the same as 
for English. However, English-speaking children learned one 
earlier than their age-matched Mandarin counterparts. There­
fore, our results suggest that while plural syntax isn't the sole 
factor that determines early number word meanings, it might 
facilitate entry into the number word system. 

Notes 

Session B--Conference Auditorium 

Computational complexity and the acquisition 
of the CP domain 

Carla Soares 
University of Paris VIII 

In this paper I argue that European Portuguese acquisition data 
(children from 1;2.0 to 3;5.17) supports the hypothesis that 
fronted wh-words arise via Move and not via Merge and that 
the CP domain is available in children's early grammar. This 
hypothesis has been already presented in related literature. 
Furthermore, I claim that the order of constructions' acquisition 
involving the left periphery stems from syntactic computation 
complexity. I propose a notion of complexity couched in the 
minimalist framework: core syntactic operations are Merge 
and Move, the latter being most costly. Accordingly, I assume 
a structure entailing the application of Move as more complex 
than an equivalent structure involving the application of Merge. 
Moreover, consecutive application of two different syntactic 
operations involves a more important degree of complexity 
than consecutive application of the same syntactic operation. 
To support this hypothesis I discuss wh-questions, topicaliza­
tion, clefting, and embedding in children's early speech. 

Session C--Terrace Lounge 

Narrative development in bilingual kindergarteners 

Yuuko Uchikoshi 
Harvard University 

A 9-month study of 160 English language learners from primar­
ily Spanish-speaking homes attending bilingual kindergartens 
investigates ESL narrative development. The study examines 
whether two PBS series Between the Lions (focusing on early 
literacy skills) and Arthur ( offering rich exposure to narra­
tives) can enhance English narrative development. Individual 
narrative data was collected at three time points throughout 
the school year. Data was coded for story structure, events, 
and linguistic features. Data was then analyzed using CLAN. 
Data was also analyzed using individual growth modeling that 
makes use of repeated data and yields a more accurate picture 
of change over time than traditional techniques. With its focus 
on young ELL children, this study provides a detailed picture 
of rates of change in their early English narrative development 
and further examines the effectiveness of using accessible and 
inexpensive educational television as intervention. 
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SATURDAY3:15 PM 

Session A--Metcalf Large 

Third trimester auditory stimulation selectively enhances 
language development 

Karin Stromswold and Ellyn Sheffield, Rutgers University 

Some animal studies suggest that early sensory enrichment en­
hances neuronal function (e.g., Dmitrieva et al. 1994), whereas 
others suggest it impairs neuronal function ( e.g., Sleigh & Lick­
liter 1995). In this study, parents of prematurely-born children 
rated the sound level of their child's NICU, answered questions 
about their child's pre- and post-natal history and development, 
and assessed their linguistic and non-linguistic development. 
Multiple regression analyses revealed that NICU sound level 
was a better independent predictor of language outcome than 
gestational age or weight at birth, with children in louder NICUs 
having better language outcomes. Why might this be? One pos­
sibility is that just as ducklings who receive extra embryonic ex­
posure to duck calls have enhanced auditory abilities (Dmitrie­
va et al. 1994), premature babies exposed to more sound in the 
NICU develop more organized or larger brain regions for pro­
cessing sound and language ("the more is better" theory). Alter­
natively, if sound in loud NICU s is broad spectrum white noise, 
our results could support the "phased learning/less is more" hy­
pothesis. In other words, just as the womb blocks full-term in­
fants exposure to phonemes, words, and syntax, white noise in 
the NICU could block preterm infants exposure to such stim­
uli. 

Session C--Terrace Lounge 

The English spelling development of Spanish/English 
bilingual children: Cross-linguistic and intra-linguistic factors 

!gone Arteagoitia and Elizabeth Howard 
Center for Applied Linguistics 

Different developmental stages have been identified in the 
process of learning to spell for monolingual English-speaking 
children (Bear, Templeton, Invernizzi, & Johnston 1996; Ehri 
1993; Henderson 1990; Read 1971). However, very little re­
search has been devoted to the development of spelling ability 
in English by English language learners (ELLs), even though 
the number ofELLs in elementary schools in the U.S. has more 
than doubled in the last decade (Kindler 2002). The present 
study, which examines the spelling of a wide variety of fea­
tures by Spanish/English bilingual children in comparison with 
English monolingual children, suggests that while bilingual 
children go through the same stages of English spelling devel­
opment as monolingual children, there are some differences 
between the performance of the two groups that seem related to 
cross-linguistic influence, with bilingual participants exhibiting 
evidence of the Spanish phoneme-grapheme mapping system in 
their English spelling. 

Session B--Conference Auditorium 

Leamability and recursion across categories 

William Snyder, University of Connecticut 
Thomas Roeper, University of Massachusetts, Amherst 

The child's input often includes evidence for incorrect gram­
matical analyses. Thus, the child may encounter Here comes 
the train, but English is not a V2 language. How does she know 
which evidence to trust? We propose that the child gives special 
priority to input bearing evidence of recursion. Support comes 
from examination of adults' speech to English- or French-learn­
ing children, as sampled in CHILDES corpora. The following 
points of grammatical variation will be discussed: The fact that 
English, but not French, freely allows the creation of novel N­
N compounds; the fact that certain West African languages like 
Twi, but not English or French, allow Serial Verb Construc­
tions; and the fact that English, but not French, freely allows 
multiple pre-nominal adjectives. In each case, we show that the 
child's input contains evidence of recursion precisely where the 
grammatical option is freely available in the adult language. 

Notes 
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SATURDAY 4:15 PM 

Session A--Metcalf Large 

Second language learners' processing of inflected words: 
Behavioral and ERP evidence for storage and decomposition 

Harald Clahsen, University of Essex 
Anja Hahne and Jutta Mueller 

Max Planck Institute for Cognitive Neuroscience 

We report results from two behavioral and two ERP experi­
ments examining regular and irregular participle and noun 
plural forms of German in 18 advanced adult L2 learners with 
Russian as L 1. The designs and materials of these experiments 
were adopted from previous studies with native speakers of 
German. The two ERP experiments show that advanced adult 
L2 learners respond differently to violations of regular and 
irregular inflection during on-line morphological processing. 
For misapplications of regular rules of inflection, L2 learners 
revealed ERP effects that have independently been argued to 
tap morpho-syntactic processing, namely an anterior negativity 
and/or a P600, whereas for misapplications of irregular inflec­
tion, they showed an ERP effect (N400) that is characteristic 
of lexical processing. We argue that L2 learners employ both 
lexical storage and morphological decomposition in processing 
inflected words, but only in inflectional domains in which they 
are highly proficient (as indicated by the results of the two be­
havioral experiments). 

Notes 

Session B--Conference Auditorium 

The development of preschoolers' sensitivity to discourse cues 
in on-line pronoun interpretation 

Hyun-Joo Song and Cynthia Fisher 
University of Illinois at Urbana-Champaign 

Two studies examined 2;5-year-olds' sensitivity to discourse 
structure in pronoun interpretation. Children heard stories 
whose characters were depicted on two video screens. In Ex­
periment 1, one character in each story was more prominent 
because it occurred first, appeared in subject position, and was 
pronominalized once. Test utterances either continued the es­
tablished subject or shifted to a new subject, using a pronoun. 
Upon hearing the test pronouns, 2;5-year-olds looked toward 
the most recently mentioned referent (not the previous subject 
or first-mentioned noun). In Experiment 2, one character was 
established as the topic of the story by being mentioned once 
more often than the other character. In this case children looked 
longer at the subject of the preceding sentence upon hearing 
a pronoun. 2;5-year-olds, like 3-year-olds, interpret pronouns 
relative to a representation of the prior discourse, and their 
choice of antecedents is influenced by the prominence of each 
character in that representation. 

Session C--Terrace Lounge 

Markedness vs. frequency effects in coda acquisition 

Jessica Stites, Cecilia Kirk, and Katherine Demuth 
Brown University 

Researchers have long proposed that children exhibit unmarked 
linguistic structures in early speech ( e.g. Jakobson 1948, Gnana­
desikan 1996), whereas others suggest that frequency affects 
the time course of acquisition (Levelt, Schiller, & Levelt 2000). 
English codas provide a case in which markedness can be pitted 
against frequency. Crosslinguistic research shows that higher 
sonority consonants are preferred in coda position (Clements 
1990). However, stops (the least sonorant consonants) are the 
most frequent codas in English. If stops are acquired first, this 
would support a frequency account. If stops are acquired last, 
this would support a markedness account. To investigate this 
issue we examined longitudinal data from two children from 
0;11-1;8. The results of this study find that both markedness 
AND frequency play a role in English coda acquisition, and that 
this may vary amongst children, providing a more principled 
understanding of individual variation. 
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SATURDAY 4:45 PM 

Session A--Metcalf Large 

ERP correlates of age and proficiency effects on L2 processing 
of syntactic and inflectional information 

Kathy Kessler, Gita Martohardjono, and Valerie Shafer 
City University of New York 

Event-related potentials (ERPs) to word order and inflectional 
violations in monolingual and L2 learners of English (Span­
ish L1) were examined. L2 groups included high-proficiency 
early (before age 8), high-proficiency late (after age 8), and 
low-proficiency learners. Word order violations elicited similar 
responses in early L2ers and monolinguals: LAN and P600, 
but with different distribution, and no ELAN for L2ers. P600 
effects alone were seen in high-proficiency late learners. Inflec­
tion violations elicited weak LAN and P600 for monolinguals. 
Inconsistent P600 for early L2ers and no significant effects for 

.. late learners were seen. Divergent ERP patterns were found in 
both conditions for low-proficiency L2ers. Similar accuracy 
rates in monolinguals and both high-proficiency groups were 
found, but with slower reaction times for late learners. These 
results suggest that while later L2ers may process syntactic and 
inflectional information differently from native speakers and 
early L2ers, their underlying grammatical knowledge does not 
differ. 

Session C--Terrace Lounge 

The structure of branching onsets and rising diphthongs: 
Evidence from acquisition 

Margaret Kehoe and Geraldine Hilaire 
University of Lyon II 

This study compares branching onsets and rising diphthongs in 
French-speaking children in order to test Rose's (2000) claim 
that the acquisition patterns of these segmental sequences reflect 
their different structural representations. In French, branching 
onsets (bras /bRa/ "arm") involve complexity at the level of 
the syllable onset, whereas rising diphthongs (pois /pwa/ "pea") 
involve complexity at the level of the segment (nucleus). Data 
include word productions from 12 French children, aged 1;10-
2; 10 years. Our findings do NOT confirm Rose's (2000) claim. 
Across several different measures, branching onsets did not 
pattern differently from rising diphthongs. Rising diphthongs 
were mastered around the same time as the branching onset /Cl/ 
but before /Cr/, revealing no consistent order of complex seg­
ment before complex syllable structure. We conclude that rising 
diphthongs and branching onsets may be represented similarly 
in French acquisition, a finding compatible with the representa­
tion of these segments in some cross-linguistic grammars. 

Session B--Conference Auditorium 

The context of non-affixal arguments in child Inuktitut: 
The role of joint attention 

Barbara Skarabela and Shanley Allen 
Boston University 

Recently, several studies explored argument omission in the 
speech of children acquiring Inuktitut from discourse-prag­
matic and socio-pragmatic perspectives. However, these stud­
ies failed to analyze separately two different types of omitted 
arguments in child Inuktitut: those that occur with a cross-refer­
encing inflectional affix on the verb (affixal) by comparison to 
those that occur without the cross-referencing inflectional affix 
(non-affixal). Therefore, in the current study, we examine the 
role of joint attention in a set of non-affixal arguments in the 
speech of four monolingual Inuktitut-speaking children rang­
ing in age from 2;0 to 3;6. Out of 145 non-affixal arguments, 
76% of those representing third person referents occurred in the 
presence of joint attention. This finding strengthens previous 
evidence that joint attention is a crucial factor underlying argu­
ment omission, and that argument omission in child language 
as a syntactic phenomenon is significantly influenced by both 
discourse context and socio-pragmatic factors. 

Notes 

Page 42 



SATURDAY 5:30 PM 

PLENARY ADDRESS 

Language growth of children with Specific Language Impairment and unaffected children: 
Timing mechanisms and linguistic distinctions 

Mabe/Rice 
University of Kansas 

Recent linguistic studies of children with SLI demonstrate that this condition can illuminate the relative discreteness 
of linguistic elements that appear highly fused in the rapid acquisition of typically developing children. Parts of the 
grammar serve as clinical markers of the condition, and there is great interest in possible inherited contributions to 
the clinical markers. This talk will put the work on linguistic clinical markers in a growth context, by highlighting 
the crucial roles played by timing mechanisms, in the onset of language, the configuration of the linguistic system, 
acceleration rate, and points of change in the acceleration. Growth curves from a program of longitudinal studies of 
affected and unaffected children will illustrate how powerful timing mechanisms appear to be involved, and the timing 
plays out differently in discrete parts of the linguistic system. Implications for models of language acquisition and 
studies of the genetics of language impairments will be discussed. 

The Lexicon-Syntax Interface in 
Second Language Acquisition 
Edited by Roeland van Hout, Aafke Hulk, Folkert Kuiken 
and Richard J. Towell 
University ofNijmegen / University of Amsterdam / 
University of Salford 

SLA integrates the learning of the core syntax of a language, and the learning 
of the lexical items which has to be incorporated into that syntax. Syntax is 
learnt through a process of implementing a particular set of universal 
structures, whereas the learning oflexis is characterized by the building up of 
associations (or connections). Yet, these two systems combined, become the 
whole linguistic system in the mind of an individual. This book is designed 
firstly, to state the implications of these two paradigms as clearly as possible using examples of 
the research carried out within each paradigm, and secondly, to examine how they can be made to 
interrelate in such a way as to enable us to explain better the overall process ofSLA. 
Language Acquisition and Language Disorders, 30 
2003. Hb viii, 234 pp. 1 58811 418 X USD 95.00 
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POSTER SESSION II 

POSTER SESSION II 

What young children know about more: 
18- to 20-month-old infants' perception of the plural 

morpheme 

Helene Deacon and Jennifer Bustard 
University of British Columbia 

This study investigates understanding of plural allomorphs in 
18- to 20-month-old infants. In an adaptation of the 'switch' 
task (Werker, et al. 1998), the nonsense words mip and nub 
were each paired with a single novel object until looking time 
dropped to a criteria! level. In the test phase, several objects 
were shown paired with either correct(mips and nubs) or incor­
rect (mipt and nubd) plural forms. Preliminary results suggest a 
promising trend toward longer looking to the incorrect than to 
the correct form in the first block of test trials and the opposite 
pattern in the second block. When many objects are present 
infants initially seem surprised to hear the incorrect plural and 
later they appear to reject this form. This pattern emerged only 
with the more common allomorph /z/ (nubs). These results 
suggest that there is an interaction between frequency and rule­
based knowledge in infants' understanding of plurals. 

POSTER SESSION II 

Developmental issues on the interpretation of focus particles 
by Japanese children 

Mika Endo 
Tokyo Women's Medical University 

This study presents the findings of an experiment designed to 
examine how Japanese-speaking children make a scope inter­
pretation of the two focus particles, dake and sika(-nai ), Japa­
nese counterparts of only. The experiment involved 32 mono­
lingual Japanese children aged 3;6 to 5;10, and was conducted 
by the Truth-Value Judgment Method. Crain et al. (1992) and 
Philip & Lynch (2000) have reported that children tend to 
produce sentences in which the interpretation of only does not 
seem to be determined by its surface position. This paper shows 
that Japanese-speaking children display the same tendencies as 
English-speaking children when they interpret dake/sika(-nai) 
sentences. In addition, the result of the experiment indicates 
that there exists an asymmetry between subject and object posi­
tions: while children have difficulties with the focus particle in 
subject position, they can make a correct scope interpretation 
of the focus particle in object position. This asymmetry is ob­
served across the age groups. 

POSTER SESSION II 

External and internal possession: 
A comparative study of German and Japanese child language 

Sonja Eisenbeiss and Ayumi Matsuo 
Max Planck Institute, Nijmegen 

Languages differ with respect to POSSESSOR-POSSESSUM 
relations: In external possessor constructions, POSSESSOR and 
POSSESSUM are encoded in separate constituents and the POS­
SESSOR is treated as a core verbal argument (Payne 1994). In 
German, POSSESSORS carry dative marking and POSSESSUMs 
occur in separate phrases (Der Mann wiischt [dem Hund]DAT 
[die Pfote]AKK 'The man washes the dog the paw'). In Japa­
nese, both POSSESSUM and POSSESSOR are encoded in one 
NP ( Otoko-no-ko-ga [[uma-no ]-senaka-ni]DAT [kura-o JAKK 
tuketa). This is possible in German, although dispreferred. We 
analyzed spontaneous and elicited data from 24 2-6 year-old 
German and Japanese children, showing that (i) children were 
sensitive to input patterns from the beginning, and (ii) external 
possesion constructions were more error-prone than internal 
possession constructions. These findings are attributed to the 
fact that for these constructions children have to create a coher­
ent argument-structure representation that captures all posses­
sive or causal relations obtaining between the individual event 
participants. 

POSTER SESSION II 

Why do children say did you went?: 
The role of do-support 

Ryoko Hattori 
University of Hawaii, Manoa 

This paper examines "doubling errors" in Ll acquisition, where 
"tense and/or agreement is incorrectly expressed twice-- once 
on the 'fronted' auxiliary and once on the main verb" (O'Grady 
1997; 166), as in: 

(1) *Did you went home? 

Hurford (1975) claimed that doubling errors arise from an in­
correctly internalized Subject Auxiliary Inversion rule, while 
Mayer et al. (1978) claimed that they are the result of incor­
rectly formulated movements, i.e., copying without deletion. 
Through the examination of doubling errors in yes/no questions 
and negative declaratives, I classified into three groups that 
differentiate between these two hypotheses (those involving 
do-support: those involving be, and those involving modals). 
Through three English-speaking children--Adam, Eve, and 
Sarah (Brown 1973) from CHILDES database (MacWhinney 
2000), I show that neither hypothesis accurately accounts for 
the distribution of doubling errors. Instead, I propose that the 
main factor underlying doubling errors is the presence of the 
typologically unusual do-support. 
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POSTER SESSION II 

POSTER SESSION II 

The development and use of a narrative skills test in 
British Sign Language 

Ros Herman, Nicola Grove, Gary Morgan, Hilary Sutherland, 
and Bencie Woll 

City University, London 

Although there exists a standardised test of comprehension in 
British Sign Language (BSL) (Herman et al. 1999), there are 
no published language tests for productive signing, either in the 
UK or internationally. This paper documents the development 
of a test of narrative skills in BSL based on Labov & Waletsky's 
(1967) high point analysis. The test uses a story recall task 
following viewing of a language-free video. Stories were col­
lected from 60 children aged 3-13 years: 31 were native signers 
from deaf families; 29 were from hearing families, exposed to 
BSL before the age of 5 years. Children's stories were ana­
lysed to look at narrative structure ( orientation, complicating 
actions, resolution, evaluation), content and morphosyntax in 
BSL (verbs types, aspect, manner, size and shape specifiers, and 
role shift). We present validity and reliability analyses on the 
measure and compare findings of children according to parental 
hearing status and age. 

POSTER SESSION II 

Patterns in comprehension of verb morphology in Dutch: 
Evidence from syntactic bootstrapping experiments 

Evelien Krikhaar 
University of Groningen 

Sixty 2- and 3-year-old Dutch-speaking children participated 
in an experiment, which tested for syntactic bootstrapping of 
verbs. The results show that 2-year-old children, in contrast to 
3-year-olds, are not able to rely on morphosyntactic informa­
tion alone when asked to classify novel words as verbs. The 
data suggest a developmental pattern in the comprehension of 
verb morphology in Dutch, that relates to typical 'no-overlap' 
patterns for early verb production found in other studies on 
Dutch child language (De Haan 1987; Wijnen 1999; Blom 
2003). In particular, the 2-year-olds show evidence for the 
absence of morphological complexity in their verb comprehen­
sion. The data will be discussed in relation to claims about the 
early segmentation of verb forms and the interpretation of spe­
cific morphological elements for children in this developmental 
stage, like the infinitival marker (-en) in Root Infinitives and its 
presumed modal reference (cf. Hoekstra & Hyams 1998). 

POSTER SESSION II 

The acquisition of the German focus particle auch/too: 
Comprehension does not always precede production 

Tanja Huttner, Heiner Drenhaus, and Ruben van de Vyver 
University of Potsdam 

Jurgen Weissenborn, Humboldt University, Berlin 

The German focus particle auch ('too') occurs as a stressed and 
an unstressed variant, yielding two possible interpretations of 
sentences with auch, depending on the respective focus domain. 
As shown by N ederstigt (2001 ), children produce both variants 
of auch at age 1;5. A picture selection task with children (age 
2; 11 - 7;8) and adults has shown that this productive knowledge 
of auch significantly precedes the interpretive knowledge. In 
addition, the data reflect that the comprehension of stressed 
auch is acquired before that of unstressed auch. These results 
are explained as an integration problem with the different types 
of focus information. While in the stressed variant of auch 
the lexical and the prosodic information coincides, in the un­
stressed variant the prosodic information is not on auch itself, 
but on a following element. In this case the lexical information 
and the prosodic focus information must be intergrated for a 
correct interpretation. 

POSTER SESSION II 

Addressing the syntax-semantics-pragmatics interface: 
The acquisition of the Japanese additive particle mo 

Kazumi Matsuoka 
Keio University 

The semantic interpretation of adverbs such as only, also, and 
even has been a central issue of alternative semantics for focus 
(Rooth 1996). Experimental research was conducted to inves­
tigate how children associate the syntactic position of the Japa­
nese additive particle mo with the range of the possible alterna­
tive set. Unlike its English equivalents such as also, the range 
of the alternative set in the interpretation of mo is syntactically 
determined. Children from a daycare center in Osaka (mean 
6;4) were tested with a Truth-value Judgment task (Crain & 
McKee 1985). Nearly half failed to demonstrate an adult-like 
comprehension of the sentences containing mo. Their response 
pattern indicated the possibility that their grammar provided a 
non-adult focus interpretation of mo, by choosing an alternative 
set regardless of the syntactic position of the focus item. Based 
on the finding, we will consider the process by which different 
focus items are interpreted. 
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POSTER SESSION II 

POSTER SESSION II 

On the acquisition of causatives in Japanese 

Keiko Murasugi and Tomoko Hashimoto, Nanzan University 
Sachiko Kato, Massachusetts Institute of Technology 

We investigate the acquisition process of the Japanese causative 
construction, which employs the morpheme -(s)ase. Based on 
a four-year longitudinal observational study with a Japanese­
speaking child, we show that the construction is acquired in 
three steps. First, causative sentences are produced without the 
morpheme -(s)ase, and then, sentences like (la) with a non­
agentive causee are observed. And finally, children acquire 
more "regular" causatives with an agentive causee as in (lb). 

(1) a. Taroo-ga ningyoo-ni kutu -o hak -ase -ta 
Taroo-Nom doll -Dat shoes-Ace put.on-cause-Past 
'Taroo put the shoes on the doll.' 

b. Taroo-ga Hanako-ni hon-o yom-ase-ta 
Taroo-Nom Hanako-Dat book-Ace read-cause-Past 

'Taroo made/let Hanako read a book.' 

This study provides support for Matsumoto's (2000) hypothesis 
that causatives with the morpheme -(s)ase are structurally am­
biguous: they may have a complex structure with -(s)ase as an 
indepenent verb as generally assumed in the literature, but they 
may also have a simple structure with a non-agentive causee 
and V-(s)ase as the predicate. 

POSTER SESSION II 

Do restricted L 1 structures emerge in the interlanguage 
grammar? 

Eurijeong Oh and Maria-Luisa Zubizarreta 
University of Southern California 

In this study we show that surface congruence between Eng­
lish Double Objects (DOs) and Korean Double Accusatives 
(DACC), as well as presence/absence of congruence with 
respect to type of licensor, plays a role in the acquisition of 
English DOs by Korean speakers. In the case of goal ditransi­
tives, both languages require lexical licensing, although in Ko­
rean only 3 (albeit frequent) verbs license DACC. In the case 
of benefactive ditransitives, English requires lexical licensing, 
while Korean requires morphological licensing. Our results 
show that, while lack of congruence in the latter case gives rise 
to negative transfer, congruence in the former case gives rise to 
positive transfer, despite the fact that lexical licensing is heavily 
restricted in Korean. 

POSTER SESSION II 

The role of argument structure and object familiarity in 
Japanese children's verb learning 

Mutsumi Imai, Keio University 
Etsuko Haryu, University of Tokyo 
Hiroyuki Okada, Takai University 

Previous research showed that young children had difficulty 
learning a new action verb, failing to generalize a novel verb to 
the same action when the object in the action was changed (Imai 
et al. 2002). The present research examined factors that might 
help children segregate the object from the representation of 
verb meaning. We tested whether explicit specification of the 
arguments facilitates verb learning even for Japanese children, 
who often hear verbs without arguments. Also manipulated 
was familiarity of the theme object. Because acquisition of 
verb meaning requires children to grasp the relation between 
nouns, children may learn verbs more easily when they have 
solid knowledge about the object. The effect for object famil­
iarity was found, but specification of the argument structure did 
not improve their performance. These results are compared to 
the results from English-speaking children (Mayer et al. 2003), 
and implications about universal and language-specific proper­
ties of verb meaning acquisition are discussed. 

POSTER SESSION II 

Against the Aspect First Hypothesis 

Olesya Olbishevska 
University of Ottawa 

The study reports on two experiments testing the predictions 
of the Aspect First Hypothesis on Ukrainian. Experiment 1 
tests young children's production by observing what verbal 
aspectual morphology (perfective or imperfective) children 
predominantly use to express past and present. Experiment 2 
is a comprehension study. It tests whether children use perfec­
tive morphology to encode telicity, and imperfective atelicity, 
i.e., whether they mark lexical aspect with the help of overt 
grammatical aspect markin. The findings of the experiments 
provide evidence that 2;5-4;5-year-olds do not restrict their use 
of perfective grammatical aspect to past tense and imperfec­
tive to present. The results demonstrate that even the youngest 
children could comprehend past tense equally when it is applied 
to events that are completed and to events that are incomplete. 
Therefore, the results do not seem to support either version of 
the Aspect First Hypothesis. 
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POSTER SESSION II 

POSTER SESSION II 

Leaming definite determiners: 
Genericity and definiteness in English and Spanish 

Ana T Perez-Leroux, University of Toronto 
Alan Munn and Cristina Schmitt, Michigan State University 

Michelle Deirish, University of Toronto 

This paper reports 2 studies comparing the interpretation of def­
inite plurals in English and Spanish. In Spanish, definite plurals 
can be interpreted as generics but English definite plurals can­
not be, even in favoring contexts (present tense). Study 1 tested 
children's interpretation of definites with 8 stories about two 
atypical members of their kind (e.g., zebras with spots.) Yes/no 
questions evaluated generic or specific interpretations of the 
subject with definites, bare plurals and demonstratives. Study 
2 examined children's ability to use tense to restrict definite 
generic interpretations. Our results show that while English 
children overgeneralize the use of definite plurals to generics, 
both Spanish and English children are sensitive to Tense as a 
restrictor of generic interpretations. 

POSTER SESSION II 

The production of SE- and SELF-anaphors 
in Dutch child language 

Esther Ruigendijk, Sergio Baauw, Sergey Avrutin, 
and Nada Vasic 

Utrecht University 

Some Dutch verbs can take either SE- (zich) or SELF-anaphors 
(zichzelj), depending on the context. Zich is preferred in non­
contrastive, and zichzelfin contrastive situations. According to 
Reuland (2001), zich enters a syntactic dependency with its an­
tecedent by arity reduction of the predicate after checking and 
deletion of features. Zichzelf does not require arity reduction 
as it contains the nominal part ze/fwith interpretable features. 
19 Dutch children participated in a story elicitation task elicit­
ing zich and zichzelf. They correctly produced SELF-anaphors 
in 72. 7% of the zichzelf situations, whereas they realized zich 
in only 30.6% of zich contexts, producing non-anaphoric, or 
empty elements. This shows that children are able to perform 
arity reduction, but preferably avoid it using other means of 
describing the situation. Accessing and processing of feature 
specification is unproblematic. Children correctly differentiate 
between the discourse situations, which is important since this 
can hardly be learned from input. 

POSTER SESSION II 

Alternative grammars in acquisition: 
Markedness- vs. faithfulness-oriented learning 

Anthi Revithiadou, University of the Aegean 
Marina Tzakosta, Leiden University 

Crosslinguistically, a fixed set of markedness constraints de­
rives children's templatic truncations. It has been argued that 
children's early productions realize the least sonorous seg­
ments of the preserved syllables of adult words. The proposal 
advanced in this paper, however, brings forward another crucial 
factor in the selection of the segmental make-up of such outputs, 
namely faithfulness to edgemost segments. More specifically, it 
is claimed that in the course of acquisition co-grammars, which 
exploit fine-grained markedness or faithfulness distinctions, 
are developed in parallel. In markedness-driven co-gram­
mars, segmental selection is performed on the basis of sonority 
scales: xri. 'stu.lis ['tulich] 'Christ-DIM' whereas in faithful­
ness-driven co-grammars, the edgemost consonant is produced: 
fri.iia. 'nu.la ['fala]/*'nula 'toast-DIM'. Consequently, Greek 
raises significant questions about the nature of constraints and 
the dynamics of their rankings that construct early grammars 
and shape intermediate ones (i.e., co-grammars) towards the 
final stages of phonological development. 

POSTER SESSION II 

The acquisition of discontinuous verbal dependencies by 
German 19-month-olds: Implications for crosslinguistic 

language processing 

Michaela Schmitz, University of Potsdam 
Lynn Santelmann, Portland State University 

Barbara Hohle, University of Potsdam 

Recent work with English-speaking infants suggests that Eng­
lish-learning 18-month-olds can detect the relationship between 
discontinuous morphemes though this ability seems to be limit­
ed to locally restricted domains (Santelmann & Jusczyk 1998). 
This raises questions concerning processing of dependencies 
across languages. In German, verbal dependencies are gener­
ally separated by several constituents, even in child-directed 
speech (Santelmann 2003). If German infants have a process­
ing window similar to English, they may be delayed in acquir­
ing these dependencies. We present three experiments with the 
Headtum Preference Procedure testing German 19-month-olds' 
acquisition of discontinuous dependencies. Infants listened to 
grammatical sentences containing the auxiliary hat 'has' and 
the present participle, and ungrammatical sentences containing 
the modal kann 'can' and the same participle. Our results sug­
gest that 19-month-olds are sensitive to these dependencies, but 
that their processing is influenced by the type of the interven­
ing material. The relevance of lexical and structural factors for 
infants' processing capacities will be discussed. 
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POSTER SESSION II 

POSTER SESSION II 

Acquisition evidence for a unified view of 
focal ambiguity and stress 

Kriszta Szendroi 
Utrecht University 

Neutral stress (1) allows a wide focus interpretation, while 
marked stress does not (2) (Selkirk 1984). 

( 1) He only threw a chair to PIGLET. 
Focus= {indirect object, VP} 

(2) He only threw a CHAIR to Piglet. 
Focus= {direct object, *VP} 

In fact, children initially only allow the wide interpretation for 
(1). Otherwise, they would face a learnability problem, since 
the wide focus reading entails the narrow reading (the semantic 
subset principle, Crain et al. 1994). Reinhart (forthcoming) ar­
gues that focus is identified at the interface, while others (e.g., 
E. Kiss 1998, Zubizarreta 1998) claim that focus is encoded 
in the syntax. The two views make different predictions for 
language acquisition of focus with marked stress (see 2). A 
truth-value judgment task modeled after Gennari et al. (2002) 
found results that support Reinhart's proposal and give further 
evidence for the findings of Crain et al. (1994). 

POSTER SESSION II 

Children's understanding of the universal quantifier 
wh+mo in Japanese 

Kyoko Yamakoshi 
Cornell University 

In Japanese, wh-words are called indeterminate pronominals 
(Kuroda 1965) since they can be part of quantifiers. A universal 
quantifier corresponding to every is expressed by a wh-word 
with the particle mo (wh+mo). When wh+mo occurs with ne­
gation, it has a meaning close to the NPI any, although their 
behaviors are different in various respects. Since the forms of 
wh+mo and a wh-phrase are similar, children might misunder­
stand wh+mo as a wh-phrase. The results of our experiment 
show that children do misinterpret wh+mo as a wh-phrase 
when it is without negation, but, surprisingly, even three-year­
old children interpret wh+mo correctly as a quantifier at much 
higher rates when it is with negation. The results suggest that 
children correctly understand wh+mo as a quantifier when it is 
with negation and that children are sensitive to the licensing of 
wh+mo by negation in the early stage oflanguage acquisition. 

POSTER SESSION II 

Aspect marking and modality in child Vietnamese 

Jennie Tran and Kami/ Ud Deen 
University of Hawaii, Manoa 

This paper examines the acquisition of aspect morphology in 
the naturalistic speech of one Vietnamese child, aged 1;9. We 
show that while the omission of aspect markers is the predomi­
nant error, errors of commission are somewhat more frequent 
than expected ( ~ 18% ). Errors of commission are thought to be 
exceedingly rare in child speech (<4%, Sano & Hyams 1994), 
and thus it appears as if errors of commission in child Vietnam­
ese are more common than in other languages. These errors 
occur exclusively with perfective markers in modal contexts, 
i.e., perfective markers occur with non-perfective, but modal 
interpretation. We propose, following Hyams (2002), that these 
errors are permitted by the child's grammar since perfective 
features license mood. Additional evidence from the corpus 
shows that all the perfective-marked verbs in modal context are 
eventive verbs. We thus further propose that the corollary to Rls 
in Vietnamese is perfective verbs in modal contexts. 

POSTER SESSION II 

Japanese learners of English are easy to confuse l and r: 
Experiencer-raising in second language acquisition 

Noriaki Yusa, Miyagi Gakuin Womens University 
Kazunori Fukuchi, Sendai National College of Technology 

L2 learners acquiring English often produce non-target-like 
constructions as in (1). On the basis ofLl acquisition data on 
tough-constructions in Thornton (2001) and Anderson (2002), 
we will propose that Experiencer-Raising is responsible for 
the derivation of (1) as in (2). Experiencer-Raising can also be 
found in object-experiencer (OE) psych-verbs such as embar­
rass and bore as in (3). We will report that L2 learners who re­
sort to Experincer-Raising in the derivation of tough-construc­
tions apply the same strategy to OE psych-verbs and produce 
(3) with the Experiencer in the subject position. Our proposal 
straightforwardly explains that the acquisition of subject-ex­
periencer verbs such as fear and love presents few problems 
(White et al. 1998), since the Experiencer argument is gener­
ated in the subject position (Belletti & Rizzi 1998). 

(1) *John is easy to catch cold. 
(2) Johni is easy ti [PRO to catch cold]. 
(3) *I feel embarrassing when giving a speech. 
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SUNDAY 9:00 AM 

Session A--Metcalf Large 

Implications of early bilingualism in 
Theory of Mind (ToM) development 

Agnes M Kovacs 
SISSA, Trieste, Italy 

Developmental relations have been proposed between language 
and ToM, though the nature of this relationship is not clear. We 
studied ToM development in young bilinguals to investigate 
how they successfully switch languages. The continuous 
switching might involve taking the others' mental perspec­
tive to infer which language to use. If this involves a deeper 
knowledge about others' minds, there can be an advantage 
for bilinguals in developing ToM. Twenty-one bilinguals and 
twenty-two monolinguals participated in the study (mean age 
= 3;3). They performed a standard ToM task, a modified ToM 
task, and a gizmo task. The gizmo task was used to control for 
general information processing. Significantly more bilingual 
children passed the standard and modified ToM tasks, but there 
were no differences in the gizmo task. It seems that learning 
two languages from birth implies developing earlier a theory 
about the others' mind. The underlying mechanisms and the 
implications are further discussed. 

Notes 

Session B--Conference Auditorium 

Early acquisition of nominative-genitive 
conversion in Japanese 

Motoki Nakajima, University of Tokyo 
Tetsuya Sano, Meiji Gakuin University 

In this paper, we demonstrate that Japanese young children 
have adult-like knowledge of genitive NPs in so-called gapless 
relative clauses: the genitive NPs are interpreted as the subject, 
not as the object. 

(1) [[usagi-no(/ga) pro tataiteru] e] 
rabbit-Gen(/Nom) is-hitting picture 
'the picture of the rabbit's hitting (someone)' 
'*the picture of(someone) hitting the rabbit' 

15 children (4;3-6;0, mean: 5;1) were asked to judge a puppet's 
descriptions of pictures. A description with the NP in ( 1) should 
be accepted for the picture where a rabbit is hitting some ani­
mal, but it should be rejected for the picture where some animal 
is hitting a rabbit. The correct response rate of 83.3% (50/60) 
was very robust. Ochi (2001) proposes that genitive subjects 
are licensed by having their Case checked in Spec-DP via A­
movement. Assuming his analysis, our result suggests that the 
Continuity Hypothesis could be sustained for the A-chain and 
its locality condition. 

Session C--Terrace Lounge 

The resolution of scope ambiguity in English-French sentence 
interpretation 

Samantha Outcalt, Southern Illinois University 
Laurent Dekydtspotter, Indiana University, Bloomington 

Our study addresses context and structure in L2 scope-ambi­
guity resolution. Thus, if Monique, Sylvie and Veronique all 
evaluated Le Notre, La Tour D'argent and a different third res­
taurant each, two scope-dependent answers to (1) are possible. 
Distributive answer "three" and common answer "two" depend 
on the scope of the de-marked existential NP w.r.t. the subject. 

(1) Combien de restaurants est-ce que tousles critiques ont evalues? 

English-French learners (23 intermediate; 16 advanced) and na­
tive speakers (16 French; 32 English) took a self-paced reading 
task consisting of scenarios providing a context followed with 
segment-by-segment presentations of a semantically ambiguous 
interrogative and a numerical answer that respondents accepted 
or rejected. Distributive answers followed scenarios allow­
ing several interpretations. Common answers were, however, 
uniquely contextually relevant. Still, advanced non-natives and 
native groups produced longer RTs on common interpretations, 
although for distinct segments. Asymmetries suggest that a 
context-insensitive, grammatically-based, universal algorithm 
constrains L2 scope resolution. 
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SUNDAY 9:30 AM 

Session A--Metcalf Large 

A cultural perspective on the role of language in development 
of theory of mind: Japanese preschoolers' early understanding 

of (un)certainty 

Tomoko Matsui, International Christian University 
Yohko Murakami, Stanford University 
Taeko Yamamoto, Kyorin University 

Peter McCagg, International Christian University 

As research on Theory of Mind has progressed, the role of lan­
guage in children's understanding of epistemic mental states has 
become a fertile area of investigation. Although Lillard (1998) 
and others have speculated that cultural and linguistic experi­
ence may influence the development of children's appreciation 
of the mental states of others, research has focused primarily on 
English-learning children. Here we present two complementary 
studies examining cultural differences in this domain: first, a 
naturalistic study of Japanese and US mothers' use of epistemic 
markers of certainty/uncertainty in speech to preschoolers, 
and second, an experimental study comparing Japanese and 
American children's sensitivity to uncertainty-markers in a 
word-learning task. We provide preliminary evidence that 
Japanese mothers' frequent use of particular epistemic markers 
facilitates children's early understanding of relative certainty. 
We also consider how the linguistic forms of epistemic markers 
may influence children's early production and understanding of 
speaker certainty. 

Session C--Terrace Lounge 

A definite pattern ofL2-English article use: 
The role of specificity 

Tania Ionin, Heejeong Ko, and Ken Wexler 
Massachusetts Institute of Technology 

This study examines article errors in L2-English: overuse of the 
with indefinites and overuse of a with definites. We trace both 
error types to one source: the role of specificity in L2-English, 
where specificity is defined as 'speaker knowledge of the refer­
ent' (cf. Fodor & Sag 1982). Articles cross-linguistically can be 
distinguished on the basis of definiteness (as in English) or on 
the basis of specificity (as in Samoan- see Mosel & Hovdhau­
gen 1992). We hypothesized that L2-English learners fluctuate 
between the two systems, optionally treating the as [+definite] 
or [+specific]. This hypothesis was tested in an elicitation study 
with adult LI-Russian and LI-Korean learners of English. As 
predicted, the learners' overuse of the occurred predominantly 
with [+specific] indefinites, and overuse of a - with [-specific] 
definites. We conclude that L2-learners have access to the fea­
tures definiteness and specificity, but have not yet learned which 
feature determines the distribution of English articles. 

Session B--Conference Auditorium 

The role of optional vs. obligatory cues in the acquisition of 
passive in two dialects of English and in language impairment 

Barbara Zurer-Pearson 
University of Massachusetts, Amherst 

Multiple cues in Mainstream American English (MAE) signal 
the passive, but some of those elements are optionally repre­
sented in African-American English (AAE) and are often com­
promised in language impairment (LI). This study compared 
AAE and MAE typically-developing (TD) and language-im­
paired children's use of obligatory versus optional cues, both by 
demographic group and with respect to the individual's own use 
of passive morphology (-ed and be). To test comprehension, 
prompts were simple passives (the elephant was pushed) and 
complex passives with implicit information about objects and 
verbal aspect (the boys face was being painted). Production of 
-ed and be was elicited with a different set of items (Seymour, 
Roeper, & deVilliers 2003). Subjects were 861 TD and 397 LI 
children, ages 4 to 12. All but 2 TD children in both dialect 
groups demonstrated some knowledge of passive by age 5. LI 
children scored lower on all types of passives (from age 5). 
Further, children with higher levels of morpheme production 
were more likely to show greater mastery of complex passives. 
These data support the view that obligatory elements are more 
effective cues than optional ones. 

Notes 
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Understanding theory of mind and complementation: 
The linguistic determinism hypothesis revisited 

Petra Schulz and Anije Meissner 
Humboldt University, Berlin 

The linguistic determinism hypothesis (LDH) postulates that 
mastery of the syntax of complementation enables the repre­
sentation of false beliefs ( de Villiers 1995). However, previous 
studies using memory-for-complements tasks produced mixed 
results. This study investigated how the interpretation of non­
factive and factive complements is related to the emergence of 
Theory of Mind. 37 German-speaking children (3;04 to 6;03) 
were tested on false belief explanations and the comprehension 
of complements of propositional (think that), factive (know 
that), and negative-implicative (forget to) verbs. False-belief 
passers showed an adult-like understanding of factive and 
negative-implicative, but not of propositional complements. 
False-belief failers interpreted propositional and negative-im­
plicative complements at chance, while comprehension of fac­
tive complements seemed target-like. These findings suggest an 
extension of the LDH: Children who pass false belief tasks and 
master memory-for-complements tasks may show a non-adult­
like knowledge of the truth-value of propositional comple­
ments. Mastery of non:finite complements may also drive false 
belief understanding. 

Notes 

Session B--Conference Auditorium 

Agent case-marking in Hindi child language 

Bhuvana Narasimhan 
Max Planck Institute, Nijmegen 

Semantic bootstrapping accounts propose that children rely on 
participant roles to acquire case-marking patterns, using innate 
linking rules (Grimshaw 1981, Macnamara 1982, Pinker 1984). 
Children link agents of transitive actions and actors of intransi­
tive actions to nominative case in nominative-absolutive lan­
guages. In ergative-absolutive languages, agents of transitive 
actions are linked to ergative, and actors of intransitive actions 
to absolutive case. In a split-ergative language such as Hindi, 
agentive subjects of transitives occur in ergative case -ne or in 
"nominative" (null-marked) case depending on perfectivity, 
and actor intransitive subjects typically receive "nominative" 
case. Children would be predicted to overextend the ergative 
case-marker to agents in imperfective transitive contexts, and 
possibly agentive intransitive contexts. Our study reveals only 
errors of omission. Children correctly use -ne marking for 
agents of transitive actions in perfective contexts. The lack of 
the predicted overextensions suggests that semantic bootstrap­
ping accounts require modification. 

Session C--Terrace Lounge 

Topicalization and wh-movement in the grammar of Japanese 
EFL learners 

Yoichi Miyamoto, Osaka University 
Keiko Okada, Dokkyo University 

Based on the finding that Japanese intermediate EFL learners 
incorrectly accept sentences like (1) and (2), we propose that 
topicalization and wh-movement show properties of A-move­
ment at this level. 

(I) *John and Maryi, each other/s friends praised. 
(2) *Which boysi did each othe(s sisters like? 

Miyamoto and Iijima (2003), however, found that a specificity 
effect is present at the intermediate level, and proposed that wh­
movement is A' -movement at this level. We claim, therefore, 
that at the intermediate level, wh-movement has both A- and 
A' -properties. Specifically, we argue that their wh-movement 
can be a two-step process, as illustrated in (3) (Takahashi 
1993): 

(3) [er Which boysi did [TP\ [vreach other's sisters like tJ] 

Hawkins and Hattori (2002) discovered that no superiority ef­
fect is observed even at the advanced level, and suggested that 
their WR-movement is "forced" scrambling. We suggest this 
forcefulness results from the scrambling being followed by 
wh-movement. 
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Acquisition of stress-based word segmentation strategies 

Erik Thiessen, and Jenny Saffran 
University of Wisconsin, Madison 

By 9 months, English-hearing infants treat stressed syllables 
as word onsets (e.g., Jusczyk, Houston, & Newsome 1999). 
However, it is unclear how infants learn the connection be­
tween word-initial position and stress (e.g., Johnson & Jusczyk 
2000; Thiessen & Saffran 2003). To explore this process, we 
exposed 9-month-olds to a list of words stressed on their sec­
ond syllable (iambic words) to discover whether infants could 
learn a new relation between stress and word position. Without 
such exposure, infants mis-segmented fluent iambic speech. In 
Experiment 1, we found that initial exposure to a list of entirely 
iambic words allowed infants to segment fluent iambic speech. 
In Experiment 2, we found that exposure to a list that consisted 
of only 80% iambic words also allowed infants to segment iam­
bic speech correctly. Exposure to iambic words enabled infants 
to learn that stress does not always correspond with word-initial 
position. 

Session C--Terrace Lounge 

On the asymmetry in the development of copula and auxiliary 
be in child L2 English 

Elena Gavruseva 
University of Iowa 

Within the Optional Infinitive model, the omissions of copula 
and auxiliary be are licensed by the same principles (e.g., by 
the optional non-projection of T or Agr, in combination with 
the Unique Checking Constraint (Wexler 1998)). However, 
recent research shows that the developmental profiles of copula 
and auxiliary be are distinct in monolingual normal English 
kids, SLI English kids, and child L2 English learners, with 
the omission rates of the auxiliary exceeding those of the 
copula (Joseph, Serratrice & Conti-Ramsden 2002; Haznedar 
2001; Ionin & Wexler 2002). This paper aims to account for 
the asymmetry in the acquisition of these two elements in the 
longitudinal data from five child L2 learners of English (mean 
age 7;5) by proposing that copula and auxiliary differ in the 
aspectual features content. In addition, the account is extended 
to the overgeneration of be errors that occur during the same 
developmental period. 

Session B--Conference Auditorium 

The origins of argument structure 
in infant event representations 

Peter Gordon 
Columbia University 

Six- to 12-month-olds were shown looped video sequences of 
simple events like GIVING, HUGGING and SHOWING. An ele­
ment in the event was then deleted and recovery oflooking time 
was recorded. By 8 months, infants showed evidence of differ­
entially encoding event elements based on relevance. This sug­
gests that elements that define the semantic structure of events 
represent potential arguments for verbs that describe such 
events. Therefore, prelinguistic event representations might 
provide a framework for the emergence of argument structure 
in language. However, if the event is too complex for the infant 
to understand ( e.g., SHOWING), then no differential looking oc­
curs, highlighting the specific role of cognitive-developmental 
level in this process. 

Notes 
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Patterns of new word-object associations 

Suzanne Curtin, University of Pittsburgh 
Janet Werker, University of British Columbia 

Young infants are sensitive to changes in stress patterns (Jus­
czyk & Thompson 1978), and English infants prefer strong­
weak syllable patterns by 9 months (Jusczyk, Cutler, & Redanz 
1993). Sensitivity to stress is also seen in speech segmentation 
(Curtin, Mintz, & Christiansen submitted). We have begun to 
ask whether infants can utilize this type of salient information 
in word learning. Using a word-object associative learning task 
(Werker, Cohen, Lloyd, Casasola, & Stager 1998), we explored 
whether 12-month-olds notice a switch in a word-object asso­
ciation if segmental information remains constant but the stress 
pattern is altered. Preliminary results indicate that they success­
fully notice a switch in the pairing when stress is altered, but 
only in the single object condition. They also notice a change 
when the stress pattern remains the same but the segmental 
information differs. Our results suggest infants' initial repre­
sentations of word forms, but not necessarily word meanings, 
include the stress pattern. 

Notes 

Session B--Conference Auditorium 

Syntactic bootstrapping: 
A viable strategy for Mandarin verb learners 

Joanne Lee, Jennifer Nelson, and Letitia R. Naigles 
University of Connecticut 

The theory of syntactic bootstrapping proposes that children 
use the syntactic frames in which verbs are placed to help dis­
cover the verbs' meanings ( Gleitman 1990). Naturalistic studies 
have demonstrated that American English input manifests the 
form and diversity necessary for syntax to distinguish between 
verbs, but what about Mandarin, which permits extensive argu­
ment ellipsis? We investigated the degree to which adult use of 
syntactic frames in Mandarin is predictive of verb categories. 
The transcripts come from the Beijing corpus on CHILDES 
(Tardif 1996; MacWhinney 2000). In Analysis 1, we found that 
transitive verbs appeared with direct objects significantly more 
frequently than intransitive and alternating verbs. Analysis 2 
confirmed that the presence of embedded sentences correlates 
with the use of internal state verbs, and the presence of preposi­
tions correlates with the use of motion verbs. We conclude that 
syntactic bootstrapping is a viable strategy for Mandarin verb 
learners. 

Session C--Terrace Lounge 

Child L1, child L2 and adult L2 acquisition: 
Differences and similarities 

Sharon Unsworth 
Utrecht University 

L2 research often focuses on comparison of adult L2 acquisi­
tion with child L1 acquisition. Recently, however, attention 
has turned to comparisons of another type, namely, with child 
L2 acquisistion (van de Craats 2000; Schwartz 2003; Weerman 
2002). This paper seeks to contribute to this area ofresearch by 
contrasting the acquisition of direct object scrambling in Dutch 
by these three different groups. Three aspects of scrambling are 
considered: (i) the optionality of scrambled objects, (ii) the dif­
ference between definite and (non-specific) indefinite objects, 
and (iii) the presence/absence of determiners. Results from an 
elicited production task indicate that adult/child L2ers behave 
similarly to each other, and both similarly to and differently 
from L1 children. It is argued that these patterns of behaviour 
suggest that - though not necessarily identical - the processes 
underlying the acquisition of scrambling in these three groups 
are in principle similar in nature. 
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Going beyond the input: 
Extending newly learned phonotactic regularities 

Kyle Chambers, Kristine Onishi, and Cynthia Fisher 
University of Illinois at Urbana Champaign 

Phonotactic regularities vary across languages and, therefore, 
must be partly learned. Recent studies have shown that adults 
and infants can quickly learn new phonotactic restrictions by 
implicitly tracking distributional information while listening to 
syllables. How abstract was this learning? It could be that sub­
jects learned consonant-vowel (CV) combinations, but did not 
form more abstract generalizations (e.g., /b/s are onsets). The 
present experiments explored the abstractness of phonotactic 
learning by testing generalization of experimentally-induced 
regularities to syllables with new CV combinations created by 
introducing a new vowel. Adult subjects were faster to repeat 
syllables that were legal rather than illegal with respect to the 
experimental phonotactics, even for syllables containing new 
vowels. This held true when training and test vowels differed in 
vowel height (Experiments 1 and 2), frontness (Experiment 3), 
and length (Experiment 4). These findings suggest that rapidly­
learned phonotactic regularities behave like rules, permitting 
free generalization to new contexts. 

Session C--Terrace Lounge 

The Critical Period Hypothesis for syntax in SLA and the role 
of the first language 

Sonja van Boxtel, Theo Bongaerts, and Peter-Arno Coppen 
University ofNijmegen 

In our study we tested very advanced late German, French and 
Turkish learners of Dutch on dummy subject constructions, as 
in (1): 

(1) Nu is het/er/0 gebleken dat de brand door een ongeluk is 
ontstaan. 
Now is it/there/0 turned out that the fire through an 
accident is arisen. 
"It has turned out that the fire arose because of an 
accident." 

L2 learners have well-known difficulties with acquiring these 
constructions and they do not have access to explicitly formu­
lated rules for them. Participants were given an imitation task 
and a sentence preference task. For the sentence preference task 
we found participants who fell within the native speaker range 
in all LI-groups for the dummy subject constructions, but not 
for the fillers. The results from the imitation task suggest that 
the typological distance between the L1 and L2 has a greater 
effect on the participants' processing capacity than on their 
linguistic competence. 

Session B--Conference Auditorium 

Syntactic bootstrapping and the internal structure 
of causative events 

Ann Bunger and Jeffrey Lidz 
Northwestern University 

Previous work demonstrates that children use regular mappings 
between verb meanings and syntax to decide which of two dis­
tinct but simultaneous events a novel verb refers to. This study 
shows that 2-year-olds also use syntax to determine which 
subpart of a complex causative event is being referred to. In 
a preferential-looking experiment, 2-year-olds were presented 
with novel verbs while viewing causative events. Visual fixa­
tion data show that different syntactic structures differentially 
focus a child's attention on the subparts (means vs. result) of 
a complex causative event. Subjects who heard verbs in unac­
cusative or transitive + unaccusative frames demonstrated a 
significant preference for the result subevent; control subjects 
and those who heard verbs in transitive frames showed no pref­
erence for either subevent. We conclude that 2-year-olds know 
the mapping between syntax and event structure, and crucially, 
that they use that information to identify and label the subparts 
of internally complex events. 

Notes 
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Language acquisition through multiple-cue integration: 
Differential contributions of phonological and 

distributional cues 

Morten H. Christiansen and Florencia Reali 
Cornell University 

Padraic Monaghan and Nick Chater 
University of Warwick 

Phonological information provides cues about the lexical cat­
egory of individual words. The distributional context of a word 
also provides information about its potential lexical category. 
We quantified the potential usefulness of phonological and dis­
tributional cues through a series of corpus analyses involving 
5,436,855 words of child-directed speech. The results show that 
child-directed speech contains useful phonological and distribu­
tional cues for the discovery oflexical categories, such as nouns 
and verbs. However, multiple-cue integration is necessary to 
overcome differential effects of frequency on cue reliability: 
distributional cues are more useful for high-frequency words, 
whereas phonological cues are more reliable for low-frequency 
words. Additional simulations using Simple Recurrent Net­
works demonstrate that there are learning mechanisms capable 
of efficiently integrating such probabilistic information from a 
corpus of child-directed speech, thus providing an indication of 
how the child may begin the process of syntax acquisition. 

Notes 

Session B--Conference Auditorium 

Observational and syntactic support for the acquisition of 
mental verbs 

Kimberly Cassidy, Bryn Mawr College 
Anna Papafragou and Lila Gleitman 

University of Pennsylvania 

Mental verbs pose a challenge for language learning, as they 
lag behind action verbs in both production and comprehension. 
This asymmetry can be partly explained in terms of the informa­
tional requirements for learning different types of verb (Gillette 
et al. 1999; Snedeker & Gleitman in press). The experiments 
reported here probe further into the cues supporting mental verb 
acquisition. The first experiment investigates whether particu­
lar observational contexts prompt reference to mental contents, 
specifically, contexts that include a salient and/or unusual men­
tal state (e.g., a false belief). The second experiment compares 
the potency of such observational support to the reliability of 
syntactic information in building conjectures about verb mean­
ing. Overall, our results demonstrate that syntactic information 
is a more reliable indicator of mentalistic interpretations than 
even the most co-operative contextual cues. Nevertheless, these 
findings offer evidence for a learning procedure that is sensitive 
to multiple cooperating cues to the meaning of new words. 

Session C--Terrace Lounge 

(Non)native-like ultimate attainment: 
The influence of L1 prosodic structure on L2 morphology 

Heather Goad and Lydia White 
McGill University 

We argue that Ll prosodic structure constrains the production 
ofL2 functional material, sometimes permitting and sometimes 
preventing native-like ultimate attainment. We examine data 
from a Turkish speaker whose English is at endstate. Sup­
pliance of articles is noticeably lower than tense/agreement. 
We propose that this difference reflects the types of prosodic 
structures permitted in Turkish. In English, tense/agreement are 
adjoined to PWd; in Turkish, they are PWd-internal. Although 
Turkish does not allow adjunction, this structure can be built 
by combining two Ll structures. Accordingly, representation of 
English tense/agreement involves a minimal change from the 
Ll. Representation of English determiners, on the other hand, 
requires a significant change from the L1. Turkish does not per­
mit left-edge functional material, it does not allow syllables to 
link directly to PPh, nor can this structure be built from a com­
bination of pre-existing structures. Consequently, production 
of L2 determiners remains problematic. 
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Alternates 

Asymmetries in cluster acquisition in word 
initial vs. medial position 

Della Chambless 
University of Massachusetts, Amherst 

The focus of this study is intermediate stages in the acquisi­
tion of consonant clusters. I investigate whether the position 
(word-initial v. word-medial) and type (stop-liquid v. s-stop) 
of cluster affect patterns of reduction in child speech. Medial 
position differs from initial position in that clusters can be split 
up across two syllables. If codas are present in the child's 
speech, preservation of both consonants in intervocalic position 
is possible (=VC.CV), even if complex onsets are disallowed. 
Results from the experiment show that in word initial position, 
stop-liquid clusters are reduced less often than s-stop clusters, 
while in medial position, there is a non-significant trend in the 
opposite direction. These results point to a role for syllable­
contact. From separate analyses of individual data, a partial 
typology emerges in which rankings of relevant markedness 
constraints with Max produce different developing grammars 
in which cluster production is often non-uniform across type 
and position. 

Alternates 

External and internal possession: 
A comparative study of German and Japanese child language 

Sonja Eisenbeiss and Ayumi Matsuo 
Max Planck Institute, Nijmegen 

Languages differ with respect to POSSESSOR-POSSESSUM 
relations: In external possessor constructions, POSSESSOR and 
POSSESSUM are encoded in separate constituents and the POS­
SESSOR is treated as a core verbal argument (Payne 1994). In 
German, POSSESSORS carry dative marking and POSSESSUMs 
occur in separate phrases (Der Mann wiischt [dem Hund]DAT 
[die Pfote]AKK 'The man washes the dog the paw'). In Japa­
nese, both POSSESSUM and POSSESSOR are encoded in one 
NP ( Otoko-no-ko-ga [[uma-no ]-senaka-ni]DAT [kura-o JAKK 
tuketa). This is possible in German, although dispreferred. We 
analyzed spontaneous and elicited data from 24 2-6-year-old 
German and Japanese children, showing that (i) children were 
sensitive to input patterns from the beginning, and (ii) external 
possesion constructions were more error-prone than internal 
possession constructions. These findings are attributed to the 
fact that for these constructions children have to create a coher­
ent argument-structure representation that captures all posses­
sive or causal relations obtaining between the individual event 
participants. 

Alternates 

Object agreement and specificity in Nairobi Swahili 

Kami/ Ud Deen 
University of Hawai 'i, Manoa 

This paper i1;1-vestigates object agreement in child Nairobi 
Swahili using an original corpus collected from four children 
(ages 1;8-3;0). Object Agreement (OA), which is a prefix 
on the Swahili verbal complex, is required when the object is 
specific, but prohibited when the object is non-specific. While 
specificity is difficult to determine from context alone, there 
are two contexts in which OA can be reliably predicted. OA is 
(i) prohibited in intransitive clauses ( due to the absence of any 
object); (ii) obligatory when the object is a name (names are 
obligatorily specific). An analysis of the child utterances shows 
that OA rarely occurs in intransitive clauses ( 4/957). Moreover, 
of the 963 names in the corpus, 27 are unambiguously objects, 
of which 25 (93%) occur with an appropriate OA marker. The 
conclusion is that Swahili children have knowledge of the 
specificity requirement on OA (cf. Schaeffer 2000; Avrutin & 
Brun 2001). 

Alternates 

Developmental issues on the interpretation of focus particles 
by Japanese children 

Mika Endo 
Tokyo Womens Medical University 

This study presents the findings of an experiment designed to 
examine how Japanese-speaking children make a scope inter­
pretation of the two focus particles, dake and sika(-nai), Japa­
nese counterparts of only. The experiment involved 32 mono­
lingual Japanese children aged 3;6 to 5;10, and was conducted 
by the Truth-Value Judgment Method. Crain et al. (1992) and 
Philip & Lynch (2000) have reported that children tend to 
produce sentences in which the interpretation of only does not 
seem to be determined by its surface position. This paper shows 
that Japanese-speaking children display the same tendencies as 
English-speaking children when they interpret dake/sika(-nai) 
sentences. In addition, the result of the experiment indicates 
that there exists an asymmetry between subject and object posi­
tions: while children have difficulties with the focus particle in 
subject position, they can make a correct scope interpretation 
of the focus particle in object position. This asymmetry is ob­
served across the age groups. 

Page 56 



ALTERNATES 

Alternates 

The acquisition of morphology does not trigger the acquisition 
of underlying syntactic properties in SLA: 

Evidence from the L2 acquisition of number specification on 
Spanish quantifiers 

Manuel Espanol-Echevarria and Phillipe Prevost 
Laval University 

This paper examines whether the acquisition of morphology 
and syntax develop independently (the Separation Hypoth­
esis [SH]) or not (the Rich Agreement Hypothesis [RAH]) by 
focusing on the acquisition of number specification on some 
Spanish quantifiers by Francophone speakers. In Spanish, 
quantifiers such as bastante 'enough' are specified and inflected 
for number and directly precede the head noun, in contrast to 
their French counterparts, where a dummy preposition de must 
appear inside the DP so that the Case features of the noun can 
be checked. Results from a grammaticality judgment task and 
a production task show that intermediate and advanced learn­
ers perform poorly on inflection with some quantifiers, and at 
the same time reject usage of de. This suggests that they have 
acquired Number specification on these quantifiers, which al­
lows Case marking on the following noun, without producing 
the appropriate morphology. These results confirm the SH, but 
not the RAH. 

Alternates 

The acquisition of discontinuous verbal dependencies by 
German 19-month-olds: Implications for crosslinguistic 

language processing 

Michaela Schmitz, University of Potsdam 
Lynn Santelmann, Portland State University 

Barbara Hohle, University of Potsdam 

Recent work with English-speaking infants suggests that Eng­
lish-learning 18-month-olds can detect the relationship between 
discontinuous morphemes though this ability seems to be limit­
ed to locally restricted domains (Santelmann & Jusczyk 1998). 
This raises questions concerning processing of dependencies 
across languages. In German, verbal dependencies are gener­
ally separated by several constituents, even in child-directed 
speech (Santelmann 2003). If German infants have a process­
ing window similar to English, they may be delayed in acquir­
ing these dependencies. We present three experiments with the 
Headtum Preference Procedure testing German 19-month-olds' 
acquisition of discontinuous dependencies. Infants listened to 
grammatical sentences containing the auxiliary hat 'has' and 
the present participle, and ungrammatical sentences containing 
the modal kann 'can' and the same participle. Our results sug­
gest that 19-month-olds are sensitive to these dependencies, but 
that their processing is influenced by the type of the interven­
ing material. The relevance of lexical and structural factors for 
infants processing capacities will be discussed. 

Alternates 

Do restricted L 1 structures emerge in 
the interlanguage grammar? 

Eunjeong Oh and Maria-Luisa Zubizarreta 
University of Southern California 

In this study we show that surface congruence between Eng­
lish Double Objects (DOs) and Korean Double Accusatives 
(DACC), as well as presence/absence of congruence with 
respect to type of licensor, plays a role in the acquisition of 
English DOs by Korean speakers. In the case of goal ditransi­
tives, both languages require lexical licensing, although in Ko­
rean only 3 (albeit frequent) verbs license DACC. In the case 
of benefactive ditransitives, English requires lexical licensing, 
while Korean requires morphological licensing. Our results 
show that, while lack of congruence in the latter case gives rise 
to negative transfer, congruence in the former case gives rise to 
positive transfer, despite the fact that lexical licensing is heavily 
restricted in Korean. 

Please join us next year! 
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Fun with phonetics for home and classroom! 

Magnetic Phonetics 2 

Magnetic Phonetics 2 is a set of almost 300 magnetic tiles with 

all of the IPA symbols on them, including tiles for diacritics. 

The set also includes common non-IPA phonetic symbols. The 

tiles stick to refrigerators and metal file cabinets, and allow 

you to transcribe any language. 

Magnetic Phonetics 2 includes 120 tiles oriented towards broad 

transcription of English, with a score on each tile. This set can 

be used to play crossword-style games on a tabletop (or a 

magnetic surface). We include a rules guide and copies of the 

current IPA chart with each set. These games are an excellent 

way for students to practice using phonetic symbols, and are 

an entertaining change of pace even for seasoned linguists. The 

cost is just $25.00 plus shipping. 

IPA Bingo 
by Lynn Santelmann 

IPA Bingo can be used with large and small classes to encourage 

students to learn the IPA symbols used for transcribing 

American English. In order to solve phonology problems, 

students need to be comfortable with the IPA and need to be 

able to match symbols to articulatory descriptions. IPA Bingo 

is a fun way for students to practice using the IPA symbols, 

and some simple variations help students learn distinctive 

features and natural classes. 

There are 100 different game cards for students to use and 2 

sets of caller cards for the instructor, and IPA Bingo only costs 

$30.00 plus shipping. You can also download pieces for IPA 

Bingo on our web site at http://www.cascadilla.com. 
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P.O. Box 440355, Somerville, MA 02144, USA 



The MIT Encyclopedia of 
Communication Disorders 
edited by Raymond D. Kent 
"This is a comprehensive book consisting of a large 
number of succinct, information-packed sections on 
all aspects of human communication disorders. It will 
be an excellent addition to the library of any 
professional and a rich source for students." 
- Raymond H. Colton, Professor and Chair, 
Department of Communication Sciences and 
Disorders, Syracuse University 
A Bradford Book • 650 pp., 128 Illus. $95 

Computational 
Developmental Psychology 
Thomas R. Shultz 
"Essential reading for advanced students and 
researchers in cognitive development, and will be of 
interest to cognitive scientists more generally." 
- Mark H. Johnson, University of London 
A Bradford Book • 336 pp., 63 illus. $38 

The Big Book of Concepts 
Gregory L. Murphy 
"Should be read by anyone who wants to under­
stand the theories and empirical studies that will 
provide the foundation for new research for decades 
to come." -Arthur B. Markman, University of Texas 
at Austin 
A Bradford Book • 560 pp., 16 Illus. $48 

Evolution and Learning 
The Baldwin Effect Reconsidered 
edited by Bruce H. Weber and David J. Depew 
Essays on the contributions to historical and 
contemporary evolutionary theory of the Baldwin 
effect, which postulates the effects of learned 
behaviors on evolutionary change. 
Life and Mind series • A Bradford Book 
352 pp., 12 illus. $45 

To order call 800-405-1619. 
Prices subject to change without notice. 

http://mitpress.mit.edu 

Language in Mind 
Adv?nces in the Study 
of Language and Thought 
edited by Dedre Gentner and Susan Go/din-Meadow 
"Definitely required reading for both psychologists 
and linguists interested in whether and how a 
language influences the way its users think." 
- Lila Gleitman, University of Pennsylvania 
A Bradford Book • 544 pp., 48 illus. $35 paper 

Restriction and Saturation 
Sandra Chung and William A. Ladusaw 
"This book is a gem. It is clearly written, extraorainar­
ily well researched; the argumentation is crisp, to the 
point, and highly convincing. Restriction and 
Saturation is sure to open new doors in the under­
standing of how syntax, morphology, and semantics 
interact in a theory of grammar." - Greg Carlson, 
University of Rochester 
Linguistic Inquiry Monographs #42 
192 pp. $22 paper 

Japanese Morphophonemics 
Markedness and Word Structure 
Junko Ito and Armin Mester 
The first book-length treatment of Japanese phonol­
ogy from the perspective of Optimality Theory. 
Linguistic Inquiry Monograph #41 
326 pp. $30 paper 

Time, Tense, and Reference 
edited by A/eksandar Jakie' and Quentin Smith 
Original essays by philosophers of language and 
philosophers of time exploring the semantics and 
metaphysics of tense. 
A Bradford Book 
488 pp., 8 illus. $38 paper 

now in paperback 

The Illusion 
of Conscious Will 
Daniel M. Wegner 
"A remarkable demonstration of how psychology can 
sometimes transform philosophy." 
- The Times Literary Supplement 
A Bradford Book 
419 pp., 57 illus. $17.95 paper 






