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FOCUS
I’ve titled this unit “Losing Home” because at the heart of it is the story of a Syrian family forced to flee
their home due to the civil war and to create a new home in their adopted city of Ceuta, a Spanish enclave
located at the northern tip of Morocco. Their story, the refugee’s story, is an all too familiar one today as
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the number of people forced to leave their homes across the globe continues to rise because of war,
violence, intolerance, climate change, etc. It is both timely and relevant, and it is imperative that students
understand and empathize with the refugee’s plight because they will have classmates, friends, and/or
family members who’ve experienced this kind of trauma, and they will be the future voters who can
influence policy changes around immigration.

Students will read Zeyn Joukhadar’s novel The Map of Salt and Stars, winner of the Middle East
Outreach Council Book Award for Youth Literature in 2018. This novel has parallel plotlines. One tells
the story of Nour and her family as they escape the Syrian civil war and journey as refugees to Ceuta, and
the other, set 800 years earlier, tells the story of Rawiya and the historical Sharif Mohammad Al Idrisi as
they journey from Palermo through Syria and the Maghreb to map the known world at the behest of King
Roger of Sicily. There are three touchstones to Morocco in this novel that I will be focusing on in this
unit:  the refugee crisis  at the border, Nour’s fortuitous encounter with Amazigh traders, and some of the
rich history of the Maghreb revealed through Al Idrisi’s character.  Because I teach Juniors Honors World
Studies, the novel and these two areas of focus fit into my state curriculum nicely.

LEARNING OBJECTIVES OF UNIT
Students can/will…
.

○ Explain what asylum seekers must prove in order to be considered an asylum seeker and
what the states/countries are obligated to do to protect them according to the 1951
Refugee Convention, as defined by the UNHCR.

○ Speak to the various reasons people are coming to Morocco/EU and Mexico/US borders
seeking asylum.

○ Research whether borders accomplish their stated goals and analyze the implications of
border (in)effectiveness at the border of Morocco and Ceuta/Melilla  and at the border of
the US and Mexico.

○ Evaluate the conditions in terms of housing and services for detainees at the Morocco/EU
and Mexico/US borders through research.

○ Make a personal connection with peers in another country (Morocco) and exchange ideas
and learn a few phrases in Arabic.

○ Improve and build upon their geographic, historical, and cultural knowledge of the
Middle East and North Africa, specifically the Maghreb.

GUIDING QUESTIONS
● What would you be willing to do to gain freedom?
● What is our responsibility as individuals to refugees?  What can one person do to help?
● What is our responsibility as a global community to refugees?
● What do refugees’ experiences of movement tell us about our current system of countries and

borders?
● Why do countries build walls to keep refugees out instead of welcoming them in?
● How can language be a tool for freedom? A weapon of oppression? A cornerstone of identity?
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STANDARDS ADDRESSED
Massachusetts Common Core Standards Addressed:

1. CCSS.ELA-LITERACY.W.11-12.10: Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes, and audiences.

2. CCSS.ELA-LITERACY.SL.11-12.1.A: Come to discussions prepared, having read and
researched material under study; explicitly draw on that preparation by referring to evidence from
texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of
ideas.

3. CCSS.ELA-LITERACY.SL.11-12.1.C: Propel conversations by posing and responding to
questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a
topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and
creative perspectives.

4. CCSS.ELA-LITERACY.SL.11-12.1.D: Respond thoughtfully to diverse perspectives; synthesize
comments, claims, and evidence made on all sides of an issue; resolve contradictions when
possible; and determine what additional information or research is required to deepen the
investigation or complete the task.

5. CCSS.ELA-LITERACY.RL.11-12.2: Determine two or more themes or central ideas of a text and
analyze their development over the course of the text, including how they interact and build on
one another to produce a complex account; provide an objective summary of the text.

6. CCSS.ELA-LITERACY.RL.11-12.3: Analyze the impact of the author's choices regarding how to
develop and relate elements of a story or drama (e.g., where a story is set, how the action is
ordered, how the characters are introduced and developed).

7. CCSS.ELA-LITERACY.RL.11-12.4: Determine the meaning of words and phrases as they are
used in the text, including figurative and connotative
meanings; analyze the impact of specific word choices on meaning and tone, including words
with multiple meanings or language that is particularly fresh, engaging, or beautiful.
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UNIT STORYLINE

This overview for the Unit provides a snapshot of objectives and themes.

LESSON TITLE GUIDING  QUESTION(S)
& LEARNING OBJECTIVES

SUMMARY

Anticipation Guide for
The Map of Salt and Stars

Guiding Questions:

● What would you be willing to do to gain
freedom? To protect your family?

● What can we do as individuals to help
refugees?

● What is our collective responsibility as a
global community to refugees?

● What do refugees’ experiences of
movement tell us about our current
system of countries and borders?

● Why do countries build walls to keep
refugees out instead of welcoming them
in?

Learning Objectives:  Students can/will…

● Explain the differences between the
terms asylum seeker, refugee, migrant,
and displaced person.

● Identify why the language used to
describe people who seek refuge matters

● Explain what asylum seekers must prove
in order to be considered an asylum
seeker and what the states/countries are
obligated to do to protect them according
to the 1951 Refugee Convention, as
defined by the UNHCR.

● Speak to the various reasons people leave
their home country.

Students are asked to respond true or false to a
series of statements about refugees coming to the
US. They then read two to three articles that will
either confirm or debunk what they thought. This
activity will give them factual information about
UNHCR policy regarding refugees and also define
the terms refugee, asylum seekers, migrants, and
displaced persons.  These are all key vocabulary
terms to have before we begin reading the novel
The Map of Salt and Stars.

Formative Assessment: Kahoot Quiz
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LESSON TITLE GUIDING  QUESTION(S)
& LEARNING OBJECTIVES

SUMMARY

Muhammad al-Idrisi:
The World Upside Down
Or Right Side Up - it’s all a

Matter of Perspective

Guiding Questions:

● Who is Mohammed Al-Idrisi?
● What are his contributions to the world?
● What can we learn from reading ancient

texts?

Learning Objectives:  Students can/will…

● Learn about the life of the geographer
and mapmaker, Sharif Mohammed
Al-Idrisi and his contributions to the
world.

● Learn some of the ancient history of the
Maghreb, especially some of its political
tensions of the time and also the
advanced civilizations of  North Africa at
that time.

Sharif Al-Idrisi: Revisiting the Biography of the
Greatest Geographer

Cartography of al-Sharif al-Idrisi (exerpt fro…

https://digital.bodleian.ox.ac.uk/objects/ced0d8b
d-1019-4af2-9086-e411115f1507/surfaces/627974
a5-69fc-4431-9084-ba161eb2626a/

In this lesson, students will dig in deeper to the
character of Al-Idrisi in the novel, and learn that he
was in fact a real person who did map much of the
known world at that time.  Through some articles
and a short videos, they’ll learn about his life and
accomplishments, as well as some of the political
jockeying of the time between the Norman King
Roger of Sicily, the Fatimid Caliphate in Cairo, and
the Almohad Caliphate of the Maghreb.  Students
will also get to read a short translated section from
Al-Idrisi’s “Book of Roger” or Nuzhat al-mushtiiq.,
and a translated example of his detailed description
of a place. My hope is it will open their eyes to the
wisdom of and immense contributions made by
Al-Idrisi and the Arab world and the value in
reading ancient books.

The Imazighen - the
indigenous people of
North Africa

Guiding Questions:

● What is identity? Can you be more than
one than one thing at the same time?

● How is identity related to language?
● In what ways is language the heart of a

culture?
● How can language be a tool of

oppression? Of freedom?

Learning Objectives:  Students can/will…

● Explain the tension between the
indigenous peoples of North Africa, the
Imazighen, and Moroccans of Arab
descent and relate it to a similar history
of oppression of Native Americans by
white Europeans/Americans.

● Speak with their Amazigh peers in
Morocco to learn about the Amazigh

In the chapter “Two Things at the Same Time”
from The Map of Salt and Stars, Itto, an Amazigh
woman, and her family help Nour and her sister get
from Algeria to Ceuta.  Itto says to Nour:

“There was a time when others came to
claim our country. We couldn’t speak our
language or name our children what we
wanted. But we held to what our mothers
loved. Our heritage. Our stories. They call
us Berber, from ‘barbarian.’ But Amazigh
means ‘free man.’ Did you know this? No
one can take our freedom from us. No one
can take our land or our names from our
hearts.”

This chapter also really speaks to identity and
challenges the notion of national identity.  Itto also
says to Nour:

“You may be American, but you are still
Syrian. A person can be two things at the
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LESSON TITLE GUIDING  QUESTION(S)
& LEARNING OBJECTIVES

SUMMARY

culture same time,” Itto says. “The land where your
parents were born will always be in you.
Words survive. Borders are nothing to
words and blood.”

Students will read the article “My Amazighitude:
On the indigenous identity of North Africa” by
Brahim El Guabli and watch the 45 min.
documentary Morocco’s Village Superwomen.
Hopefully, we will also have a virtual exchange
with Prof. Younes El Maher’s class at El Jadida
High School in Ait Ourir, so students can hear first
hand from their Amazigh peers about Amazigh
culture. Students will then make
connections/comparisons to the US treatment of
Native Americans by watching the documentary,
Indian School: A Survivor’s Story and listen to
NPR’s recent report “Burial sites linked to Native
American Schools”. Another useful source is
https://upstanderproject.org/films/about.

Collaboration between my
Junior World Studies
class and a Moroccan
class as they research the
immigration policies at
the borders in their
respective countries.

Guiding Questions:
● What would you be willing to do to gain

freedom?
● What is our responsibility as individuals

to refugees?
● What is our collective responsibility as a

global community to refugees?
● Why do countries build walls to keep

refugees out instead of welcoming them
in?

Learning Objectives: Students can/will…
● Collaborate with their peers in Morocco

to learn about life in Morocco in general
and attitudes towards and policies about
refugees/migrants there trying to cross
the border at Ceuta and Melilla.

● Compare, analyze, and evaluate
Moroccan and Spanish immigration
policies with our own and Mexico’s.

Final Assessment:  Research paper and
presentation on the current immigration policies at
the Mexican border ( my students).  They will be
presenting their findings to their peers in Morocco.
And, ideally, they will be hearing the presentation
by their Moroccan peers on the current
immigration policies on the borders with Spain in
Ceuta and Melilla.
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CONTENT BACKGROUND
Morocco is a vibrant tapestry of interwoven cultures that mirrors the diversity of people living there.
Likewise, the cities I visited have unique personalities, and the topography and climate is startlingly
varied as well. There are coastal beach towns like Tangier and Casablanca, mountain enclaves with Swiss
architecture like Ifrane, ancient cultural crossroads like Fez and Marrakech, and seats of power like Rabat.
We did not get to visit the Atlas mountains or the Sahara, unfortunately, so I can’t speak to them firsthand,
but they, and the people who inhabit them, are integral to the fabric of the country as well.

And then of course there are the multitude of languages spoken by Moroccans - Darija or Moroccan
Arabic; three different dialects of Amazigh: Tarafit in the North, Tachlhit in the South, and Tamazight in
the center; French; Spanish; and English just to name the major ones. What’s ironic is that none of these
languages mentioned are the official mother tongue of Morocco.  As of 2011, there are two mother
tongues - Standard Arabic and Standard Amazigh, but no one speaks them. Standard Arabic is the
language of instruction in elementary through secondary school, and French is the language of instruction
for most of the universities, except for the study of Law.  Standard Amazigh is now taught in schools, but
for many, many years the language was not recognized officially and its people and their culture
marginalized, not unlike the way Native Americans have been marginalized here in the United States.
Developing and teaching Standard Amazigh is a step in the right direction, but any standardized language
is dead in that it’s not used for daily communication because it’s inherently not native.

Morocco is a modern country with a vision for its economic future that has at its core three imperatives: 1.
territorial integrity of its borders,which includes its declared sovereignty over Western Sahara; 2.
Immigration Policy; and 3. Education Reform.  The second two sound familiar to some of our own issues
of concern here!

It is modern, but Morocco has ancient roots and a long and multilayered history of conquest and
colonialism before it won independence from France in 1956. It is also one of the oldest standing
monarchies in the world whose king, Mohamed VI, rules with a parliament and prime minister, but is the
ultimate power in Morocco.  A figurehead only, he is not. It is his aforementioned vision that is shaping
and mapping out Morocco’s future, but to his credit he is enlisting help from within the country through
his ministers and from without the country from international partners like the United States.

The above is meant as context for the 4 pieces of this unit that involve Morocco and the Maghreb.
Specifically, the things you will need to know are:

● The immigration policy of Morocco and how it plays out at the border with Ceuta and Melilla
(Annotated Bibliography of Pertinent Articles)

● A working knowledge of US immigration policy and how it is playing out along the Mexican
border (Bibliography of Pertinent Sources)

● Background knowledge of the city of Fez and a little about the Almohad Dynasty and its place in
the 12th century history of the Maghreb (pages 30-54); an additional resource on the city of Fez is
this lecture by Dr. Ennahid: https://www.youtube.com/watch?v=6t3bKja9qL

● Biographical information about Sharif Al-Idrisi, mapmaker and geographer
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● A working knowledge of the Imazighen and their cultural struggles in Morocco and of the women
in the Atlas Mountains.

● Background on the language and culture of the Imazighen

In addition, the teaching of this unit will require some background knowledge of the civil war in Syria - a
basic timeline, root causes, international players (the US, Russia, Iran, Israel, etc.), Bashar al-Assad’s grip
on power, and the current situation in Syria 2022.

VOCABULARY
Words Needed to Understand and Navigate  Immigration Policy

refugee - (noun) a person who has fled war, violence, conflict or persecution and has crossed an
international border to find safety in another country

asylum seeker (noun) someone whose request for sanctuary has yet to be processed

migrant (noun) - a person who moves by choice rather than to escape conflict or persecution,
usually across an international border, for instance to join family members already abroad, to
search for a livelihood, or for a range of other purposes

internally displaced person (noun) - someone who is forced to leave their home due to violence,
catastrophe, violence, persecution, etc., but who remains within their country's borders and does
not have the same legal protections as a refugee

stateless person (noun) a person who is not considered a national by any State (country)

refoulement (noun) - the act of forcing a refugee or asylum seeker to return to a country or
territory where he or she is likely to no be safe

diaspora (noun) - the movement, migration, or scattering of a people away from their ancestral
homeland; the settling of displaced people from a particular place outside their homeland

Words Encountered in the article “My Amazighitude”

Amazighitude: a process that allows an Amazigh person to gain consciousness of his/her
Amazigh indigeneity and work to restore his/her critical, decolonized self

interlocutor (noun) one who takes part in dialogue or conversation

Babel (noun/place) a city in Shinar where the building of a tower is held in Genesis to have been
halted by the confusion of tongues
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ecumenical (adjective) general; universal

phagocyte (adjective) a type of cell that has the ability to ingest, and sometimes digest, foreign
particles, such as bacteria, carbon, dust, or dye.
toponymy (noun) the study of geographic place names

expropriation (noun) the act of taking away money or property, especially for public use without
payment to the owner, or for personal use illegally

paradigm (noun) a standard, perspective, or set of ideas; a way of looking at something

inscribe (verb) to write on or mark (a surface) with words, characters, etc., especially in a durable
or conspicuous way

Words Encountered in the Novel
List 1

1. qibla (noun) also spelled kiblah, the direction of the sacred shrine of the Kaaba in Mecca, Saudi
Arabia, toward which Muslims turn five times each day when performing the salat (daily ritual
prayer)

2. Medina (noun) 1) when capitalized, this refers to a city in West Saudi Arabia which is the  most
holy city of Islam (after Mecca), with the tomb of the prophet Mohammed. 2) the ancient quarter
or part of any of various North African cities

3. synesthesia (noun) a simultaneous stimulation of another sensation when a different sensation is
being stimulated, such as seeing colors at the same time you are hearing music.

4. misbaha (noun) - muslim prayer beads; a misbaha contains 99 normal-sized beads,
(corresponding to the Names of God in Islam) and two smaller or mini beads separating every 33
beads.

5. cartographer (noun) a person who makes maps; mapmaker

6. patriarchy (noun) a system of society or government in which men hold the power and women
are largely excluded from it.

7. resilient (adjective) (of a person or animal) able to withstand or recover quickly from difficult
conditions

8. lanky (adjective)  awkwardly tall and thin, like the person or animal hasn’t grown into their arms
and legs yet

9. tawny (adjective) of an orange-brown or yellowish-brown color
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10. skeptic (noun) a person who is given to doubt or disbelief

11. astrolabe (noun)  a scientific instrument, considered an analog calculator, capable of working out
several kinds of problems in astronomy such as determining direction
https://www.britannica.com/science/astrolabe-instrument

12. horde (noun) a large group of people/creatures; an army or tribe of warriors

13. smolder (verb) to burn slowly with smoke but no flame

14. haggard (adjective) looking exhausted and unwell, especially from fatigue, worry, or suffering

15. calamity (noun) a disaster, a catastrophe

16. shrapnel (noun) fragments of a bomb, shell, or other object thrown out by an explosion.

17. citadel (noun) a fortress, typically on high ground, protecting or dominating a city; castle

18. scimitar (noun) a short sword with a curved blade that broadens toward the point, used originally
in Eastern countries

19. intrigue (noun) a mysterious or fascinating quality
intrigue (verb) to arouse the curiosity or interest of; to fascinate

20. guise (noun) an external appearance, or manner of presentation that conceals the true nature of
something.

21. warp (verb) become or cause to become bent or twisted out of shape; to buckle

List 2

1. unrelenting (adjective) constant; never ceasing or letting up

2. haughty (adjective) arrogantly superior; snobbish and stuck-up

3. caliph (noun) the chief Muslim civil and religious ruler, regarded as the successor of Muhammad.
The caliph ruled in Baghdad until 1258 and then in Egypt until the Ottoman conquest of 1517;
the title was then held by the Ottoman sultans until it was abolished in 1924 by Atatürk.
caliphate (noun) the area ruled by the caliph or chief Muslim ruler

4. blasphemous (adjective) sacrilegious; against God or sacred things
blasphemy (noun) the act or offense of speaking sacrilegiously about God or sacred things

5. sneer (noun) a mocking, contemptuous smile
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sneer (verb) to smile in a mocking, contemptuous manner

6. welt (noun) 1. a red, swollen mark left on flesh by a blow or pressure 2. a ribbed, reinforced, or
decorative border of a garment or pocket

7. faction (noun) a small organized dissenting group within a larger one, especially in politics

8. vial (noun) a small container made of glass, used especially for holding liquid medicines

9. plummet (verb) fall or drop straight down at high speed

10. brandish (verb) wave or flourish (something, especially a weapon) as a threat or in anger or
excitement

11. unsavory (adjective) disagreeable to taste, smell, or look at; distasteful

12. predicament (noun) a difficult, unpleasant, or embarrassing situation

13. talisman (noun) an object, typically an inscribed ring or stone, that is thought to have magic
powers and to bring good luck

14. gaping (adjective) (of a hole, wound, etc.) wide open
gape (verb) to stare at something or someone, eyes and mouth wide open

15. culmination (noun) the highest or climactic point of something, especially as obtained after a
long time; pinnacle; peak

16. buoyant (adjective) 1. able to stay afloat in water    2. Cheerful, happy, lighthearted

17. corrode (noun) to destroy or damage metal, stone or other material slowly by chemical action; to
eat or wear down (something) over time
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LESSON 1: Refugee, Migrant,
Internally Displaced Person - What’s
the difference? (pre-reading)

GUIDING QUESTION(S):
● What would you be willing to do to gain freedom? To protect your family?
● What can we do as individuals to help refugees?
● What is our collective responsibility as a global community to refugees?
● Why do countries build walls to keep refugees out instead of welcoming them in?

Learning objectives:
● Explain the differences between the terms asylum seeker, refugee, migrant, and displaced person.
● Explain what asylum seekers must prove in order to be considered an asylum seeker and what the

states/countries are obligated to do to protect them according to the 1951 Refugee Convention, as
defined by the UNHCR.

● Speak to the various reasons people leave their home country.

Time Period: 1-2 Class periods of 54 minutes each

Instructional Procedures: Opening (8 minutes)
Lesson opening/activator: Close
Observation of a photo of migrants crossing
the Rio Grandez (Note: teachers who have
high immigrant populations may want to
approach this exercise differently using
caution to protect students’ narratives if they
so happen to be undocumented in the U.S.)

● Project this photo on the board,
being careful to hide the caption until you
are ready to show the entire slide show of 30
photos

● Ask them to quietly and closely
observe this image and write down 6-8

things they see.
● Ask students to name 1-2 words of emotion from seeing the photos.
● Ask students to then share their observations to see if they’ve determined what’s happening in the

photograph.
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● Reveal the caption: Migrants from El Salvador cross the Rio Grande towards the United States, in
Piedras Negras, Mexico, February 19, 2019. REUTERS/Alexandre Meneghini

● Ask students, What would you be willing to do to gain freedom? To protect your family?
● Have students share their responses.
● Show the rest of the slide show of photographs and have students note their observations; ask for

reactions/observations at the end.
● Explain that we will be reading a book about a family forced to leave their home because of war

and become refugees trying to make it to safety in a new home country. Some of you may know
people who had to lose their home for similar reasons.  Before we begin reading, The Map of Salt
and Stars by Zeyn Joukhadar, I want to see what you already know or have heard about
immigration policy, and the terms refugee, asylum seeker, migrant, immigrant, and internally
displaced persons with an Anticipation Guide

Step-by-step procedures:
1. Hand out Anticipation Guide, and ask students to complete it on their own by marking True or

False to a series of statements about immigration.
2. When everyone is done, put the guide up on the overhead, go through the statements and get a

sense through a show of hands what students think about each one.
3. Then direct students to the four links at the bottom of their Anticipation Guide.
4. Ask them to choose at least two of the four sources and begin reading to get the facts that will

either debunk or confirm what they believed to be true. They should note where they found the
information, if they were mistaken, by writing the source in the 3rd column.

5. When everyone is done, go over the statements again and solicit answers from the students with
the fact(s) to back it up from their sources. Check often for understanding, as they won’t all have
read the same sources, and try to clear up any confusion.

6. After going through all the statements, ask students what they now know about the terms:
refugee, asylum, seeker, migrant, immigrant, and internally displaced persons.  Why are the
different definitions important?

Lesson closing & Formative Assessment: Kahoot Quiz
7. Check their new-found knowledge with a low-stakes Kahoot quiz.
8. Watch Chimamanda Ngozi Adichie’s 8-minute talk “No one is ever just a refugee.”

Materials needed:
● Overhead projector
● copies of Anticipation Guides
● phones or chromebooks for each student
● Kahoot quiz
● Chimamanda Ngozi Adichie’s 8-minute talk “No one is ever just a refugee.”

LESSON 2: Who is this mapmaker
Sharif Mohammed Al Idrisi? (Day 1 of this
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lesson should follow the reading of chapters 1 & 2 in The Map
of Salt and Stars; Day 2 should follow the reading of chapters 3
& 4)

GUIDING QUESTION(S):
● With GPS, do maps still serve a purpose?
● Who is Mohammed Al-Idrisi?  What are his contributions to the world?

Learning objectives:
● Learn about the life of the geographer and mapmaker, Sharif Mohammed Al-Idrisi and his

contributions to the world.

Time Period: 2 Class periods of 54 minutes each

Instructional Procedures:
Lesson opening/activator (Day 1):  (8 minutes)

● Ask students about the way the author reveals both Rawiya’s and Nour’s home environment, and
have them find passages in chapters 1 & 2 to back up their thoughts.

Step-by-step procedures:
● Say to students, “Now you are going to map your personal world, like Nour.  Your map should

include your home and any other places you visit or go to on a regular basis (school, work,
relatives’ homes, sports fields, etc.).”

● Ask them to add in pictorial form, two memories, one good and one not so good, on the
appropriate location of the map.

● Have them color their maps and create a legend in the lower right corner, attempting some sense
of distances.

● Once students are finished, have them display them on the board by taping them up, and take a
few minutes to look at each other’s maps.

● Pair share - What does your map reveal about you? What exactly is it mapping? What is different
about your map from a traditional map that one might use to get around?  What is the same?

Lesson closing:
● Say to students, “Maps do not only help us find where we are going; they can also remind us of

where we have been, like Nour “maps” her home and neighborhood to hold onto her father’s
memory now that she’s left Manhattan for Syria.

● Whole group discussion - have each pair share their thoughts with the class.

Formative Assessment: Pair share, whole group discussion

HOMEWORK: Students should read chapters 3 and 4 tonight and be ready for a DYRT (Did You Read
This?) quiz
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Lesson opening/activator (Day 2):
● Online DYRT quiz on chapters 3 & 4
● Go over together and clear up any misunderstandings

Step-by-step procedures:
● Show students a short video about Sharif Mohammed Al-Idrisi:

Muhammad al-Idrisi - The Man Who Made World’s First Full Map
● Ask students what parts of the film echo what they have learned about Al Idrisi from the chapters

they’ve read thus far.  Reiterate that Al Idrisi is an historical figure, as is King Roger.
● Read together as a class, a short biography of Al Idrisi in the Moroccan World News and excerpts

from chapter 7 of The History of Cartography: Volume 2, Book 1
● Have them summarize what they’ve learned about Al Idrisi and his contributions to the world in

their notebooks.
Lesson closing:

● Have students go up and retrieve their maps from yesterday.
● Say to students, “Now pretend that Leominster City is being bombed! You and your family have

no choice but to leave home.  Rip up your maps, and drop the pieces to the floor. Stand still and
look at the floor.”

● Allow at least a minute and a half of quiet wait time while students look at the floor.
● Then say to students, “What does this look like? Feel like? In the smallest way, can you feel what

Nour must have felt when her home in Homs was blown up and scattered in little pieces on the
ground?

Formative Assessment: Pair share, whole group discussion and/or have students try to put their maps
back together with tape if time allows and pair share how that feels.

Materials needed:
● Paper, markers, crayons, and rulers for drawing personal maps
● Online DYRT quiz on chapters 3 & 4
● short video about Sharif Mohammed Al-Idrisi:

Muhammad al-Idrisi - The Man Who Made World’s First Full Map
● Excerpts from Chpt. 7 from The History of Cartography: Volume 2, Book 1
● Moroccan World News Article on Charif Al Idrisi

LESSON 3: Who are the Imazighen?
(Day 1 of this lesson should follow the reading of chapters 18 &
19 - “Bare Earth” and “Two Things at the Same Time”, in The
Map of Salt and Stars.)
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GUIDING QUESTION(S):
● What is identity? Can you be more than one than one thing at the same time?
● How is identity related to language?
● In what ways is language the heart of a culture?
● How can language be a tool of oppression? Of freedom?

Learning objectives:
● Explain the tension between the indigenous peoples of North Africa, the Imazighen, and

Moroccans of Arab descent and relate it to a similar history of oppression of Native Americans by
white Europeans/Americans.

● Meet and speak with two people of the Imazighen diaspora here in Boston to get a first-hand
perspective on Amazighen culture and how they continue to fight for their culture and identity in
Morocco. This is not a requirement, but if it’s possible to have students speak directly to Amazigh
people in the diaspora or in Morocco, it would be the best way to learn about their culture.  The
lesson will stand alone without this, if it is not possible to make this kind of connection.

Time Period: 3-4 days of 54 minutes

Instructional Procedures:
Lesson opening/activator (Day 1): Re-read aloud with students pages 241 through 243 in the chapter
“Bare Earth” and pages 246-249 in the chapter “Two Things at the Same Time”, as this is when Nour and
her sister Zahra are rescued in the desert by a nomadic Amazigh family on their way to market in
Ouargla, Algeria.

Step-by-step procedures:
● Group students in foursomes; ask them to choose at least two important quotations that speak to

“identity” from the first section on pages 241-243 that  and two or more from the second section
on pages 246 - 249.  They should be prepared to defend their choices; each of the four will speak
to one of their quotation choices and how it relates to a person’s identity, either Nour’s or Itto’s.
Here are some examples of quotes they might choose:

Itto says to Nour:“There was a time when others came to claim our country. We couldn’t
speak our language or name our children what we wanted. But we held to what our mothers
loved. Our heritage. Our stories. They call us Berber, from ‘barbarian.’ But Amazigh means ‘free
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man.’ Did you know this? No one can take our freedom from us. No one can take our land or our
names from our hearts.”

Itto says to Nour: “You may be American, but you are still Syrian. A person can be two
things at the same time,” Itto says. “The land where your parents were born will always be in you.

Words survive. Borders are nothing to words and blood.”

● Students share out their responses
● Ask students what we have learned about Amazigh people.  Write responses on the board.
● Take a picture of the responses to keep, so we can add to them tomorrow..  Ask what else they

might want to know? Explain that we’ll get some of these questions answered in the 45 min.
documentary Morocco’s Village Superwomen and also from an article they will be reading for
homework, “My Amazighitude: On the indigenous identity of North Africa” by Brahim El
Guabli.

● Begin the documentary, stopping along the way to check for understanding; note where you stop,
as you will have to finish the documentary tomorrow.

● Assign homework:  Tonight, read and annotate Brahim El Guabli’s article, “ “My Amazighitude:
On the indigenous identity of North Africa”.  Say to students, “You are trying to get a handle on
how language is tied to the author’s identity and how Tamazight was used by the government as a
tool of oppression and how the Tamazighen are using it as a tool of freedom.

● Go over the vocab words they’ll need for the article:

Words Encountered in the article “My Amazighitude”

Amazighitude: a process that allows an Amazigh person to gain consciousness of his/her
Amazigh indigeneity and work to restore his/her critical, decolonized self

interlocutor (noun) one who takes part in dialogue or conversation

Babel (noun/place) a city in Shinar where the building of a tower is held in Genesis to have been
halted by the confusion of tongues

ecumenical (adjective) general; universal

phagocyte (adjective) a type of cell that has the ability to ingest, and sometimes digest, foreign
particles, such as bacteria, carbon, dust, or dye.

toponymy (noun) the study of geographic place names

expropriation (noun) the act of taking away money or property, especially for public use without
payment to the owner, or for personal use illegally

paradigm (noun) a standard, perspective, or set of ideas; a way of looking at something

inscribe (verb) to write on or mark (a surface) with words, characters, etc., especially in a durable
or conspicuous way
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…
Lesson closing: If time allows, you can begin reading the article together as a class.  Tonight, as they
read, they should annotate, looking for ways in which language, Tamazight, is linked to the author’s
identity and how language has been used as a tool of oppression and is being used as a tool for freedom.
We’ll discuss this tomorrow.
...
Formative Assessment: Students’ annotated articles and our discussion tomorrow will give me a good
sense of how much students understand/understood from the article about the use of language as a tool of
oppression by the government and how the Tamazighen use it as a tool for freedom.
...

Materials needed:
● Ideally printed copies of “My Amazighitude: On the indigenous identity of North Africa” by

Brahim El Guabli for the purposes of annotation
● Morocco’s Village Superwomen documentary on YouTube
● Vocabulary words and definitions for the article
● Class set of the novel The Map of Salt and Stars or the pdf of novel

Day 2
Lesson opener/activator: Write on the board, “How is language related to a person’s identity?”  How
was language used by the Moroccan government to oppress the Amazigh people?”  “How do the
Amazigh people use their mother tongue as a tool for freedom?” Solicit responses from students, based on
their reading last night.  They may look at their notes on their copy of the article. Discuss as a whole
group what students took away from the article.

Step-by-step procedures:
● After wrapping up the above discussion, ask students, “What  more have you learned about the

Amazigh people from reading last night’s article?”
● Project the picture of responses from yesterday on the overhead. Students can come up to the

board and add to this list. Take yet another photo of all the responses to date.
● Pick back up in the documentary Morocco’s Village Superwomen and have students take notes

with the purpose of learning more about Amazigh culture.

Lesson closing: At the conclusion of the documentary, ask students again, ““What  more have you
learned about the Amazigh people, especially the women, from watching this documentary?” Project on
the overhead the list of responses from earlier and have students come up and add to it from their notes on
the documentary.  Discuss as time allows.

Formative Assessment: Our discussions about the article and the documentary and our running list of
things learned about the Amazigh culture will give me a good idea of what students are observing and
absorbing about the Tamazighen.

Materials needed:
● Students’ annotated articles of “My Amazighitude: On the indigenous identity of North Africa”
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by Brahim El Guabli
● Morocco’s Village Superwomen documentary on YouTube

Day 3
Lesson opener/activator: Write on the board, “How does the US Government’s treatment of Native
Americans compare with the Moroccan Government’s treatment of the indigenous Tamazighen?” --
Similarities and Differences.  Solicit responses from students, which they can answer aloud or write up on
the board. Explain to students that this is just a dipstick into their prior knowledge.  It’s okay if they don’t
know a lot about how Native Americans were treated, as we’ll be watching another documentary, Indian
School: A Survivor’s Story and listening to NPR’s recent report “Burial sites linked to Native American
Schools”.

Step-by-step procedures:
● Watch the 40 minute documentary Indian School: A Survivor’s Story, stopping along the way to

check for understanding.  Students should be taking notes with the understanding that we will be
comparing how Native Americans were treated with how the Tamazighen were treated.

● Listen to the 3-minute report on NPR “Burial sites linked to Native American Schools”. Again,
students should note important ideas while listening.

● Return to the question on the board,  “How does the US Government’s treatment of Native
Americans compare with the Moroccan Government’s treatment of the indigenous Tamazighen?”
-- Similarities and Differences, and ask students again for their responses based on what they
have just learned from the documentary and NPR story.

● Discuss as a whole group, as time allows.

Lesson closing: Read to students, the quotation from Brahim El Guabli in “My Amazighitude”:

“All colonialisms target indigenous languages. Unlike what we might assume, dispossession does not start
with the expropriation of land or property. It starts with language and toponymy. Language is a tool for
both liberation and domination, and colonialisms thrive on persuading indigenous people that their
languages are worthless. Toponymy is what inscribes people and their language in place, and its erasure
undermines language.”

Ask students to reflect on this and write  down their thoughts about this on an exit ticket

Formative Assessment: Our discussions about the documentary and the NPR report, as well as our
comparison list between the treatment of Native Americans versus the treatment of the Tamazighen will
be my way of assessing whether students are clear about the similar treatment of indigenous people by the
colonizing culture.  And of course, the exit ticket will also be revealing.

Materials needed:
● The 40 minute documentary Indian School: A Survivor’s Story
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● The 3-minute report on NPR “Burial sites linked to Native American Schools”

Day 4 -- This additional day is optional and not required, but it would allow for the time required to
do a virtual exchange with Professor Younes El Maher’s students in Ait Ourir, Morocco, the majority of
whom are Amazigh. My students could share what they have learned about Amazigh culture from the
documentary and article they watched and read, respectively, and ask for confirmation or disavowal of
these things as well as more information from their Amazigh peers.  This exchange could be
asynchronous using FlipGrid and/or synchronous using Zoom or a similar platform.  There is a 5 hour
time difference to consider.

ASSESSMENT
The culminating assessment for my students for this unit is a research paper on current US immigration
policy and the situation at the Mexican border, as well as a possible whole class presentation of their findings
to their peers in Professor Jamal Bahad’s class at Mohammed V University in Rabat, Morocco.   Ideally, they
would be hearing a presentation by their Moroccan peers on the current immigration policy in their country
and the situation on the borders with Spain in Ceuta and Melilla.

The collaboration piece with the class in Morocco is not a requirement for this unit or final assessment. The
research paper can stand alone.  Students will be learning about our immigration issues here in the United
States, which is both timely and relevant as they will be the voting public in another year, and they need to
understand how immigration policies affect the lives of real people, some of whom are their classmates,
friends, and/or family members\

Copy of Research Paper - The Map of Salt and Stars
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DIFFERENTIATION
FOR DIVERSE LEARNERS

Because this unit is intended for my Honors World Studies course, I have not built in specific
accommodations for students with IEPs or 504’s, but there is always the ability to slow down the pace and
allow for extra time on any of the homework assignments, especially the reading. We will be listening to the
audio of the novel, which will help with pacing and the pronunciation of many of the Arabic words, names,
and toponymy.. There is vocabulary too and videos and visuals to reach a myriad of learning modalities.
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MATERIALS

Lesson 1 Materials:
● Overhead projector
● copies of Anticipation Guides
● phones or chromebooks for each student
● Kahoot quiz
● Chimamanda Ngozi Adichie’s 8-minute talk “No one is ever just a refugee.”

Lesson 2 Materials:
● Paper, markers, crayons, and rulers for drawing personal maps
● Online DYRT quiz on chapters 3 & 4
● short video about Sharif Mohammed Al-Idrisi:

Muhammad al-Idrisi - The Man Who Made World’s First Full Map
● Excerpts from Chpt. 7 from The History of Cartography: Volume 2, Book 1
● Moroccan World News Article on Charif Al Idrisi

Lesson 3 Materials:
● “My Amazighitude: On the indigenous identity of North Africa” by Brahim El Guabli
● Ideally printed copies of “My Amazighitude: On the indigenous identity of North Africa” by

Brahim El Guabli for the purposes of annotation
● Morocco’s Village Superwomen documentary on YouTube
● Vocabulary words and definitions for the article (see above in Lesson 3)
● Class set of the novel The Map of Salt and Stars or the pdf of novel
● The 40 minute documentary Indian School: A Survivor’s Story
● The 3-minute report on NPR “Burial sites linked to Native American Schools”

.
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