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FOCUS
This unit is a portion of a unit for a French V, AP or senior seminar course which

explores identities within different cultures. The larger unit seeks to understand

differences in understanding identity within American and French cultures.  This

portion of the unit is intended to examine the tensions and juxtapositions of identity

in Morocco: particularly focusing on language and traditions as seen through the lens

of literary works.

** This unit is designed for students who should be at an intermediate level or above.

However, the language of instruction should be left at the teacher's discretion.  In my

classes, I've learned that there are times when a mixture of français/anglais can be

much more effective, as learners can vary greatly in their levels of understanding. I
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have intentionally left the beginning lesson mostly in English as the concepts are likely

completely new for students and it is important that students comprehend these

concepts. **

LEARNING OBJECTIVES OF UNIT
Unit Objective 1: By the end of these lessons, the student will be able to illustrate

post-colonial dynamics in Morocco between and within different cultural groups (ie

Arab, Amazigh).

Unit Objective 2: By the end of these lessons, the student will be able to compare

cultural and linguistic traditions in Morocco to those in France and the US.

GUIDING QUESTIONS
1. What difficulties do we encounter when we seek to define postcolonial identities

in Morocco?

2. What types of diversity do we see in Moroccan identities?

3. What can Moroccan literature tell us about how Moroccans see their own

identities?

4. How does the idea of identity in Morocco compare to those ideas in France and the

US?

STANDARDS ADDRESSED
This information is keyed to the Missouri Learning Standards.

Communication 2.b

Analyze the main plot, subplot, characters (their descriptions, roles, and significance

to the story) in authentic literary texts in the target language.

Cultures 1.b

Analyze how beliefs, perspectives and attitudes affect behaviors within the culture

studied.

Cultures 2.c

Identify some historical and contemporary influences from other cultures that impact

the culture studied.

Comparisons 1.b

Analyze elements of the target language and reflect on how language influences the

way cultures organize information and view the world.
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UNIT STORYLINE
This overview for the Unit provides a snapshot of objectives and themes.

LESSON TITLE GUIDING  QUESTION(S)
& LEARNING OBJECTIVES

SUMMARY

Postcolonial identity

● What difficulties do we encounter when
we seek to define postcolonial identity in
Morocco?

Learning objectives:
● By the end of lesson #1, the student will

be able to illustrate the tensions and
difficulties that exist in defining
postcolonial Moroccan identity

Students will explore Moroccan writers' viewpoints
on Morocco as a postcolonial entity and make
connections with inequitable power structures they
are familiar with.

Diversity in Moroccan
identity

● What types of diversity do we see in
Moroccan identities?

Learning objectives:
● By the end of this lesson, the students will

be able to recognize and describe the
linguistic multiplicities in Morocco

● By the end of this lesson, the students will
be able to recognize and describe the
different peoples that live in various
regions of Morocco

Students will research languages spoken in Morocco
(official and unofficial) as well as different ethnic
identities and clothing that expresses these
identities.

Identities in Moroccan
literature

● What can Moroccan literature tell us
about how Moroccans see their own
identities?

Learning objectives:
● At the end of this lesson, students will be

able to both analyze and evaluate the idea
of Moroccan identity as it compares with
both American and French ideas of
identity.

Students will read excerpts of several types of
literature by Moroccan authors, be able to express
descriptions of this identity and make comparisons
between this description and both French and
American identity.
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CONTENT BACKGROUND
Morocco is a country of much diversity:

Linguistic:
(from a lecture by Dr. Karim Bensoukas, June 15, 2022) Moroccan "mother tongues" are
both Moroccan Amazigh and Darija (Moroccan Arabic).  However,  in the 2011
constitution, the "official" languages are Classical Arabic and Amazigh (a standardized
version not spoken naturally).  Additionally, there are foreign languages spoken which
were brought through colonization.  French is not an official language, but is used largely in
government, media, education, banking, engineering and medicine.  Spanish is also not an
official language, but is widely spoken in the north (Tangier/Tétouan) and south (south of
Agadir).  English, German and Italian are also taught as foreign languages; English is a
language that is being  increasingly promoted and taught in schools and universities as
well as used in daily life.

There are 3 identified versions of the Amazigh languages in Morocco: Tarift (spoken in the
north, near the Rif mountains), Tamazight (spoken more in the center of the country), and
Tachlhit (spoken in the south).  Arabic is also a language with many variations, both within
Morocco and in other Arabic speaking countries.  The first form of Arabic arrived in
Morocco in the 7th & 8th centuries; this is the Classical (Standard) Arabic.  In the 10th &
11th centuries, other Arabic speaking people who were more rural and nomadic, brought
a different Arabic dialect: Hassaniya.  Today, most Moroccans speak another form of
Arabic called Darija, which is a mixture of Arabic, Amazigh languages, French and English.

People and clothing:
(From the presentation on linguistic identities at the American Learning Center in
Tangiers, given by Zineb Mbarki and Latifa Aaouidat with examples from this website)  In
the North, live the Jbala, who wear unique and colorful clothing which includes a woven
straw hat called a chachiya.  In the center and South of Morocco, there are other Amazigh
groups who also wear colorful robes, but instead of the woven straw hats, cover their
heads with colorful scarves (for the women) and the women wear intricately created
metal jewelry that is associated with celebrations or weddings.  In the far south, the
Sahraoui (also Amazigh) women traditionally wear loose-fitted dresses with scarves that
wrap around and cover their heads.   In most of Morocco, men wear both European
jeans/slacks/shorts and shirts or djellabas, usually with pants and a shirt underneath (see
website for example).   Women can also wear caftans and Moroccan slippers.  Most of the
time, a mixture of all of these types of clothing can be seen on the streets of many
Moroccan cities, although not generalizing and stereotyping is important, and should be
taken up as a discussion with students.
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Geography:
It is essential to understand that the map representing Morocco is a disputed one.  Partly
because of the stipulations put forth in the treaty of Fez (1912) [designating parts of
Morocco as Spanish and others as French] and partly because of the more recent disputes
between the Sahrawi peoples and the kingdom of Morocco for control of the "Western
Sahara", what looks like the "southern portion" of Morocco is either a part of Morocco or
its own entity, based on which map is consulted.  The Spanish government officially
withdrew from the region in 1975 and in 1979, the United Nations granted the right of the
native people there (the Sahrawi) to govern themselves.  However, the kingdom of
Morocco has claimed the rights over this area and is currently facing backlash from the
Polisario Front (a group representing the Sahrawi).  The tensions between the groups has
both waned and grown.  In 1991, the United Nations brokered a peace deal between the
Front and the kingdom of Morocco, but there have been outbreaks of violence in the
intervening years.  To further complicate the situation, Morocco often interprets actions
by Spain as a continued "proxy war" to support the Polisario Front, who the kingdom
views as rebels and revolutionaries.  In 2020, the outgoing administration of Donald
Trump recognized the Western Sahara as an official portion of Morocco, but many other
western countries have not yet recognized the area as Moroccan.

VOCABULARY
Academic vocabulary Terms useful for understanding Moroccan identity

Identity
Post-colonial
Protectorat

Maghreb
Mission civilisatrice
Le partage de l'Afrique
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LESSON 1: Postcolonial Identity
GUIDING QUESTION(S):

● What difficulties do we encounter when we seek to define the postcolonial

identity in Morocco?

Learning objectives:
● By the end of lesson #1, the student will be able to illustrate the tensions and

difficulties that exist in defining postcolonial Moroccan identity

Time Period: 3-4 class period(s)

INSTRUCTIONAL PROCEDURES:
Lesson opening/activator:

Students will read p.6-8 from Plural Maghreb: Writings on Postcolonialism (Suspensions:

Contemporary Middle Eastern and Islamicate Thought) by Abdelkebir Khatibi & translated by

P. Burcu Yalim and then write a short paragraph reflecting on what they read.

Step-by-step procedures:

- Ask students to share their thoughts with the class.  Then, read the top sentence on

p.7 ("This - and I say this with extreme caution - is not a call for a philosophy of the

poor and for its glorification, but a call for a plural thought that does not reduce the

others (societies and individuals alike) to the sphere of its self-sufficiency.").  Discuss

how the students interpret this statement.

- Give some historical background vis a vis the idea of African colonization and the

mission civilisatrice.  Here are some short videos (and this one) which help explain this

concept.  Here is a helpful article to explain it. Here is a podcast if that would be

preferable.  Students could create their own explanation of this concept - writing a

short response to these two questions: 1. Qu'est-ce que c'est le Partage de l'Afrique

et 2. Expliquez la mission civilisatrice.  Comment est-ce différent de l'idée de

l'assimilation?

- Have students read the short excerpt from the introduction of Contesting the

Classroom. Discuss what they believe the author is trying to say.

- Possible discussion questions: 1. What does it mean for a "colonial power" to

"suppress the development of local schools"?  [meaning native Moroccans and

Algerians were often unable to attend equitable schools and children of the

ruling French were offered superior education]   2. What does "segregated

schooling" mean in this context?  [native Moroccan and Algerian students were
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https://drive.google.com/file/d/1CZsYMGnz4WaqFHo9dmXCd2dRVhP6E0lL/view?usp=sharing
https://drive.google.com/file/d/1CZsYMGnz4WaqFHo9dmXCd2dRVhP6E0lL/view?usp=sharing
https://youtu.be/k_GldxoTnnk
https://youtu.be/LX42klNcj_w
https://www.futura-sciences.com/sciences/questions-reponses/histoire-histoire-partage-afrique-europeens-13783/
https://www.radiofrance.fr/franceculture/podcasts/le-cours-de-l-histoire/la-conference-de-berlin-en-1885-le-partage-de-l-afrique-4685354
https://drive.google.com/file/d/1cO_J7Uk-vqkLgXGWGkWFExv0TmJHgOiH/view?usp=sharing
https://drive.google.com/file/d/1cO_J7Uk-vqkLgXGWGkWFExv0TmJHgOiH/view?usp=sharing


kept separate from the ruling French]  3. Why was the language important for

continuing this "segregation"?  [native students may only speak Arabic or

Tamazight and not French, thus never having the chance to learn in the same

schools]

- After this discussion, ask students why colonialism could create tensions in identity.

Have students work together to create a list of groups they are familiar with that

could also fit within this colonial/postcolonial identity difficulty (ie Native American

groups in the US)

Formative Assessment:

- At the end of this lesson, have students create a visual representation of the power

structures they discussed in class (ie for Native Americans, the European settlers in the

US had power over their understanding of who they were)  This representation could

be made via a graphic organizer or bulleted paragraphs.

LESSON 2: Diversity in Moroccan identity
GUIDING QUESTION(S):

● What types of diversity do we see in Moroccan identities?

Learning objectives:
● By the end of this lesson, the students will be able to recognize and describe the

linguistic multiplicities in Morocco

● By the end of this lesson, the students will be able to recognize and describe the

different peoples that live in various regions of Morocco

Time Period:
2 days

INSTRUCTIONAL PROCEDURES:
Lesson opening/activator:

- Students will begin by reading the article on this website.

Step-by-step procedures:

- After reading the article, have students make a list of the languages spoken in

Morocco.

- Then have students read Article 5 of the 2011 Constitution and read which languages

are “official” in Morocco.

- Discuss how the “official” languages compare to the languages in use.
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https://www.lesjardinsdelamedina.com/blog/2021/01/28/quelles-langues-parle-t-on-au-maroc/
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- Study the linguistic map.

- Give students an open (empty) map of Morocco to create their own linguistic map

from.

Day 2:

1. Have students review the information on this website

2. Ask students to complete this worksheet about Moroccan traditional clothing

3. After this activity, have students read the information on this website and discuss the

variety of types of clothing worn in Morocco - in addition to the traditional clothing

just studied, many dress in a western manner.

4. Using the linguistic map from the previous day, create labels to show where the

clothing from the worksheet would possibly be seen.  Instead of the linguistic labels,

students should put the names of clothing/ethnicities in the correct areas.

Lesson closing:

- Watch the montage title scene (minutes 3:27-6:45) of Rock the Kasbah directed by

Laïla Marrakchi (available on Netflix).

- While they watch, instruct students to note which languages they hear and which

types of clothing they see people wearing

- Discuss their experience watching the scene, with emphasis on the variety of both

language and clothing

LESSON 3: Identities in Moroccan
Literature
GUIDING QUESTION(S):

● What can Moroccan literature tell us about how Moroccans see their own

identities?

Learning objectives:
● At the end of this lesson, students will be able to both analyze and evaluate the

idea of Moroccan identity as it compares with both American and French ideas of

identity.

Time Period:
8-10 days

INSTRUCTIONAL PROCEDURES:
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https://docs.google.com/document/d/1i9U1Du_uD4kbjvXj0N-7nhSc0cfUoUD7ejhSxnuCn5A/edit?usp=sharing
https://www.printableworldmap.net/preview/Morocco_outline_map
https://inmoroccotravel.com/moroccan-traditional-clothes/
https://docs.google.com/document/d/1olDr507vaQ62NNf4gncQQ8CdmOm573GLF6Oqgi1vtjc/edit
https://ksarighnda.com/comment-shabiller-au-maroc/


Lesson opening/activator: Show students this video. Finish by discussing with students.

Possible discussion questions: 1. Qu'est-ce que la littérature peut nous montrer?  Est-ce

seulement un divertissement?  2. Y a-t-il un lien entre la littérature et notre société?

Step-by-step procedures:

- Students will read this excerpt from Tahar Ben Jelloun's Le Racisme expliqué à ma

fille.  You can also choose for them to complete tasks of comprehension and/or

analysis included in the link.

- Students will read the short biography of Malika el Fassi from Bladi Women: 7 histoires

de femmes inspirantes de l'histoire du Maroc and complete these activities to check

comprehension

- Students will read a poem by a Moroccan author (such as Il en est by Ahmed

Bouananai) and complete these activities

- Students will read an excerpt from Le Pays des autres by Leïla Slimani and complete

these activities.  [alternate option: Driss Chraïbi's Le Passé simple]

- Optional activity: Have students watch the entire Rock the Kasbah film (by Laila

Marrakchi) and write a short review of the film after watching.  You can offer this

template and this article as possible food for thought.

ASSESSMENT
The students will choose a project from these options.

Rubric ideas: spoken presentation, written presentation

DIFFERENTIATION
FOR DIVERSE LEARNERS

Some options for differentiation:
- To meet IEP standards for reading/writing :

- offer more time to complete assignments,
- record yourself reading the excerpts aloud (or use an online text  reader)

- To provide opportunities for multiple intelligences:
- Offer a variety of assessment possibilities (see examples)
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https://youtu.be/UXPaSW2JDHw
https://drive.google.com/file/d/1zH1gPAiLG9QN5xITIkkuOY_xSnQR83r_/view?usp=sharing
https://drive.google.com/file/d/1AXzrKruGWLjIAG6Dox7d7kmS6vKNKr3y/view?usp=sharing
https://docs.google.com/document/d/1X46ygF9gRVYJHI3GSnJwXDEYTjPNBqq0QE9o5dwuhlM/edit?usp=sharing
https://www.wikipoemes.com/poemes/ahmed-bouanani/il-en-est.php
https://docs.google.com/document/d/1Vh-B-2o1qG4oyGSIWkT99hP0_zdOYrfZjkuHAovrDKI/edit?usp=sharing
https://drive.google.com/file/d/114DFy9yilFua7z7SJ7J0dthGBT0sSShf/view?usp=sharing
https://docs.google.com/document/d/1qWbfUCPMISXDaXs_-hWr4J2WGei_6IiTcM_WjkNdEHo/edit?usp=sharing
https://docs.google.com/document/d/1Zo9BC6q9lJFrjbEMxpN3ufHgVUtk53-E0TEw5-LN7Eg/edit?usp=sharing
https://digitalcommons.kennesaw.edu/cgi/viewcontent.cgi?article=1288&context=jgi
https://docs.google.com/document/d/1K6NMONuHtJOwPCZ26mLPaGQ8eIzfBKWP53RPmipSTm4/edit?usp=sharing
https://drive.google.com/file/d/1fyLE5RHKy9nV-XjdW74j5w1RFPCRRwaU/view?usp=sharing
https://drive.google.com/file/d/1WW6ERF22tr06QPVHWB2FE2GlX77dRb3W/view?usp=sharing


MATERIALS

All materials used for instruction are hyperlinked in this document.  If there are any
problems  accessing materials, please contact the original author, Bre Uzzell, via email.

Used for background context:

- Linguistic map:
https://www.reddit.com/r/MapPorn/comments/p3lmoy/languages_of_morocco/
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