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What’s Your Moroccan Narrative?
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FOCUS

This unit specifically focuses on how imperialism and Western quests for African colonies bear short and
long-term effects on the landscape, culture, economic/political entities and social fabrics of African
societies. It is designed to examine historical evidence that unpack consequential realities of imperialism
in selected case studies i.e., Morocco. Further, this unit aspires to expose 10th grade students to current
and relevant dialogues to shape their understandings of how imperialism’s cause/effect paradigms affect
diverse communities then and now. In the process of unpacking these historical/current components, it
inevitably introduces cultural and gender norms, nuances, and visual concepts to students; it is with great
intention that while students learn historical and contemporary topics on these case studies, it generates
natural curiosities to learn about how their own societal systems and norms have shaped over time.

In a dominantly ethnocentric community with growing diverse populations, this historical/current focus
aims to shed light on diverse communities to eliminate grand stereotypes, racism and bigotry while
sponsoring well-rounded understandings devoid of hegemonic American media. While American narratives
can be a component to these studies, students will venture beyond the American landscape to humanize
regions of Africa in thoughtfully historic ways.

This unit is approximately five-six weeks in length with a general introduction that spans off previous units
of the Industrial Revolution and Western imperialism in East Asia i.e., China and Japan. Thereafter, the
Africa Unit will introduce Western impetuses to carve up the African continent into hegemonic spheres of
influence and exploitation. Following, specific week-long case studies center on comparative/contrasting
examples of cause/effect of imperialism, then and now in the Democratic Republic of Congo, Nigeria,
Rwanda, South Africa, and Morocco.

Pennsylvania State Standards Focus:

° 7.1.W.A. Use geographic tools to analyze information about the interaction between people,
places, and the environment

° 7.3.W.A. Analyze the human characteristics of places and regions using the following
criteria:

Population

Culture

Settlement

Economic activities

Political activities

8.1.W.A. Evaluate patterns of continuity and change over time, applying context of events
8.1.W.B. Evaluate the interpretation of historical events and sources, considering the use of
fact vs. opinion, multiple perspectives, and cause and effect relationships
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LEARNING OBJECTIVES OF UNIT

e Unit Objective 1: Students will be able to geographically identify African nations and

specific features that accentuate topographical and regional exclusivities.



e Unit Objective 2: Conducting brief, collaborative research, students will utilize their

resources, visuals and independent research to understand how Morocco’s history has shaped
their current narratives, issues and successes.

e Unit Objective 3: Students will use their new understandings of imperialist history to
compare/contrast how imperialism shaped cultural norms between Morocco and one
sub-Saharan country of their choice by the close of the Africa Unit.

e Unit Objective 4: Students will conduct focused research on two of the following topics for

their focus on Morocco: language, government/economy, gender, education, refugee
situation, conflicts with Algeria. In collaborative settings, students will create a literary
piece of historical fiction. In this narrative, students will incorporate history, diversity and

one current concern derived from past influences to humanize a Moroccan experience.

GUIDING QUESTIONS

Guiding Question 1: In what ways are imperial influences evident in Morocco today?
e Guiding Question 2: To what extent has imperialism positively and negatively affected

Morocco?
e Guiding Question 3: In what ways are Moroccan identities shaped by extrinsic influences?
e Guiding Question 4: How do Moroccan lifestyles mirror/contrast those of the Quakertown

Community?

STANDARDS ADDRESSED

Pennsylvania State Standards Focus:
e 7.1.W.A. Use geographic tools to analyze information about the interaction between people,

places, and the environment
e 7.3.W.A. Analyze the human characteristics of places and regions using the following
criteria:
o Population
o Culture
o Settlement
o Economic activities
o Political activities

e 8.1.W.A. Evaluate patterns of continuity and change over time, applying context of events



e 8.1.W.B. Evaluate the interpretation of historical events and sources, considering the use of

fact vs. opinion, multiple perspectives, and cause and effect relationships\

UNIT STORYLINE

This overview for the Unit provides a snapshot of objectives and themes.

LESSON

GUIDING QUESTION(S)

& LEARNING OBJECTIVES

SUMMARY

Lesson #1:
Introducing Morocco:

LO #1: Students will be able to
geographically identify [Morocco]
and specific features that
accentuate topographical and
regional exclusivities.

GQ #1: In what ways are
imperialistic influences evident in
Morocco today?

Students will discover Morocco’s geographic
location and styles through audio-visual learning
(maps, phonetics, and music). This is introductory
and serves as a way to open the first study in Unit
2: Africa.

Furthermore, this geographical focus is designed to
open discussions on the contested border disputes
between Morocco and Western Sahara. Introducing
global stances, including present and past U.S.
administrations as well as neighboring countries to
Morocco and Western Sahara, will provide rich
discussions on how countries define the parameters
of their sovereignty.

Lesson #2:
History in Motion

LO #2: Conducting brief,
collaborative research, students
will utilize their resources, visuals
and independent research to
understand how Morocco’s history
has shaped their current
narratives, issues and successes.
LO #3: Students will use their new
understandings of imperialist
history to compare/contrast how
imperialism shaped cultural norms
between Morocco and one
sub-Saharan country of their choice
by the close of the Africa Unit.

GQ #2: To what extent has
imperialism positively and
negatively affected Morocco?

Students will analyze Morocco’s historical
influences and gauge current diversities based on
cultural, lingual, ethnic and political
developments. Students will also use their previous
understandings of the Berlin Africa Conference and
what interests European powers had in Morocco.




GQ #3: In what ways are Moroccan
identities shaped by extrinsic

influences?
Lesson #3: LO #4: Students will conduct
“What’s Your focused research on two of the
Moroccan Narrative?” | following topics for their focus on

Morocco: language diversities,
government/economy, gender
topics, education, refugee
situations, conflicts with
neighboring Algeria. In
collaborative settings, students
will create a literary piece of
historical fiction. In this narrative,
students will incorporate history,
diversity and one current concern
derived from past influences to
humanize a Moroccan experience.
GQs #1,2,3 & 4

Students will utilize resources, visuals, independent
research to understand how Morocco’s history has
shaped their current narratives, issues and
successes. It is designed for students to look at
Morocco through a more comprehensive lens and
apply its diverse angles to a historical narrative.
Coalescing these three lessons, students will
collaboratively create a novel literary piece of
historical fiction that captures details of Morocco’s
history, diversity and one current concern of
Morocco today.

VOCABULARY

(Berber)
Adaptation
Amazigh

Arab
Assimilation
Berlin Africa Conference
Cultural
Diversity
Economy
Exploitation
Gnawa

Historical Fiction
Imperialism
Indigenous
Indoctrination
Islam

Monarchy
Political

Refugee, Asylum Seeker, Displaced persons




e Social Fabric
e Topography



LESSON 1: Introducing Morocco

Guiding Question:

e In what ways are imperialistic influences evident in Morocco today?

Learning objectives:

e Students will be able to geographically identify [Morocco] and specific features that
accentuate topographical and regional exclusivities. Further, it exposes them to new
regions, topography and cities specific to Morocco.

Time Period: (~1-2 class periods)

Instructional Procedures:

Lesson opening/activator:

#1: Students will be seated in collaborative settings of their choice (with teacher discretion) in groups of 3-4
students. We will start off with an opening question: “Where is Morocco and what do you think you know about
Morocco?” Students will be given approximately two to three minutes to discuss and record their answers. After their
group discussions, the teacher will open the question to the entire class to share their responses from their groups.
This is an opportunity to gauge students’ previous knowledge, what they can gather by Morocco’s regional location and
pique curiosity about the country and/or culture. It creates a space for students to ask questions that can be
answered by the teacher or fellow peers. The teacher should primarily try to promote student interaction to let the
students drive the discussion and conversation amongst themselves. This can be followed by the teacher projecting
Google Earth up on the board and zooming in and out of Morocco and the greater North African/Mediterranean region
to sponsor further interest.

Step-by-step procedures:

#2: Students will be given a blank map of Morocco and a list of locations they will seek to identify and mark on
their maps. Online and classroom resources i.e., atlases and Google maps will guide student work. Before the maps
begin, the teacher will work with students on phonetic skills. The teacher will pronounce the location, echoed by the
student body to help them acclimate to diverse aural characteristics and to think about what global influence shaped
the name of the locations. This opening exercise is designed to expose students to the diverse locations,
pronunciations, topography, etc. specific to Morocco as many of them will examine a unique African country for the
first time, enhancing their academic and knowledge experience.

#3: While students collaboratively and independently work together to identify and mark their maps of
Morocco, the teacher will play different styles of Moroccan and North African music, both traditional and
contemporary, to support student exposure to global styles, languages and cultural intricacies through audio and visual
tools. Students often identify with similar beats and sounds to their own preferred music genres and this is an
effective way to begin bridging gaps of American and global regions. This process and classroom engagement provides
multimedia with interactive and learning opportunities to embrace cultural angles of Moroccan styles and sounds. The
teacher can intermittently ask about musical styles, languages being used, styles of dress and dance (for the YouTube
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https://docs.google.com/document/d/1S53f_Z_wtBL3_yXE5YzUnKroK9XR1W5kyY8sI3hnI_U/edit?usp=sharing
https://docs.google.com/document/d/1osa78XnGId1VTFYdCyDdT-VksXLT87vmJg_wkU77Mbs/edit?usp=sharing

video) and remind students to think about external influences that may have shaped musical, cultural and lingual
Morocco.

#4: As students complete their maps of Morocco, they will independently conduct brief research on one of the
topographical features from their map list or city. This will provide them the opportunity to see different sites of
Morocco (architecture, society, people, styles, environment, etc.) and expose them to the landscape of this country.
Students can choose visuals, Google Earth, or online resources that give brief summaries or demographics of their
choice. Advising students to research different topographies or cities within their collaborative settings will allow for
a richer exposure to the diverse landscape of Morocco. From here, students will present their findings to their group
members and focus on key highlights that are of interest to them. Students are, essentially, building their Moroccan
toolbox for the assighment that follows at the end of these three lessons.

Lesson closing:

#5: The class will close with a closing question (written on the whiteboard) that students will discuss in their
groups, record key ideas and volunteer to the class as the teacher records their responses on the whiteboard. “Based
on your recent research and presentations in your group, identify what looks familiar in culture, landscape, and/or
way of life to your own. ldentify three areas of Morocco on which you (as a group) would like to learn more.” This
closing question may need about four-five minutes for students to review, discuss and generate ideas they can present
on behalf of the group. This is an effective way for students to begin generating a feel of Morocco. Although it is still
only scratching the surface of the Moroccan landscape, it continues to encourage students to learn about communities
of which the majority of them know very little. It opens the door for lesson #2.

Formative Assessment:

As the collaborative settings generate natural curiosities, discussions, and inquiries, the teacher circulates the
room and listens to student discourses. The teacher can decide if they interact, respond to certain questions or
expand on student knowledge. As much of this needs to be student-driven, teacher experiences and additional
knowledge will serve to fuel the interest the lessons generate for students. Formative assessments, beyond correct
map identifications, are verbal and helps the teacher to gauge if the class is ready to move forward to lesson #2 or if
they need to re-visit any of the opening concepts of Morocco.

Materials needed:

Blank map

Map locations

Notebook and writing utensils (unless they use their laptops for recording information)
Personal laptop(s)

Atlas(es)

Whiteboard

Teacher laptop

Whiteboard markers

Classroom speakers

Online accessibilities (individual research, Google Earth)


https://earth.google.com/web/

LESSON 2: Modern History of Morocco

Guiding Questions:

e In which ways has imperialism affected Morocco?
e |n what ways are Moroccan identities shaped by extrinsic influences?

Learning objectives:

e Conducting brief, collaborative research, students will utilize their resources, visuals and
independent research to understand how Morocco’s history has shaped their current
narratives, issues and successes.

e Students will use their new understandings of imperialist history to compare/contrast how
imperialism shaped cultural norms between Morocco and one sub-Saharan country of their
choice by the close of the Africa Unit.

Time Period: (~2-3 class periods)

Instructional Procedures:

In their collaborative settings, students will be presented with a Google slide of images taken from Morocco to
determine manifold influences and cultural representations of a very diverse nation. This will help students focus and
begin collaborating on possible historical impressions from former empires and peoples that continue to shape the
Moroccan narrative of today. From there, because of its significant Arab and Islamic influence, a culture that
Western, White and ethnocentric communities struggle to understand and accept, the teacher will begin a mini-lesson
on Islam and how this religious affiliation shapes the daily life for Muslims in Morocco and abroad.

Following this mini-lesson on Islam, using visuals and gathering student participatory responses, it will take
the class right into a brief history on Morocco’s past. Since the World History course begins in the modern period of
the Industrial Revolution, the class will re-visit and review the Berlin Africa Conference (1884-1885) to identify why
European powers (French and Spanish) were interested in colonizing Morocco. These discourses and lectures (where
collaborative groups will record key notes for future use) will set the groups up for Lesson 3, where students will
continue to investigate the Moroccan landscape of then and now.

Step-by-step procedures:

#1: Opening Questions (written on the whiteboard): “In your groups, using the images on this slide, read and
discuss your ideas to the following question: in what ways are boundaries political and what can they tell us about

imperialism and how borders are recognized?” Identify at least one response for each question (there are two!) and
identify any questions or uncertainties you and your group members have. Be ready to present your group’s ideas.”
These opening questions may require approximately 5-10 minutes, depending on the level of engagement of student
discussions and discoveries. These opening questions are designed to help students to be introduced to visual
stimulations to help them focus, brainstorm and generate ideas they can present on behalf of the group. This is an
effective way to introduce students to diverse levels of historical influence that continue to shape Morocco today.
This particular opening question is designed to open discussions on the contention of borders, current border disputes
of Morocco and the Western Sahara and how this can shape geo-political discourses. It is designed to open another

9


https://docs.google.com/presentation/d/15-Z8LVQWTyI5m66KrF_bNsUwJYMfI6BUOY9m8RtM7FM/edit?usp=sharing

discussion on specific stances between current and past U.S. presidents and how their position affects their
long-standing alliance with Morocco.

#2: As the class investigates some of the modern indicators of Morocco’s history, one of the first focal points
will invest some time understanding basic foundational ideas about Islam. This will lead into a second series of
opening questions. In light of 9/11 and how Western media distorted viewers’ understandings of Islam and a Muslim’s
way of life, it is critical to debunk stereotypes and dangerous misconceptions. While using visual stimulation and
prompted questions as a way to generate classroom discussion and inquiry, it leaves plenty of space for students to
question what they think they already know about Islam and Muslim lifestyles. Teachers can also use comparative and
analogous examples of Christianity or Judaism (what tend to be more familiar faiths) to draw on further
understandings and rationales of the Muslim faith. As Morocco is a modernizing conservative country, it would also be
effective to show and discuss what these dichotomous realities look like and use them as a way to compare/contrast
ways of living with students/teacher. Once this discussion and student interactions draw to a close, the discussion of
Islam invites the historical discussion of Arab influences, preceded and followed by many more over the course of
time. This can be a segway into a brief history of Morocco, spending more time reviewing/reflecting on the interests
and inspirations behind the Berlin Africa Conference (1884-1885) and start learning about French and Spanish
Protectorates of the Modern Historical Era of the early 20th Century. Teachers can either lecture main components of
both French and Spanish Protectorates or use this as a guided lesson, referencing key websites and students
conducting brief research within their collaborative settings. Whichever option is chosen, students inevitably will need
to record key details of the who, what, where, when and how of French and Spanish colonization following the Berlin
Africa Conference.

#3: As students continue to build their toolbox with cultural, historical, societal and institutional
understandings of Morocco, the greater their potential to create a narrative that demonstrates their comprehension
and humanization of Morocco. These components will help students get set up for the third lesson of this Moroccan
study, where they conduct focused research on current circumstances that were shaped by Morocco’s history. As the
third component to this lesson, to prepare for the following day (to maximize time efficiency), collaborative groups
will decide the two topics they and their group members will research from the following list: Education, Language
Diversities, Government/Economy, Gender Topics, Conflicts with neighboring Algeria, and Refugee Situation(s).

#4: In the last 6-10 minutes of class, students should work on an exit ticket to give the teacher formative
feedback to see what they understand (on a basic level) on modern colonization of Morocco, what they have learned
and what inquiries remain. It should serve to give the teacher a quick snapshot of the level of understanding students
have acquired before moving onto the more intensive part of the Moroccan Study.

Lesson closing:

After each collaborative setting chooses their two topics to research in the third lesson, the teacher will
distribute an exit ticket for students to work on independently (not collaboratively) to gauge levels of basic
understandings of Morocco from the two lessons of the study (in the last 6-10 minutes of class).

Formative Assessment:

#1: Student/group responses and work on the opening questions on Islam and sources of historical influences
on Morocco.

#2: Exit Ticket.

Materials needed:

Notebook and writing utensils (unless they use their laptops for recording information)
Personal laptop(s)

Whiteboard

Teacher laptop

Whiteboard markers

Online accessibilities
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https://docs.google.com/document/d/1fSX08Hsh-FzCFn4EsFIPlm7BwtD5_Fbiu42bFJ4ARKA/edit?usp=sharing
https://docs.google.com/presentation/d/1hL3XaPIHTVwLTGbJ0_9l-ITiIrOjiui1ICOw1YbpqzA/edit?usp=sharing
https://slideplayer.com/slide/9868758/
https://uca.edu/politicalscience/dadm-project/middle-eastnorth-africapersian-gulf-region/francemorocco-1930-1956/
https://www.britannica.com/place/Morocco/The-Spanish-Zone
https://docs.google.com/document/d/1EEWTgAjfjZTHyko9eaQSfTIcigkNb2h4Un4rFgEz2-Q/edit?usp=sharing
https://docs.google.com/document/d/1EEWTgAjfjZTHyko9eaQSfTIcigkNb2h4Un4rFgEz2-Q/edit?usp=sharing

LESSON 3: How History Shapes a Nation

GUIDING QUESTION(S):

GQ #1: In what ways are imperialistic influences evident in Morocco today?

GQ #2: To what extent has imperialism positively and negatively affected Morocco?
GQ #3: In what ways are Moroccan identities shaped by extrinsic influences?

GQ #4: To what extent do Moroccan lifestyles mirror/contrast those of the Quakertown
Community?

Learning objectives:

LO #4: Students will conduct focused research on two of the following topics for their focus on
Morocco: language diversities, government/economy, gender topics, education, refugee situations,
and/or conflicts with neighboring Algeria. In collaborative settings, students will use these
newfound understandings to create a literary piece of historical fiction. In this narrative, students
will incorporate history, diversity and one current concern derived from past influences to humanize
a Moroccan experience.

Time Period: (~3-4 class periods)

Instructional Procedures:

Using the feedback from the exit tickets yesterday, the teacher can use specific highlights to reinforce
student understandings about Morocco, re-teach areas that were commonly misunderstood and/or open the floor to
students’ inquiries they recorded in Question #3 on the exit ticket. If student groups max out and cannot answer the
question(s), the teacher can take the lead and start to entertain questions conveyed by students. This serves as a
great way to validate student feedback on an exit ticket in a very efficient and effective manner and it also focuses
students on Moroccan topics that will lead them into the collaboratively focused research to delve into two topics in
greater detail. This research, conflated with their prior knowledge and class notes and discussion points will put them
in a competent position to create a group history fiction piece that humanizes one (or many) angles of a Moroccan
narrative.

Step-by-step procedures:

#1: Following the Exit Ticket feedback and Q & A session in the first 10-12 minutes of class, the
teacher should review the topics with the groups to ensure they have the same topics recorded for research.

#2: It would prove important for the teacher to provide students with the assignment that follows
their research so their research can be guided and focused. Teachers can provide an online version, hard copy or
present the assignment on the whiteboard for the entire class to see. It would also be beneficial to return to
Moroccan musical styles and songs as this cultural component may find itself in the narratives created by the student
groups.

#3: Students will collaborate in their settings and keep an open dialogue on what they are researching, finding
and recording. It is vital the teacher explains this prior to the beginning of this focused research so there isn’t too
much overlap in the group research. In order to capture the Moroccan narrative, basic understandings must be
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https://docs.google.com/document/d/1at5ZGskR_xpcpLvI2J7Au3PzrCe9Sop4lH6q3OMn3Ig/edit?usp=sharing

universally understood within the group, but it is the wider range of details and discoveries that can contribute to the
creativity and the historical connections of their Moroccan narratives.

#4: To help groups begin their research (especially for those who may struggle in the beginning), there
is a list of resources students can peruse and decide if they want to use those websites as a starter for their research.
Students can create a Google.doc for the group and this is where they can record their Works Cited as they move
along in the research process. This way, their websites and resources will be available to their group members as
well. The teacher needs to circulate the room and help students that will get stuck in the research, help them
navigate some of the more challenging material and/or help them find relevant sources for topics that may be a little
more difficult to locate.

Lesson closing:
At the close of each research day, students will record in a folder (the teacher provides) what was
accomplished and recognize what still needs to be completed in each assigned research day.

Formative Assessment:
#1: Q & A sessions regarding Lesson 2’s exit ticket.
#2: As the teacher engages with students as they research their topic details, the teacher can gauge
the research process- what is going well and what needs students have for their research journey.

Materials needed:

Notebook and writing utensils (unless they use their laptops for recording information)
Personal laptop(s)

Whiteboard

Teacher laptop

Whiteboard markers

Online accessibilities

ASSESSMENT: What’s Your Moroccan Narrative?

Assignment: What’s Your Moroccan Narrative?

Moroccan-Based Narrative Examples:

-Use these examples to provide students with context and ideas to help generate their own
historical narrative. The first two examples depict women and cultural expectations during the
resistance period while the third example focuses on the rural life of an illiterate man. These three
examples are primary sources as they are collected excerpts from interviews conducted for
research.

Assignment Starter: Details to help you Create your Narrative

Assignment Rubric & Guideline Details: Rubric
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https://docs.google.com/document/d/1SjjnlNme_VTD7UVhSuMwyOpZrm872ySAZTCgaMWNS38/edit?usp=sharing
https://docs.google.com/document/d/1at5ZGskR_xpcpLvI2J7Au3PzrCe9Sop4lH6q3OMn3Ig/edit?usp=sharing
https://docs.google.com/document/d/1wPEfiC1y9G_1egV9O87HDBqTERWImJCsK5oOwt1Jk70/edit?usp=sharing
https://docs.google.com/document/d/11mTuLAGeTenx9bRi3__7um1NN1GuLrZIQefQIGTHXvw/edit?usp=sharing
https://docs.google.com/document/d/1dTGUXqBe41LvlYfuk0_r7Zn9wuc2k01G-Oeh-1_rNLE/edit?usp=sharing

DIFFERENTIATION FOR DIVERSE LEARNERS

This curricular plan is designed to have versatility and appeal to students with
differentiated learning needs i.e., visual, auditory, creative writing, listening/recording, etc.
Depending on the learning needs and accommodations of the classes, the teacher can provide
lecture note handouts and emphasize key points to assist students with basic understandings of
the Moroccan history and study. For students who require reading and research accommodations,
we can utilize Empower 3000 programs that adjusts the reading material to the student’s reading
levels. For students whose primary language is not English, their one-to-one initiative laptops
have the capacity to switch the online and word processing pages in their native tongue, which
will strongly accommodate any lingual barriers to the Moroccan study.

This project taps into the student body’s ways of learning through use of the maps, music,
visuals and stimulating opening/closing questions. It provides them learning freedom to express
their ideas and questions through written and verbal forms and promotes interaction in
collaborative settings of their choice (with teacher discretion). There are small components of
teacher-directed lecture and guiding student-led discussions and inquiries, which employ listening
and writing skills. As students collaborate on their Moroccan narrative assignment, it engages
creativities and writing skills that are not left to one student alone, but a two-page assignment for
a group of 3-4 students. This is a setting that can be encouraging for students with writing
struggles as they can contribute their portion with the assistance of their group members without
the writing fatigue that may follow for a more extensive write for one individual.

Lastly, there are assignment starters and online resource starters to assist students with
ideas to accommodate the assembly and writing processes. Frequent teacher interaction and
oversight (plus co-teachers in co-taught settings that provide additional accommodated lessons
and assignment requirements) guide the learning and assignment process for students to maximize
their exposure and conveyance of a humanized Moroccan narrative.
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MATERIALS

In this section, include links to any powerpoints, presentations, handouts, or other materials needed
for the unit. Please also include these links when referenced in the unit.

L oo NoOwUo B WDNRE

_e
= o

Morocco Map Terms to Locate

Morocco Map for Students

Lesson 2: Opening Questions Power Point Slide

Lesson 2: Introduction to Islam Power Point Slide

Lesson 2: Basic Concepts on introducing Islam and within Moroccan context

Lesson 2: Historical/Imperialist Influences Power Point Slide
Lesson 2: Exit Ticket

Lesson 3: How History Shapes a Nation Recommended Websites
Lesson 3: What’s Your Moroccan Narrative? Assignment

Lesson 3: What’s Your Moroccan Narrative? Starter Ideas

Lesson 3: Narrative Excerpts from research-based interviews

Lesson 3: What’s Your Moroccan Narrative? Assignment Rubric
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https://docs.google.com/document/d/1osa78XnGId1VTFYdCyDdT-VksXLT87vmJg_wkU77Mbs/edit?usp=sharing
https://docs.google.com/document/d/1S53f_Z_wtBL3_yXE5YzUnKroK9XR1W5kyY8sI3hnI_U/edit?usp=sharing
https://docs.google.com/presentation/d/15-Z8LVQWTyI5m66KrF_bNsUwJYMfI6BUOY9m8RtM7FM/edit?usp=sharing
https://docs.google.com/presentation/d/1i6Wi-4-FVeJ1ugeus8X0zTrGs6dmRVZtTMo40VcmDFg/edit?usp=sharing
https://docs.google.com/document/d/1fSX08Hsh-FzCFn4EsFIPlm7BwtD5_Fbiu42bFJ4ARKA/edit?usp=sharing
https://docs.google.com/presentation/d/1hL3XaPIHTVwLTGbJ0_9l-ITiIrOjiui1ICOw1YbpqzA/edit?usp=sharing
https://docs.google.com/document/d/1EEWTgAjfjZTHyko9eaQSfTIcigkNb2h4Un4rFgEz2-Q/edit?usp=sharing
https://docs.google.com/document/d/1SjjnlNme_VTD7UVhSuMwyOpZrm872ySAZTCgaMWNS38/edit?usp=sharing
https://docs.google.com/document/d/1at5ZGskR_xpcpLvI2J7Au3PzrCe9Sop4lH6q3OMn3Ig/edit?usp=sharing
https://docs.google.com/document/d/11mTuLAGeTenx9bRi3__7um1NN1GuLrZIQefQIGTHXvw/edit?usp=sharing
https://docs.google.com/document/d/1wPEfiC1y9G_1egV9O87HDBqTERWImJCsK5oOwt1Jk70/edit?usp=sharing
https://docs.google.com/document/d/1dTGUXqBe41LvlYfuk0_r7Zn9wuc2k01G-Oeh-1_rNLE/edit?usp=sharing
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