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COURSE DESCRIPTION 
 
Human Behavior in the Social Environment (HBSE) is designed to help you chart a 
knowledgeable course through the complexity of human experience. We will explore a 
select set of theories that help us understand how individuals and communities develop 
and interact. Because empathic and skillful interventions with individuals, groups, and 
communities require understanding ourselves as well as others, the course provides an 
opportunity for increased self-awareness. At the beginning of the course, we focus on 
the key theories that help us understand the dimensions and expression of human 
behavior in the social environment. This discussion is followed by an examination of 
how dimensions of culture and cultural contexts can shape individual values, beliefs 
worldviews and identities and therefore play a role in the helping process. Through 
discussion and analysis, we will explore areas of universality and difference in the 
context of gender, race, ethnicity, sexual orientation, spiritual beliefs, and 
socioeconomic class, as well as the realities and influence of multiple forms of 
oppression. Finally, we will examine human development throughout the lifespan, 
considering the developmental scientific knowledge base regarding opportunities and 
vulnerabilities present during the different stages of the lifecycle and the 
biopsychosocial and cultural factors that can influence individual development. The 
ability to analyze human behavior in the social environment is essential for all methods 
of social work practice, whether the primary focus is clinical or macro.  
 
HB 720 constitutes the foundation course in the human behavior department and is the 
underpinning of all courses in the HBSE sequence. 
 

Joseph Merighi, MSW, PhD 
Chairperson, Human Behavior Department 
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The goal of the course is to enable students to develop a culturally competent 
framework for analyzing human behavior in order to create empathic, empowering 
relationships with individuals, families, groups, organizations, and communities. Social 
work theory and practice has a unique perspective that articulates the interconnection 
between an individual and his or her environment. The framework draws from other 
disciplines, including anthropology, economics, psychology, biology, and sociology. The 
course will provide an understanding of the interactions among biological, social, 
psychological, and cultural systems. Forces that facilitate optimal growth and 
development will be contrasted with forces that impede development. The course will 
build on your undergraduate knowledge of basic human behavior theories, adding 
theoretical breadth, critical contextualization, and professional application. It will also 
help you articulate your unique framework for practice within social work. 
 
COURSE OBJECTIVES 
 
1. Understand key theories that describe human behavior in an ecological context. 
2. Describe how cultural beliefs and values, as well as oppression, may shape 

perceptions of self and others and influence the worker-client relationship. 
3. Understand and articulate the interactional dynamics of individual growth and 

development within an ecological context. 
4. Understand and articulate the complexity of individual growth and development 

throughout the life span within key domains: biological, cognitive, social, emotional, 
and spiritual. 

5. Identify the internal and external forces that promote and challenge development. 
6. Critically evaluate theories. 
7. Integrate theories and differentially apply these in conjunction with the empirical 

knowledge base regarding human development in the service of constructing 
theoretically and empirically informed understandings of individuals and systems. 
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TEXTBOOK and READINGS 
 
Class time is used to integrate the reading material through lectures, discussions, 
and experiential learning. Students are expected to come to class prepared to 
discuss, analyze, and critique all assigned readings. 
 
 
Textbook: The textbook listed below is required and may be purchased in the BU 
Bookstore or mail ordered from Barnes & Noble. A copy of this text will be placed on 
reserve in Mugar Library and at each OCP campus library resource room. 
 
 
Feldman, R. S. (2009). Discovering the life span. Upper Saddle River, NJ: Pearson. 
 
 
Readings: All required and recommended readings are available online through Mugar 
Library, and a hard copy will be available in the library resource room at each of the Off-
Campus sites. 
 
Go to: library.bu.edu 
 
• Click on “Course Reserves” 

 
• Enter ssw hb720 and click on “Search”  
 
• Click on the title link 
 

o To search for a reading by author, click on “Author” to alphabetize all the 
readings by last name 

 
• Enter the password – ssw (in lower case) – and click on “Submit” 
 
• If you wish to save a copy of the article, click on the small disk image (Save a Copy) 

on the command bar directly above the article and save it to your hard drive or to a 
disk/CD/flash drive.  It is often helpful to create folders on your personal computer to 
organize your course readings, e.g., “HB720 Readings.” Creating folders will allow 
you to save articles in one location so that you can read or print them at a later date. 

 
.   
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SYLLABUS SUMMARY 
 
    

Session Date 
 

Topic Assignments 

 
1 
 

  
Course Overview, Social Work 
Values, and Lifespan Perspective 
 

 

2  
 

Introduction to Social and 
Environmental Contexts: 
Ecological and Systems Theories 
 

 

3  
 

Individuals in Social 
Environments: Culture and Risk & 
Resilience 
 

 

4  
 

Race and Ethnicity 
 

 

5  
 

Social Class  

6  
 

Gender and Sexual Orientation  

7  
 

Spirituality & Death and Dying  

8  
 

Birth to Three  

9  
 

Preschool and Middle Childhood  

10  
 

Adolescence  

11  
 

Early Adulthood  

12  
 

Middle Adulthood  

13  
 

Late Adulthood  

14  
 

Integration and Evaluation  
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COURSE OUTLINE 
 
 
Session 1. Course Overview, Social Work Values, and Lifespan Perspective 
   (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Understand the purpose and expectations of the course and its grounding in social 

work values. 
2. Understand the strengths-based perspective and its application to human behavior 

theories and social work practice. 
3. Understand the inter-relationships between historical time, public issues, and private 

troubles. 
 
Required: 
Mills, C. W. (1959). The promise. In The sociological imagination (pp. 3–13). New York: 

Oxford University Press. 
 
Saleebey, D. (2000). Power in the people: Strengths and hope. Advances in Social 

Work, 1(2), 127–136. 
 
Recommended: 
Furstenberg, F. F. (2003). Teenage childbearing as a public issue and private concern.
 Annual Review of Sociology, 29, 23–39. 
 
Hartman, A. (1989). Homelessness: Public issue and private trouble. Social Work, 34, 

483–484. 
 
 
Session 2. Introduction to Social and Environmental Contexts: Ecological and 
   Systems Theories  (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Understand the ecological and systems perspectives used in examining human 

behavior in the social environment. 
2. Apply ecological and systems theories to understanding and assessing human 

behavior. 
 
Required: 
Bronfenbrenner, U. (2005). Ecological systems theory. In U. Bronfenbrenner (Ed.), 

Making human beings human: Bioecological perspectives on human development 
(pp. 106–173). Thousand Oaks, CA: Sage.  Please read pp. 106–120, 146–151. 

 
Eamon, M. K. (2001). The effects of poverty on children’s socioemotional development: 

An ecological systems analysis. Social Work, 46(3), 256–266. 
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Greene, R. R. (1999). General systems theory. In R. R. Greene (Ed.), Human behavior 
theory and social work practice (2nd ed., pp. 215–257). New York: Aldine de-Gruyter. 

 
Voisin, D. R., DiClemente, R. J., Salazar, L. F., Crosby, R. A., & Yarber, W. L. (2006). 

Ecological factors associated with STD risk behaviors among detained female 
adolescents. Social Work, 51(1), 71–79. 

 
Recommended: 
Bronfenbrenner, U., & Morris, P. A. (2006). The bioecological model of human 

development. In W. Damon (Series Ed.) & R. M. Lerner (Vol. Ed.), Handbook of child 
psychology: Volume 1. Theoretical models of human development (6th ed., pp. 793–
828). New York: Wiley. 

 
Sanders, G. R., Fitzgerald, M. A., & Bratteli, M. (2008). Mental health services for 

older adults in rural areas: An ecological systems approach. Journal of Applied 
Gerontology, 27(3), 252–266. 

 
Schweiger, W. K., & O’Brien, M. (2005). Special needs adoption: An ecological 

systems approach. Family Relations, 54(4), 512–522. 
 
Visser, M. J., & Schoeman, J. B. (2004). Implementing a community intervention to 

reduce young people’s risks for getting HIV: Unraveling the complexities. Journal 
of Community Psychology, 32(2), 145–165. 

 
 
Session 3. Individuals in Social Environments: Culture and Risk & Resilience 
                     (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Recognize cultures as potential sources of strength, risk, and identity. 
2. Understand and apply concepts of resilience theories. 
3. Identify internal and external sources of resilience. 
4. Understand multiple pathways to resilience. 
 
Required: 
Bonanno, G. A. (2004). Loss, trauma, and human resilience: Have we underestimated 

the human capacity to thrive after extremely aversive events? American 
Psychologist, 59(1), 20–28. 

 
Cohen, A. B. (2009). Many forms of culture. American Psychologist, 64(3), 194–204. 
 
Riley, J. R., & Masten, A. S. (2005). Resilience in context. In R. D. Peters, B. 

Leadbeater, & R. J. McMahon (Eds.), Resilience in children, families, and 
communities: Linking context to practice and policy (pp. 13–25). New York: Springer 
Verlag. 
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Sue, D. W. (2005). Principles and assumptions of multicultural social work practice. In 
Multicultural social work practice (pp. 3–21). Hoboken, NJ: John Wiley & Sons. 

 
Ungar, M. (2006). Nurturing hidden resilience in at-risk youth in different cultures. 

Journal of the Canadian Academy of Child and Adolescent Psychiatry, 15(2), 53–58. 
 
Recommended 
Dolnick, E. (1993, September). Deafness as culture. Atlantic Monthly, 272, 37–53. 
 
Green, S., Davis, C., Karshmer, E., Marsh, P., & Straight, B. (2005). Living stigma: The 

impact of labeling, stereotyping, separation, status loss, and discrimination in the 
lives of individuals with disabilities and their families. Sociological Inquiry, 75(2), 
197–215. 

 
Masten, A. S. (2007). Resilience in developing systems: Progress and promise as the 

fourth wave rises. Development and Psychopathology, 19, 921–930. 
 
 
Sessions 4–7.  Social and Environmental Contexts 
 
Overarching Objectives: The student will be able to: 
1. Understand the importance of multiple group memberships with regard to race, 

ethnicity, social class, gender, sexuality, and spirituality.   
2. Examine issues of diversity using the ecological and systems perspectives, as well 

as a risk and resilience framework. 
3. Enhance awareness of one's own background, values, assumptions and potential 

biases related to diverse group memberships, and how these may affect one's 
worldview and professional practice. 

 
 
Session 4. Race and Ethnicity  (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Understand the concept of ethnicity, its multiple manifestations, and the varying 

degrees to which it shapes human behavior. 
2. Understand the basic concept of acculturation and multiple group memberships.  
3. Define and recognize privilege, racism, and ethnocentrism. 
4. Recognize, respect, and effectively work with racial and ethnic differences in social 

work practice. 
  
Required: 
McGoldrick, M., Giordano, J., & Garcia-Preto, N. (2005). Overview. In M. McGoldrick, J. 

Giordano, & N. Garcia-Preto (Eds.), Ethnicity and family therapy (3rd ed., pp. 1–40). 
New York: Guilford Press. 
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Pitts, L., Jr. (2002). Crazy sometimes. In B. Singley & D. A. Bell (Eds.), When race 
becomes real: Black and white writers confront their personal histories (pp. 21–27). 
Chicago: Lawrence Hill Books. 

 
Sue, D. W., Capodilupo, C. M., Torino, G. C., Bucceri, J. M., Holder, A.  M. B., Nadal, K. 

L., et al. (2007). Racial microaggressions in everyday life: Implications for clinical 
practice. American Psychologist, 62(4), 271–286. 

 
Takeuchi, D. T., & Gage, D. S.-J. L. (2003). What to do with race? Changing notions of 

race in the social sciences. Culture, Medicine and Psychiatry, 27(4), 435–445. 
 
Recommended: 
Chan, S. (1998). You’re short, besides. In M. L. Andersen & P. H. Collins (Eds.), Race, 

class, and gender: An anthology (3rd ed., pp. 421–427). Belmont, CA: 
Wadsworth/Thomson Learning. 

 
Martinez, E. (2004). Seeing more than black and white. In M. L. Andersen & P. H. 

Collins (Eds.), Race, class, and gender: An anthology (5th ed., pp. 111–117). 
Belmont, CA: Wadsworth/Thomson Learning. 

  
Waters, M. C. (2004). Optional ethnicities: For whites only? In M. L. Andersen & P. H. 

Collins (Eds.), Race, class, and gender: An anthology (5th ed., pp. 418–427). 
Belmont, CA: Wadsworth/Thomson Learning. 

 
 
Session 5. Social Class  (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Understand the construction of social class in contemporary U.S. society. 
2. Increase awareness of how social class may affect one’s worldview and social 

interactions. 
3. Identify the factors that promote and preserve different levels of power and privilege 

in society. 
4. Recognize the influence of poverty and classism on human development and well-

being. 
 
Required: 
Abelev, M. S. (2009). Advancing out of poverty: Social class worldview and its relation 

to resilience. Journal of Adolescent Research, 24(1), 114–141. 
 
Langston, D. (2004). Tired of playing monopoly? In M. L. Andersen & P. H. Collins 

(Eds.), Race, class, and gender: An anthology (5th ed., pp. 140–149). Belmont, CA: 
Wadsworth/Thomson Learning. 

 
Lustig, D. C., & Strauser, D. R. (2007). Causal relationships between poverty and 

disability. Rehabilitation Counseling Bulletin, 50(4), 194–202. 
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Mantsios, G. (2004). Media magic: Making class invisible. In M. L. Andersen & P. H. 

Collins (Eds.), Race, class, and gender: An anthology (5th ed., pp. 329–337). 
Belmont, CA: Wadsworth/Thomson Learning. 

 
Recommended: 
Monuteaux, M. C., Wilens, T. E., & Biederman, J. (2007). Does social class predict 

substance problems in young adults with ADHD? American Journal of Addictions, 
16, 403–409. 

 
Sparks, E. (1998). Against all odds: Resistance and resilience in African American 

welfare mothers. In C. Garcia Coll, J. L. Surrey, & K. Weingarten (Eds.), Mothering 
against the odds: Diverse voices of contemporary women (pp. 215–237). New York: 
Guilford. 

 
Steele, L., Dewa, C., & Lee, K. (2007). Socioeconomic status and self-reported barriers 

to mental health service use. Canadian Journal of Psychiatry, 52(3), 201–206. 
 
Stout, L. (1996). Growing up poor. In Bridging the class divide: And other lessons for 

grassroots organizing (pp. 12–27). Boston: Beacon Press.  
 
 
Session 6. Gender and Sexual Orientation  (Date: x/x/09) 
  
Objectives: The student will be able to: 
1. Understand the social construction of gender and gender roles. 
2. Identify how gender-based theories inform our knowledge of human behavior. 
3. Understand the psychological, social, and cultural dimensions of sexual orientation. 
4. Define individual and structural forms of heterosexism, homophobia, and 

transgender discrimination 
 
Required: 
Burdge, B. J. (2007). Bending gender, ending gender: Theoretical foundations for social 

work practice with the transgender community. Social Work, 52(3), 243–250. 
 
Lui, W. M. (2005). The study of men and masculinity as an important multicultural 

competency consideration. Journal of Clinical Psychology, 61(6), 685–697. 
 
Luke, K. P. (2008). Are girls really becoming more violent? A critical analysis. Affilia: 

Journal of Women and Social Work, 23(1), 38–50. 
 
McLean, K. (2007). Hiding in the closet? Bisexuals, coming out and the disclosure 

imperative. Journal of Sociology, 43(2), 151–166. 
 
Sinecka, J. (2008). “I am bodied.” “I am sexual.” “I am human.” Experiencing deafness 

and gayness: A story of a young man. Disability & Society, 23(5), 475–484. 
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Spencer, R. (2007). “I just feel safe with him”: Emotional closeness in male youth 

mentoring relationships. Psychology of Men & Masculinity, 8(3), 185–198. 
 
Ward, J. (2008). White normativity: The cultural dimensions of whiteness in a racially 

diverse LGBT organization. Sociological Perspectives, 51(3), 563–586. 
 
Recommended: 
Garnets, L. (2002). Sexual orientations in perspective. Cultural Diversity and Ethnic 

Minority Psychology, 8(2), 115–129. 
 
Mahalik, J. R., Good, G. E., & Englar-Carlson, M. (2003). Masculinity scripts, presenting 

concerns, and help seeking: Implications for practice and training. Professional 
Psychology: Research and Practice, 34(2), 123–131. 

 
Rhode, D. L. (1997). The “no problem” problem. In Speaking of sex: The denial of 

gender inequality (pp. 1–20). Cambridge, MA: Harvard University Press. 
 
Zinn, M. B., Hondagneu-Sotelo, P., & Messner, M. A. (2004). Gender through the prism 

of difference. In M. L. Andersen & P. H. Collins (Eds.), Race, class, and gender: An 
anthology (5th ed., pp. 166–174). Belmont, CA: Wadsworth/Thomson Learning. 

 
 
Session 7. Spirituality & Death and Dying  (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Understand the implications of religion and spirituality in the context of social work 

practice and social justice. 
2. Understand religious and spiritual diversity from a multicultural perspective. 
3. Understand theories of loss and mourning. 
4. Contextualize experiences of loss, death and dying within ecological, developmental, 

and cultural perspectives. 
 
Required: 
TEXTBOOK: Feldman, Chap. 9 
 
Benson, P. L., & Roehlkepartain, E. C. (2008, Summer). Spiritual development: A 

missing priority in youth development. New Directions for Youth Development, 118, 
13–28. 

 
Brandsen, C. K. (2005). Social work and end-of-life care: Reviewing the past and 

moving forward. Journal of Social Work in End-of-Life & Palliative Care, 1(2), 45–70. 
 
Hodge, D. R., & Bushfield, S. (2006). Developing spiritual competence in practice. 

Journal of Ethnic & Cultural Diversity in Social Work, 15(3/4), 101–127.               
 



 

 11

Rivett, M., & Street, E. (2001). Connections and themes of spirituality in family therapy. 
Family Process, 40(4), 459– 467. 

 
Recommended: 
Canda, E. R., Nakashima, M., & Furman, L. D. (2004). Ethical considerations about 

spirituality in social work: Insights from a national qualitative survey. Families in 
Society, 85(1), 27–35. 

 
Cnaan, R. A., Sinha, J. W., & McGrew, C. C. (2004). Congregations as social service 

providers: Service, capacity, culture, and organizational behavior. Administration in 
Social Work, 28(3/4), 47–68. 

 
Shapiro, E. R. (2002). Family bereavement after collective trauma: Private suffering, 

public meanings, and cultural contexts. Journal of Systemic Therapies, 21(3), 81–92. 
 

 
Sessions 8–13.  Development Across the Lifespan 
 
Overarching Objectives: For each developmental stage, students will be able to: 
1. Apply critical thinking skills to human behavior theories as they relate to 

development.  
2. Recognize the influence of sociocultural contexts on human behavior and 

development. 
3. Apply ecological and risk and resilience perspectives to human development and 

behavior.  
4. Apply developmental theory to practice situations at the clinical and macro levels.  
 
 
Session 8. Birth to Three  (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Identify and apply multiple theoretical perspectives for understanding development 

of infants and toddlers. 
2. Describe the relational and neurobiological processes related to the development of 

attachment and self-regulation and their implications for healthy development and 
resilience. 

3. Understand the role of temperament in the context of infant development. 
 
Required: 
TEXTBOOK: Feldman, Chap. 2 
 
Blackwell, P. L. (2004, March). The Idea of temperament: Does it help parents 

understand their babies? Zero to Three, 37–41. 
 
Harkness, S., Super, C. M., Moscardino, U., Rha, J.-H., Blom, M., Huitron, B., et al. 

Cultural models and developmental agendas: Implications for arousal and self-



 

 12

regulation in early infancy. [full citation information is forthcoming] 
 
Shapiro, J., & Applegate, J. S. (2002). Child care as a relational context for early 

development: Research in neurobiology and emerging roles for social work. Child 
and Adolescent Social Work Journal, 19(2), 97–114. 

 
Sturm, L. (2004, March). Temperament in early childhood: A primer for the perplexed. 

Zero to Three, 4–11. 
 
Recommended: 
Aber, J. L., Jones, S., & Cohen, J. (2000). The impact of poverty on the mental 

health and development of very young children. In C. H. Zeanah, Jr. (Ed.), 
Handbook of infant mental health (2nd ed., pp. 113–128). New York: Guilford 
Press. 

 
Committee on Integrating the Science of Early Childhood Development. (2000). 

Nurturing relationships. In J. Shonkoff & D. Phillips (Eds.), From neurons to 
neighborhoods: The science of early childhood development (pp. 225–266). 
Washington, DC: National Academy Press.  

 
Paris, R. (2008). “For the dream of being here, one sacrifices…”: Voices of immigrant 

mothers in a home visiting program. American Journal of Orthopsychiatry, 78(2), 
141–151. 

 
 
Session 9.  Preschool and Middle Childhood  (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Identify developmental milestones associated with physical, cognitive, and emotional 

development in preschool and middle childhood.  
2. Articulate and apply an understanding of the influence of the family as well as larger 

systems, including day care, on development in preschool.  
3. Articulate and apply an understanding of the influence of family, peers, schools, 

communities, and larger social and cultural systems on children’s behavior and 
diverse pathways of development in middle childhood.  

4. Recognize the relationship between the developmental science knowledge base and 
social policy development related to children.  

 
Required: 
TEXTBOOK: Feldman, Chaps. 3 and 4 
 
Coll, C. G., & Szalacha, L. A. (2004). The multiple contexts of middle childhood. 

Children of Immigrant Families, 14(2), 81–97. 
 
Dudley-Marling, C., Jackson, J., & Stevens, L. P. (2006). Disrespecting childhood. Phi 

Delta Kappan, 87(10), 748–755. 
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Hirschland, D. (2008). Seven building blocks of development. In Collaborative 

intervention in early childhood: Consulting with parents and teachers of 3- to 7-year-
olds (pp. 16– 54). New York: Oxford University Press. 

 
Society for Research in Child Development. (2006). Over-scheduled is over-stated: 

After-school activities are good for kids. Social Policy Brief Report, 20(4).  
 
Whitted, K. S., & Dupper, D. R. (2005). Best practices for preventing or reducing 

bullying in schools. Children & Schools, 27(3), 167–175. 
 
Recommended: 
Committee on Integrating the Science of Early Childhood Development. (2000). 

Acquiring self-regulation. In J. Shonkoff & D. Phillips (Eds.), From neurons to 
neighborhoods: The science of early childhood development (pp. 93–123). 
Washington, DC: National Academy Press. 

 
Garbarino, J. (1998). Growing up in a socially toxic environment. In D. Cicchetti & S. 

L. Toth (Eds.), Rochester symposium on developmental psychopathology: 
Developmental perspectives on trauma: Theory, research, and intervention, (Vol. 
8, pp. 141–154). Rochester, NY: University of Rochester Press. 

 
Lewis, M. L., & Ippen, C. G. (2007). Rainbows of tears, souls full of hope: Cultural 

issues related to young children and trauma. In J. D. Osopsky (Ed.), Young children 
and trauma (pp. 11–46). New York: Guilford. 

 
National Scientific Council on the Developing Child. (2007). The science of early 

childhood development: Closing the gap between what we know and what we do. 
Retrieved April 30, 2009, from http://www.developingchild.net  

 
 
Session 10. Adolescence   (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Identify developmental milestones associated with physical, cognitive and emotional 

development in adolescence. 
2. Articulate and apply an understanding of the influence of family, peers, schools, 

communities, and larger social and cultural systems on adolescent behavior and 
diverse pathways of development.  

3. Identify how attachment relationships with primary caregiving adults shift and 
change in adolescence. 

4. Identify how economic disadvantage can influence the parent-child relationship and 
may contribute to adultification in adolescence.  

5. Understand the influence of immigration on adolescent development. 
 
Required: 
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TEXTBOOK: Feldman, Chap. 5 
 
Burton, L. (2007). Childhood adultification in economically disadvantaged families: A 

conceptual model. Family Relations, 56(4), 329–345. 
 
Hernandez, D. J., Denton, N. A., & Macartney, S. E. (2008). Children in immigrant 

families: Looking to America’s future. Social Policy Report, 22(3), 3–23. 
 
Mason, M., Cheung, I., & Walker, L. (2004). Substance use, social networks, and the 

geography of urban adolescents. Substance Use & Misuse, 39, 1751–1777. 
  
Morrow, D. F. (2004). Social work practice with gay, lesbian, bisexual, and transgender 

adolescents. Families in Society, 85(1), 91–99.   
 
Powell, K. (2006). How does the teenage brain work? Nature, 442, 865–867. 
 
Recommended: 
Anonymous. (2002). A step in the only direction. In A. C. Garrod, L. Smulyan, S. 

Powers, & R. Kilkenny (Eds.), Adolescent portraits: Identity, relationships, and 
challenges (pp. 86–103). Boston: Allyn & Bacon. 

 
de las Fuentes, C., & Vasquez, M. J. T. (2001). Immigrant adolescent girls of color: 

Facing American challenges. In N. G. Johnson, M. C. Roberts, & J. Worrell 
(Eds.), Beyond appearance: A new look at adolescent girls (pp. 131–150). 
Washington, DC: American Psychological Press. 

 
Grossman, A. H., & D’Augelli, A. R. (2007). Transgender youth and life-threatening 

behaviors. Suicide and Life-Threatening Behavior, 37(5), 527–537. 
 
Kulkarni, S. (2006). Interpersonal violence at the crossroads between adolescence and 

adulthood: Learning about partner violence from young mothers. Violence Against 
Women, 12(2), 187–207. 

 
Russell, S. T. (2002).  Queer in America: Citizenship for sexual minority youth. Applied 

Developmental Sciences, 6(4), 258–263. 
 
 
Session 11. Early Adulthood  (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Identify developmental milestones associated with physical, cognitive, and emotional 

development in early adulthood. 
2. Understand human behavior in early adulthood including knowledge of 

developmental crises and assets, psychopathology, and environmental factors that 
affect both normal and abnormal behavior. 

3. Identify the impact of sociocultural contexts, including issues of social and economic 
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justice, on the ways young adults assume adult roles and negotiate developmental 
tasks. 

4. Demonstrate an understanding of how developmental tasks and processes can 
influence the development of risky behaviors such as substance abuse. 

 
Required: 
TEXTBOOK: Feldman, Chap. 6 
 
Arnett, J. J. (2005). The developmental context of substance use in emerging 

adulthood. The Journal of Drug Issues, 35(2), 235–253.  
 
Arnett, J. J. (2007). Suffering, selfish, slackers? Myths and reality about emerging 

adults. Journal of Youth and Adolescence, 36, 23–29. 
 
Gibson-Davis, C. M., Edin, K., & McLanahan, S. (2005, December). High hopes but 

even higher expectations: The retreat from marriage among low-income couples. 
Journal of Marriage and Family, 67, 1301–1312. 

 
Hines, A. M., Merdinger, J., & Wyatt, P. (2005). Former foster youth attending college: 

Resilience and the transition to young adulthood. American Journal of 
Orthopsychiatry, 75(3), 381–394. 

 
Recommended: 
Anonymous. (2002). Ben: Eight years later. In A. C. Garrod, L. Smulyan, S. Powers, & 

R. Kilkenny (Eds.), Adolescent portraits: Identity, relationships, and challenges (pp. 
110–115). Boston: Allyn & Bacon. 

 
Aquilino, W. S. (2005). Family relationships and support systems in emerging adulthood 

In J. J. Arnett & J. Tanner (Eds.). Emerging adults in America: Coming of age in the 
21st century (pp. 193–217). Washington, DC: American Psychological Association. 

 
Collins, M. E. (2001). Transition to adulthood for vulnerable youths: A review of 

research and policy implications. Social Service Review, 75(2), 271–291. 
 
 
Session 12. Middle Adulthood  (Date: x/x/09) 
 
Objectives: The student will be able to:  
1. Identify developmental changes associated with physical, cognitive and emotional 

development in middle adulthood. 
2. Recognize the unique opportunities and challenges of middle adulthood related to 

family and peer relationships, work, health, and stress.  
3. Describe the multiple ways in which individuals negotiate the tasks of this 

developmental period, while recognizing the differential availability of internal and 
external resources.  

4. Demonstrate an understanding of the significance of the new and continuing 
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development in key arenas such as intimate relationships, employment, and 
parenting/caregiving. 

 
Required: 
TEXTBOOK: Feldman, Chap. 7 
 
Beaulaurier, R. L., Seff, L. R., Newman, F. L., & Dunlop, B. (2005). Internal barriers to 

help seeking for middle-aged and older women who experience intimate partner 
violence. Journal of Elder Abuse & Neglect, 17(3), 53–74. 

 
Crane, M., Byrne, K., Fu, R., Lipmann, B., Mirabelli, F., Rota-Bartelink, A., et al. (2005). 

The causes of homelessness in later life: Findings from a 3-nation study. The 
Journals of Gerontology, 60B(3), S152–S159. 

 
Riley, L. D., & Bowen, C. P. (2005). The sandwich generation: Challenges and coping 

strategies of multigenerational families. The Family Journal: Counseling and Therapy 
for Couples and Families, 13(1), 52–58. 

 
Recommended: 
Almeida, D. M., & Horn, M. C. (2004). Is daily life more stressful during middle 

adulthood? In O. G. Brim, C. D. Ryff, & R. C. Kessler (Eds.), How healthy are we? A 
national study of well-being at midlife (pp. 425–451). Chicago: The University of 
Chicago Press. 

 
Van Volkman, M. (2006). Sibling relationships in middle and older adulthood: A review 

of the literature. Marriage & Family Review, 40(2/3), 151–170. 
 
 
Session 13. Late Adulthood  (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Identify developmental changes associated with physical, cognitive and emotional 

development in late adulthood. 
2. Develop an understanding of the sociocultural contexts within which late adulthood is 

defined and assigned meaning. 
3. Recognize the unique opportunities and challenges of late adulthood related to 

family and peer relationships, employment, health, sexuality, stress, and cumulative 
loss. 

4. Identify the assets and resilience of aging within a socio-cultural context. 
 
Required: 
TEXTBOOK: Feldman, Chap. 8 
 
Dominus, S. (2004, February 22). Life in the age of old, old, age. New York Times 

Magazine, pp. 26–33, 46, 58–59. 
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Gonyea, J. (2006). Housing, health, and quality of life. In B. Berkman & S. D’Ambruoso 
(Eds.), Handbook of social work in health and aging (pp. 559–567). New York: 
Oxford University Press. 

 
Gutheil, I. A., & Tepper, L. M. (1997). The aging family: Ethnic and cultural 

considerations. In E. Congress (Ed.), Multicultural perspectives in working with 
families (pp. 633–646). New York: Springer. 

 
Hillman, J. (2008). Sexual issues and aging within the context of work with older adult 

patients. Professional Psychology: Research and Practice, 39(3), 290–297. 
 
Moon, A., & Rhee, S. (2006). Immigrant and refugee elders. In B. Berkman & S. 

D’Ambruoso (Eds.), Handbook of social work in health and aging (pp. 205–217). 
New York: Oxford University Press. 

 
Recommended: 
Barker, N. N., & Himchak, M. V. (2006). Environmental issues affecting elder abuse 

victims in their reception of community based services. Journal of Gerontological 
Social Work, 48(1/2), 233–255. 

Min, J. W. (2005). Cultural competency: A key to effective social work with racially and 
ethnically diverse elders. Families in Society, 86(3), 347–358.  

 
Morgan, M. (2007). Prescription drug abuse among older adults: A family ecological 

case study. Journal of Applied Gerontology, 26(5), 419–432. 
 
Session 14. Integration and Evaluation  (Date: x/x/09) 
 
Objectives: The student will be able to: 
1. Reflect on the content covered and learned during the semester. 
2. Evaluate the course. 
 
 
Class Activity:  
 
Students will distribute copies of their Resource Sheet (see assignment 3) to their 
classmates, and provide a brief (2–3 minute) presentation of the key information listed 
on this sheet. 
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ASSIGNMENTS 
 
You will complete three written assignments for HB720. Students are expected to 
utilize both course readings and additional peer-reviewed professional journal 
articles and scholarly texts for these assignments. LIMITED use of website 
information is permissible. 
 
DUE DATES 
 
Assignment 1:           Reaction Paper (x/x/09) 
Assignment 2:           Culture Paper (x/x/09) 
Assignment 3:           Research Paper (x/x/09) 

 
 
 
 
HB 720 Assignment 1  
Due: x/xx/09 
 
REACTION PAPER 
 
In a brief paper, i.e., no more than two double-spaced pages using a 12-point font, 
apply C. W. Mills’ concept of public issues/private troubles to a current social situation of 
your choice, e.g., homelessness, unemployment, teenage pregnancy, domestic 
violence, elder abuse. (Please see the recommended readings in Session 1 for 
examples.)  
 
Discuss areas in which you might agree and/or disagree with this theory and how you 
might find it useful in your role as a social worker.  
 
The purpose of this assignment is to demonstrate your ability to understand and critique 
a theory and to think about how theory can inform macro and clinical practice.  
 
Also, it is intended to give me an opportunity to identify any possible writing concerns 
and underscore assignment expectations.  
 
Please use APA format (5th ed.) when referencing articles in the text and include a 
reference list at the end of the paper. See the BUSSW Student Services website for 
detailed information on APA format:  
 
http://www.bu.edu/ssw/current/academic/style_guide/index.shtml  
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HB 720 Assignment 2 
Due: xx/xx/09 
 
ANALYSIS OF PERSONAL DEVELOPMENT WITHIN CULTURAL CONTEXTS  
 
The goal of this assignment is to deepen your understanding of how culture and 
oppression influence your sense of identity, as well as your interactions with and 
perceptions of others in personal and professional contexts. Specifically, the assignment 
provides you with an opportunity to analyze and reflect on your personal development and 
how this influences your professional practice in relation to the following:  
 
1. how specific cultures have influenced your beliefs, values, and behaviors, and 

 
2. how “dominant” cultures support or create challenges for acting on these beliefs and 

values. 
 
Further, it is an opportunity to think, clarify, and explore your ideas about yourself and your 
work in a professional context.   
 
Assignment Guidelines: 
 
Begin your paper by identifying two cultures that have influenced your sense of identity and 
place in the world. Then discuss, using appropriate examples, each of the following: 
 
1. Within these cultures, what two or three values, beliefs, or norms have significantly 

influenced your development and sense of identity?    
 
2. How were these values and beliefs conveyed or transmitted to you? Start by identifying 

the institutions and relationships that were important in this process (e.g., parents, 
extended family members, schools, peer groups, spiritual leaders), and then describe 
how they specifically influenced your development and identity. 

 
3. How are the values, beliefs, and norms of the two cultures you identified consonant or 

dissonant with those of the dominant culture in the United States? How are they 
consonant or dissonant with the culture(s) of the community(ies) with which you 
affiliate? How has your development, identity, and comfort and/or discomfort in daily life 
been influenced by this congruence or incongruence? 

 
4. Awareness of your personal beliefs, values, and biases is an essential component of 

ethical and effective social work practice. Please discuss how the norms, values, and 
beliefs associated with the two cultures you identified are likely to influence you and 
your work as a social work practitioner. Please offer specific examples. 

 
This paper requires much reflective thought prior to writing your analysis. Please plan 
ahead and leave time for both the reflective and writing processes. Also, rather than 
beginning your reflective process by identifying the cultures you wish to focus on, you may 
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find it easier to approach this paper by first considering the major values and beliefs you 
hold and then identifying their cultural roots. Regardless of whether you begin your 
reflective process by focusing on the specific beliefs or the two cultures, the presentation of 
your analysis in the final version of your paper should be organized around two specific 
cultures.  
 
Paper Format: 5–7 page paper, double-spaced, 12-point font 
 
• Please cite a minimum of four references in your paper, at least two of these from 

the syllabus. 
 

• Your paper should be an "integrated" written statement, with appropriate introductory 
and concluding paragraphs, not simply a list of discrete answers to questions 1–4.  

 
Grading: This assignment is worth 30% of your course grade. 
 
Please remember you will not be graded on your life experience. However, you will be 
graded on the clarity of your analysis and application of the concepts discussed in the 
course. Specifically, the following will be considered: 
 
1. How accurately and thoroughly you address the paper's topic, and discuss each of the 

questions posed. This includes not simply recounting parts of your life story, but rather 
examining a specific set of your experiences in light of how cultural influences have 
shaped your own personal beliefs and behaviors.  
 

2. How clearly you present your overall analysis, state your individual points, and support 
them with relevant examples. 

 
3. How accurately you draw on and cite appropriate references using APA style (5th ed.). 
 
4. How well you present your ideas in written form (i.e., grammar, editing).    
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Assignment 3  
RESEARCH PAPER 
Due: To be determined by the instructor 

 
Defining the Topic  

 
 You will write a research paper and prepare a resource sheet on a topic of your 

choice. Your topic must correspond to a particular life cycle stage that is discussed in 
class, e.g., birth to three, adolescence, late adulthood. Listed below are sample topics 
from previous years.   

 
 Prenatal Exposure to Heroin and Methadone: Effects on Infant Development  
 Perinatal Loss and Attachment Theory 
 Language Development During Infancy: Symbolic Gesturing as Precursor for 

Verbal Language 
 The Impact of the Foster Care System on Infant and Toddler Development 
 Autism Spectrum Disorder: Birth to Three 
 Development of Children in Lesbian Families 
 The Impact of Witnessing Domestic Violence on Childhood Development 
 Art Therapy in Middle Childhood 
 The Psychological Impact of HIV/AIDS on African Orphan Children 
 Navigating Uncharted Territory: Exploring the Formation of Peer Relationships 

among Adolescents with Asperger Syndrome 
 Juvenile Prostitution in the United States 
 The Effects of War on Adolescents 
 Resilience in Adolescent Refugees 
 Spiritual Development in Adolescence  
 The Cutting Edge of Adolescence 
 Self-Injurious Behavior in Adolescence 
 Parental Loss and Early Adulthood Development 
 Occupational Transitions in Middle Adulthood 
 Middle Adulthood: The Sandwich Generation 
 Late Adulthood and Sexuality: Old People Getting It On? 
 Death and Dying: Hospice 

 
Assignment Guidelines: 
1. Your research paper must: 

a) describe the topic area—i.e., recent trends, demographic statistics, and 
epidemiological data, if available—and state why this topic is important; 

b) apply a developmental perspective and make a clear link to human behavior 
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theory for the particular life stage being addressed; 
c) summarize current scholarship from peer-reviewed journals and scholarly texts; 
d) outline implications for social work practice—macro, clinical, or both—including 

relevant field or professional work experience (see description below); and  
e) include a resource sheet  with your paper (see details below). 

 
2. The number of references for this paper is unlimited. That is, you need to have a 

sufficient number to substantiate the claims you make in your paper and 
demonstrate that you have a command of the literature. An estimated range of 
references for this assignment is 15 to 25. 

 
Field or professional work experience can be any direct engagement with clients or 
stakeholders that is relevant to the specific population described in your paper. It may 
be clinical or macro in focus, e.g., individual work with a client, group work, community 
organizing, legislative efforts. If you do not have any relevant field or professional work 
experience from which to draw on, you will need to: (a) talk with a person who has first-
hand experience with your selected topic, e.g., an individual from the population you 
described in your paper, program director, practitioner, or community advocate; or (b) 
read a first-person account written by an individual who is part of the population you 
discussed in your paper.  
 
Resource Sheet: Please prepare a one-page, double-sided (or two-page, single-sided) 
resource sheet that contains the following four components: 
 
1. Research Highlights: Bulleted information that describes key points or research 

findings from your paper. 
 

2. Academic Resources: A list of academic resources (e.g., journal articles and books) 
that you would recommend to your classmates or social work practitioners. 

 
3. Internet, Popular Press, and Media Resources: A list of materials such as web 

pages, URLs to videos or podcasts, novels, non-fiction works, and DVDs/videos. 
 
4. Community-based and Professional Practice Resources: A list of organizations, 

agencies, or community groups that provide services to or advocate for the 
population described in your paper. 

 
Note: You will distribute copies of the resource sheet to your classmates during Session 
14, and provide a brief (2–3 minute) presentation of the key information listed on this 
sheet. 
 
Paper Format: 10 pages, double-spaced, 12-point font  
  
Grading: This assignment is worth 50% of your course grade: 40% for the paper and 
10% for the resource sheet. 
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ADDITIONAL RESOURCES 
 
Session 1. Social Work Values and Lifespan Perspective 
 
Bisman, C. (2004). Social work values: The moral core of the profession. British 

Journal of Social Work, 34(1), 109–123. 
 
 
Session 2. Introduction to Social and Environmental Contexts: Ecological and 
   Systems Theories   
 
Corcoran, J. (2000). Ecological factors associated with adolescent sexual activity. 

Social Work in Health Care, 30(4), 93–111. 
 
Dalla, R. (2004). “I fell off [the mothering] track”: Barriers to “effective mothering” 

among prostituted women. Family Relations, 53(2), 190–200. 
 
Gavin, L. E., Black, M. M., Minor, S., Abel, Y. Papas, M. A., & Bentley, M. E. (2002). 

Young, disadvantaged fathers’ involvement with their infants: An ecological 
perspective. Journal of Adolescent Health, 31, 266–276.  

 
Payne, M. (2002). The politics of systems theory within social work. Journal of Social 

Work, 2(3), 269–292. 
 
 
Session 3. Individuals in Social Environments: Culture and Risk & Resilience 
 
Greene, R., & Cohen, H. (2005). Social work with older adults and their families: 

Changing practice paradigms. Families in Society, 86(3), 367–373.     
 

Harrison, T., & Kahn, D. (2004). Disability rites: The cultural shift following impairment. 
Family & Community Health, 27(1), 86–93. 

 
Jordan, J. V. (2005). Relational resilience in girls. In S. Goldstein & R. B. Brooks (Eds.), 

Handbook of resilience in children (pp. 79–90). New York: Springer 
 
Masten, A. S., & Coatsworth, J. D. (1998). The development of competence in 

favorable and unfavorable environments: Lessons from research on successful 
children. American Psychologist, 53(2), 205–220.  

 
Simon, J. B., Murphy, J. J., & Smith, S. M. (2005). Understanding and fostering 

family resilience. The Family Journal: Counseling and Therapy for Couples and 
Families, 13(4), 427–436. 

 
Werner, E. E. (1989). Children of the garden island. Scientific American, 260(4), 

106–111. 
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Session 4. Race and Ethnicity 
 
Devore, W., & Schlesinger, E. G. (1999). Ethnic-sensitive social work practice (5th ed., 

pp. 21–63). Boston: Allyn & Bacon.  
 
Helms, J. (1995). An update of Helms’s white and people of color racial identity models. 

In J. Ponterotto, J. Casas, L. Suzuki, & C. Alexander (Eds.), Handbook of 
multicultural counseling (pp. 181–198). Thousand Oaks, CA: Sage. 

 
Lewis, A. (2004). “What group?”: Studying whites and whiteness in the era of “color 

blindness.” Sociological Theory, 22(4), 623–646. 
 
McIntosh, P. (1989, July/August). White privilege: Unpacking the invisible knapsack. 

Peace and Freedom, 10–12.  
 
 
Session 5. Social Class   
 
Jordan, B. (2008). Social work and world poverty. International Social Work, 51(4), 440–

452. 
 
Wilson, J. W. (1997). When work disappears: The world of the new urban poor (pp. xiii, 

xxiii, 3–24). New York: Random House. 
 
 
Session 6. Gender and Sexuality 
 
Broad, K. (2002). GLB+T?: Gender/sexuality movements and transgender collective 

identity (de)constructions. International Journal of Sexuality and Gender Studies, 
7(4), 241–264. 

 
Browning, F. (1994). The culture of desire: Paradox and perversity in gay life today (pp. 

1–25). New York: Vintage Books.  
 
Garnets, L. D., & Kimmel, D. C. (1993). Introduction: Lesbian and gay male dimensions 

in psychological study of human diversity. In L. D. Garnets & D. C. Kimmel (Eds.), 
Psychological perspectives on lesbian and gay male experiences (pp. 1–36). New 
York: Columbia University Press.  
 

Harper, G., Jernewall, N., & Zea, M. (2004). Giving voice to emerging science and 
theory for lesbian, gay, and bisexual people of color. Cultural Diversity and Ethnic 
Minority Psychology, 10(3), 187–199. 

 
Miller, J. B. (1986). Toward a new psychology of women (2nd ed., pp. 21–26). Boston: 

Beacon Press.  
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Session 7. Spirituality &  Death and Dying 
 

Canda, E. R., & Furman, L. (1999). Spiritual diversity in social work practice: The heart 
of helping. New York: Free Press. 

 
Coholic, D. (2003). Incorporating spirituality in feminist social work perspectives. Affilia, 

18(1), 49–67. 
 
Cotton, S., Larkin, E., Hoopes, A., Cromer, B. A., Rosenthal, S. L. (2005). The impact of 

adolescent spirituality on depressive symptoms and health risk behaviors. Journal of 
Adolescent Health, 36, 529–536.  
 

Hodge, D. R. (2007). Social justice and people of faith: A transnational perspective. 
Social Work, 52(2), 139–148. 

 
Kubler-Ross, E. (1969). On death and dying (pp. 1–37). New York: Macmillan. 
 
Sheridan, M. (2003). The spiritual person. In E. Hutchinson (Ed.), Dimensions of human 

behavior: Person and environment (2nd ed., pp. 220–267.). Thousand Oaks, CA: 
Sage 

 
Svare, G. M., Jay, S., Bruce, E., & Owens-Kane, S. (2003). Going below the tip of the 

iceberg: Social work, religion, and spirituality. Journal of Religion & Spirituality in 
Social Work, 22(4), 19–35. 

 
 
Session 8. Infancy 

   
Ainsworth, M. D. (1982). Attachment, retrospect and prospect, the place of 

attachment in human behavior. In The place of attachment in human behavior 
(pp. 3–30). New York: Basic Books.  
  

Crockenberg, S., & Leekes, E. (2000). Infant social and emotional development in 
family context. In C. H. Zeanah, Jr. (Ed.), Handbook of infant mental health (2nd 
ed., pp. 60–75). New York: Guilford Press. 

 
Hungerford, A., Brownell, C., & Campbell, S. (2000). Child care in infancy: A 

transactional perspective. In C. H. Zeanah, Jr., (Ed.), Handbook of infant mental 
health (2nd ed., pp. 519–532). New York: Guilford Press. 

 
Linver, M. R., Brooks-Gunn, J., & Kohen, D. E. (2002). Family processes as 

pathways from income to young children’s development. Developmental 
Psychology, 38(5), 719–734. 
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Siegel, D. (1999). Introduction: Mind, brain, and experience. In The developing mind: 
Toward a neurobiology of interpersonal experience (pp. 1–22). New York: 
Guilford Press. 

 
Thompson, R. A., Easterbrooks, A., & Padilla-Walker, L. M. (2003). Social and 

emotional development in infancy. In R. M. Lerner & A. Easterbrooks (Eds.), 
Handbook of psychology: Developmental psychology, (Vol. 6, pp. 91–112). New 
York: Wiley & Sons. 

 
 
Session 9. Preschool and Middle Childhood 
 
Emery, R. E., & Forehand, R. (1994). Parental divorce and children's well-being: A 

focus on resilience. In  R. J. Haggerty, L. R. Sherrod, N. Garmezy, & M. Rutter 
(Eds.), Stress, risk, and resilience in children and adolescents (pp. 64–99). New 
York: Cambridge University Press. 

 
Griffin, R., & Gross, A. (2004). Childhood bullying: Current empirical findings and 

future directions for research. Aggression and Violent Behavior, 9, 379–400. 
 
Hanson, M. J., Wolfberg, P., Zercher, C., Morgan, M., Gutierrez, S., Barnwell, D., et 

al. (1998). The culture of inclusion: Recognizing diversity at multiple levels. Early 
Childhood Research Quarterly, 13(1), 185-209. 

 
Hochschild, J. (2003). Social class in public schools. Journal of Social Issues, 59(4), 

821–840. 
 
 
Session 10. Adolescence 

 
Compas, B. E., Hinden, B. R., & Gerhardt, C. A. (1995). Adolescent development: 

Pathways and processes of risk and resilience. Annual Review of Psychology, 46, 
265–293. 

 
Liddle, H. A., & Schwartz, S. J. (2002). Attachment and family therapy: Clinical utility of 

adolescent-family attachment research. Family Process, 41(3), 455–476. 
 
Mahoney, J. L., Harris, A. L., & Eccles, J. S. (2006). Organized activity participation, 

positive youth development, and the over-scheduling hypothesis. Social Policy 
Report, 20(4), 3–31. 

 
Moore, K. A., Whitney, C., & Kinukawa, A. (2009). Exploring the links between family 

strengths and adolescent outcomes. Child Trends (publication # 2009-20), 1–7. 
Retrieved April 30, 2009, from http://childtrends.org   
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Sanders, G. L., & Kroll, I. T. (2000). Generating stories of resilience: Helping gay 
and lesbian youth and their families. Journal of Marital and Family Therapy, 
26(4), 433–442. 

 
 
Session 11. Early Adulthood 

 
Arnett, J. J. (2000). Emerging adulthood: A theory of development from the late teens 

through the twenties. American Psychologist, 55(5), 469–480. 
 
Arnett, J. J. (2003). Conceptions of the transition to adulthood among emerging adults 

in American ethnic groups. New Directions for Child and Adolescent Development, 
No. 100 (Summer), 63–75. 

 
Quigley, B. M., & Leonard, K. E. (2004/2005). Alcohol use and violence among young 

adults. Alcohol Research and Health, 28(4), 191–194. 
  
  
Session 12. Middle Adulthood    

 
Barnes, G. G. (1999). Divorce transitions: Identifying risk and promoting resilience 

for children and their parental relationships. Journal of Marital and Family 
Therapy, 4, 425–441. 

 
Kriseman, N. L., & Claes, J. A. (1997). Gender issues and elder care. In T. D. 

Hargrave & S. M. Hanna (Eds.), The aging family: New visions in theory, practice 
and reality (pp. 199–208). New York: Brunner/Mazel. 

 
Ryff, C. D., & Seltzer, M. M. (1996). The uncharted years of midlife parenting. In C. 

D. Ryff & M. M. Seltzer (Eds.), The parental experience in midlife (pp. 3–23). 
Chicago: University of Chicago Press. 

 
 
Session 13. Late Adulthood   

 
Erlanger, M. A. (1997). Changing roles and life-cycle transitions. In T. D. Hargrave & 

S. M. Janna (Eds.), The aging family: New visions in theory, practice and reality 
(pp. 163–177). New York: Brunner/Mazel. 

 
Glasgow, N. (2000). Rural/urban patterns of aging and caregiving in the United States. 

Journal of Family Issues, 21(5), 611–631. 
 
Motenko, A., & Greenberg, S. (1995). Reframing dependence in old age: A positive 

transition for families. Social Work, 40(3), 382–390. 
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COURSE EXPECTATIONS AND REQUIREMENTS 
 
Attendance 
As developing professional colleagues, students are expected to attend all class 
sessions and participate actively, respectful of each other's contributions, of clients and 
client confidentiality, and of the instructor and the shared process of learning. Students 
are expected to inform the instructor in advance of any absences. Failure to attend 
class sessions may have a negative effect on the student’s course grade.   
 
Students should notify instructors by phone or e-mail of any impending absence, 
indicating how they will obtain material from the missed session. Since the framework 
for each class is established in the opening minutes of the session, it is important that 
all participants arrive on time. A persistent pattern of unapproved lateness may affect 
negatively a student’s course grade. 
 
Class Participation 
Students are expected to participate actively in class, and in a manner that is respectful of 
each other's contributions, of clients and client confidentiality, and of the instructor and the 
shared process of learning. Full participation creates an effective learning environment. We 
expect that each student will contribute to the in-class learning experience by actively 
listening, speaking, and sometimes leading class discussions. Each student is a learning 
resource for other students and faculty. The common foundation for discussion rests with 
the readings. We believe that both verbal and written skills are important to social workers. 
You will have the opportunity to participate in small groups as well as in larger class 
discussions. Class participation counts for 20% of your grade and is evaluated on the 
following criteria: attendance, level of preparation demonstrated in oral questions and 
comments in small and large group discussions, and quality of written responses to in-class 
exercises.  
 
Policy Regarding Academic Misconduct 
Pages 64–68 of the BUSSW Ways & Means Handbook (distributed to all entering 
students) describes forms of academic misconduct, including plagiarism, that can result 
in a student's referral to the School's Status Review Committee for review of the 
student's overall performance and readiness to continue in professional social work 
education. Plagiarism (p. 64) "is the act of representing someone else's creative and/or 
academic work as one's own, whether in full or part. It can be an act of commission, in 
which one intentionally appropriates the words, pictures, or ideas of another; or it can be 
an act of omission, in which one fails to acknowledge/document/give credit to the 
source, creator, and/or copyright owners of those words, pictures, or ideas. Any 
fabrication (i.e. making up) of material, quotes, or sources other than created in a work 
of fiction, is also plagiarism. 
Plagiarism also includes, but is not limited to, the purchase, copying, or uncited use of 
another's work; use of material translated from another language as though it were 
original to the student; copying material word for word without quotation marks and 
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attribution to its source; and presenting collaborative work as though it were the 
presenter's work alone. 
Students may not submit the same material for two courses without prior written 
approval of both instructors involved. Making false statements regarding academic 
misconduct or attributing the misconduct wholly to others is also misconduct. Pressuring 
a faculty member or fellow student to behave unethically is also academic misconduct 
and grounds for Status Review. 
 
Late Assignments 
It is your responsibility to submit assignments on time. If you are unable to submit an 
assignment by the date and time indicated on this syllabus, you must inform me at least 
48 hours prior to the time the assignment is due. If you submit an assignment after the 
due date and time without informing me, 10% of the total assignment point value will be 
deducted automatically. For example, if an assignment is worth 25 points, 2.5 points will 
be deducted prior to grading. Another 10% of the total grade will be deducted for each 
additional week, or fraction thereof, that the assignment is late. You can avoid the late 
deduction(s) by planning ahead and contacting me to make alternative arrangements. 
 
Writing Style and References 
Students are expected to follow the editorial and reference standards set out in the 
Publication Manual of the American Psychological Association (2001). The Summary of 
APA Guidelines for Citations in Writing is available via the BUSSW Office of Student 
Services http://www.bu.edu/ssw/current/academic/style_guide/index.shtml and the BUSSW 
Off-Campus Programs web page www.bu.edu/ssw/ocp. 
 
Academic Writing Assistance 
Students in need of tutoring and/or academic writing assistance should contact their faculty 
advisor for available resources. Additional information on writing assistance for Off-Campus 
students is available via the OCP web page at:  
http://www.bu.edu/ssw/academic/msw/off-campus/current/supports/index.shtml 
 
Students with disabilities 
If you have a disability and want to request reasonable accommodation, the University 
requires that you consult with Boston University’s Office of Disability Services for 
information regarding this process. 
 
Confidentiality 
Federal health regulations of 2003 mandate the protection of client confidentiality 
by changing the name of the client, significant others, agency, conditions, other 
descriptors, and geographic locations that could lead to client identification. 
 
 


